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It gives me immense pleasure to handover the Journal with ISSN.of the National 

Seminar on  ‘National Education Policy-2020 held in P.V.D.T. College of Education for 

Women, conducted by S.N.D.T. Women’s University, Mumbai. Our university is dedicated 

to the cause of women’s empowerment through access to higher education through relevant, 

professional, formal and Non formal courses for women. 

        The main objective of publishing the journal is to provide an opportunity to teacher 

educators, students and research scholars to express and share their views, experiences and 

research findings on the very important issues and practices in the field of education. 

       The education scenario will be tremendously change after the true implementation 

of this policy The journal will be the media through which the upcoming challenges and 

changes will be disseminated to the knowledge community. 

         For the effective transformation of any country from a developing nation to a 

developed nation, it is very necessary to develop a visionary education policy. For the 

effective implementation of visionary policy active involvement of the stakeholders is also 

necessary. To make competent our human resources need to create policy awareness 

amongst the peoples and stakeholders, especially teachers and youths who would play a 

positive role in the effective implementation of the policy. This can be made possible only 

when stakeholders especially teachers and youths are sensitized that they are part of the 

solution not of the problem the contributors of the papers justified the themes.= 

          I thank our Honorable Vice –Chancellor Prof. Ujwala Chakradeo for her blessing 

and support. I thank our Pro. V.C. Prof. Ruby Ojha, , Registrar (I/C) Dr. Vandana Sharma 

for their moral support. 

Thank you. 
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Convener, 

P.V.D.T. College of Education for Women, 

SNDT Women’s University, Churchgate, Mumbai- 20 

 

  It’s a great pleasure to invite you all to be a part of a discussion on “National 

Education Policy -2020”. In ancient India when Buddhist universities like Nalanda, 

Vikransheela and Tsakshsheela were part of our Education system the GDP share of India 

was 25%. Now it is 6%. Education plays an important role in the development of the nation. 

When Manu’s ideology was a part of our system Education is restricted to some people and 

most of the people were denied the fundamental right of education the economic share was 

reduced to 4% till the invasion of the British in India. 

  British introduced education in India through 1813 charters and opened education to 

all and then Macaulay published his minutes on Education policy in 1835. In 1854, Woods 

Dispatch as a comprehensive document on education was published with the 

recommendation and establishment of Mumbai, Calcutta and Madras University. 

     After the woods dispatch several changes in the Indian education system were done 

by the hunter commission in 1882, The Indian University Act-1904, Sadler Commission 

1917, Hartog Committee, Wardha Scheme of Basic Education, Sergant Plan. In the post-

independence era, Radhakrishanan Commission in 1948 and the Mudaliar commission in 

1952 tried to shape the Indian Education system. 

    The comprehensive changes suggested by the national education commission also 

known as Kothari commission 1664-66 and then the NEP -1968, 1986, and 1992 program 

of action made some desirable changes in the Education system. 

      National education policy-2020 is committed to fulfilling the global education 

development agenda reflected in sustainable development goal-04 i.e. SDG-04 of ensuring 

inclusive and equitable quality education and promoting lifelong opportunities for all by 

2030. The present seminar is an attempt to bring light to possible intricacies and their 

possible solutions. We are a nation of young people it is very necessary to prepare these 



youngsters to be a part of the global workforce by providing essential skill education to 

them. This seminar will ensure the various ways and challenges to it.  

       Teachers play an important role in any policy or system implementation several 

technologies are presently working and still, some have to come into force but none can 

replace teachers. NEP-2020 is also having several expectations from teachers. For the 

development of effective learning, it is necessary to develop a system of effective teaching 

and teachers are the backbone of the education system. National Professional standards for 

teachers (NPST) will define and attract quality and meritorious students to teacher 

education. This seminar will address the various issues and challenges and their solutions 

through NPST.   

      This seminar aims to make people, students, teachers and stakeholders aware of the 

National education policy -2020. We got near about a hundred registrations. About 25 

faculty as well as research scholars, send their contributions to the seminar through research 

as well as conceptual papers. Papers are in English, Hindi, Marathi and language. Two-

panel discussion with Key a Key Note speech by the eminent faculty members in the field 

of education expecting thoughtful discussion through various aspects of the knowledge. 

Thank you. 
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NATIONAL PROFESSIONAL STANDARDS FOR TEACHERS: FACTS  

AND ISSUES 

 

Dr. Siddharth Ghatvisave  

Assistant Professor 

PVDT College of Education for women, 

SNDT Women’s University, Mumbai-20 

 

Introduction:  

           The government of India launched National Education Policy-2020 on 29 July 2020. 

Sixty-six pages document has detailed guidelines for making changes to the basic structure of 

education. NEP was designed by considering teachers as the centre of the education system. It 

expects that the fundamental reform is necessary for teacher training in-service programs. No 

system can replace the teachers in the lifelong learning of the human being. The success of any 

policy depends on how teachers are competent. Concerning NEP -2020, National Council for 

Teacher Education prepared a draft titled “National professional standards for Teachers” to 

ensure all students and society are taught by highly passionate, motivated, highly qualified and 

professionally trained and well-equipped teachers. 

      It is necessary to attract talent to the teaching profession for that NPST to develop carrier 

pathways with a focus on preparation, practice and performance improvement.  

       The target of NPST is to cover the expectations and competencies required from teachers 

that NPST will review after every ten years. 

 

Challenges before Teacher:  

         Teachers are the backbone of the education system but this teacher is surviving with 

several challenges. For the effective implementation of national education policy, it is very 

necessary to help teacher to overcome from these challenges.  
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There are also more challenges faced by the teachers in his day to day life,  National education 

policy-2020 addressed these challenges and made recommendations to improve teachers 

working conditions, carrier management Professional development etc. and the National 

Professional standard for Teachers provided a detailed framework to overcome these 

challenges. 

Carrier management process: 

         As we know the National Education policy accepted education structure as 5+3+4+4 

consisting of Foundational level at 5 years at 3-8 age groups, Preparatory level at 3 years of age 

group 8-11 years, the middle level at 4 years covering age group 11-14 years and 4 years of age 

group 14-18 years as a secondary level. The national professional standard for Teachers 

suggested a pre-service teachers' training program to fill these expectations. NPST suggestions 

are as follows compared to the old system. 
 

 

 NPST suggested continuous professional development of teachers to sustain quality 

through a reflective and practice-based approach. At least, 50 hours each year should be spent 

on professional development. The defined competency standard should be achieved by teachers 

at each level to promote the next level. After meeting the pre-requisite at each stage teacher gets 

certified to promote in the next stage. 

 Beginner Teacher's competency, values, attitude and skills are developed by pre-

service teacher training institute then he will be able to enter his service. A school-based mentor 

shall evaluate and guide beginner teachers to promote the next carriers stage as Proficient 

teachers. In the proficient teacher stage, a teacher will be given the opportunity for professional 

development through acquiring various skills competencies through in-service training institute 

to get promoted as an expert teacher. Expert teachers are always engaged in the development of 

their professional knowledge with a high level of teaching performance work collaboration with 

collogues. The lead teacher is the last stage of teaching. The in-service training institution will 

define a program and prepare an expert teacher to promote as a lead teacher. 
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Areas and standards of NPST: 
 

 

 

           Core values and ethics are expected that teacher should aware about constitutional 

values, professional ethics and must have commitment towards students and his profession with 

the responsibility of ethical use of technology. 

         Teachers should have mastery over the professional knowledge through pedagogical 

knowledge, factors affecting on students learning, integration of technology and education and 

well curriculum structure. 

       Teachers should be professionally competent through engaging himself in learning 

plans, lesson delivery, effective classroom communication and making classroom dynamics. 

      Teachers should be engaged with continuous professional development with the 

consideration of learning needs, engagement and participation in learning community with 

reflection. 

 

Issues of NPST: 

Implementation Issue:  

 We are very good in policy making but always having an issue of implementation and 

the major role of implementation plays by teachers and teacher education institutions and most 

of the teacher education institutions and schools are running on non-grant basis. So while 

framing the policy related to Professional standards it is necessary to consider teachers grant 

and job security on priority basis for the effective output of any policy. 

Lack of self, students and peer Assessment:  

 Teachers self assessment and assessment by students and peers also necessary with the 

institute assessment as a part of Professional standards for the promotions of teacher from one 

stage to another. 
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Conclusion: T 

 he national education policy adaptations and changes in structure are the need of the 

time. Education is the future of the nations and teachers play a vital role in the development of 

the nation the guidelines issued through the structured program for the National professional 

standards for teachers will help create competency-based teachers. 

 

References: 

1. National education policy-2020: Government of India Ministry of Human Resource 

development. 

2. National education policy 2020: Graphics Government of India Ministry of Human 

Resource development. 

3. National Professional standards for Teachers ( NPST): National council for teacher 

education, A preliminary draft 

4.  https://digitallearning.eletsonline.com/2021/09/national-education-policy-2020-

reforms-in-higher-education/ 

 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  5 

AWARENESS OF NATIONAL EDUCATION POLICY (2020) AMONG 

SCHOOL TEACHERS 
 

Dr. Pravin Kale 

Assistant Professor, 

PVDT College of Education for Women, Mumbai-20 

  

Abstract 

 National Education Policy 2020 is one of the important landmark in the field of 

education.Reconstruction of education structure with development of 21
st
 century skills, 

productivity of education, experiential learning , multilingual approach,importance to local 

elements in education  holistic approach ,development of  critical and analytical thinking are 

important pillars of NEP. As far as evaluation is concerned continuous formative assessment of 

learning, assessment for learning is proposed.From the last three years we are discussing NEP 

2020 but it is also a reality that the school teachers who are an important part of this policy are 

not completely aware about this policy, recommendations and proposed changes. This study is 

a small effort to understand the awareness of NEP among school teachers of Mumbai, Mumbai 

Suburban and Thane District of Maharashtra state.      

 

Introduction: 

 The committee under the former Cabinet Secretary Shri. T.S.R. Subramanian was 

formed in January 2015 and started the consultation process for the New Education Policy. The 

panel of eminent scholars from various sectors was formed to prepare a draft of NEP.  

Krishnaswamy Kasturirangan from ISRO was the chief of this committee. After a number of 

public consultations, the committee submitted the draft of NEP to MHRD. 

The National Education Policy of India 2020 (NEP 2020), which was approved by the Union 

Cabinet of India on 29 July 2020, outlines the vision of a new education system of India. The 

new policy replaces the previous National Policy on Education, 1986.The policy is a 

comprehensive framework for elementary education to higher education as well as vocational 

training in both rural and urban India. The policy aims to transform India's education system by 

2040. 

 Various structural changes are proposed in NEP 2020 e.g., school curriculum and 

pedagogy are introduced with the new 5+3+3+4 design. The Foundational Stage will consist of 

five years of flexible, multilevel, play/activity-based learning and the curriculum and pedagogy 

of ECCE as mentioned. The policy aimed at developing 21
st
 century skills among learners. 

Route learning replaced by experiential learning. The emphasis of the NEP is on conceptual 
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understanding rather than rote learning and learning-for-exams. Creativity, critical thinking, 

analytical thinking, use of machine learning, artificial intelligence, use of technology are 

important characteristics of this policy. Competency based education will be helpful to 

maximize output of education. Not only scholastic achievement but inculcation of values is 

given immense importance. The policy also ensures continued formative assessment of 

learning.  There are many more steps taken to ensure quality education to the masses. The 

policy proposed a four year integrated teacher training course to prepare quality teachers, 

school accreditation framework, teacher upgradation and professional development, TET for 

teacher recruitment and so on. Importance is given to classical languages with a multilingual 

approach. Digital Infrastructure for Knowledge Sharing are remarkable proposed changes in 

NEP. Children with special needs are also taken care of while planning this NEP 2020. Special 

Educational Zones will be there for educationally-disadvantaged. NEP is comprehensive 

education from ECCE to Higher education is taken care of. In higher education HEIs are 

motivated to go for autonomy for more academic flexibility. Provisions for strengthening Open 

and Distance Learning are also given, furthermore it is also suggested that the online education 

system also should be used in the ODL system. The various initiatives mentioned above will 

also help in having larger numbers of international students studying in India, and provide 

greater mobility to students in India who may wish to visit, study at, transfer credits to, or carry 

out research at institutions abroad, and vice versa.  The Choice Based Credit System (CBCS) is 

also one of the important provisions in higher education. 

 Surely, with the implementation of NEP 2020 we will see a changed picture of 

education at all levels and the impact will reflect in society.   

Importance of Study: .’  

 The NEP 2020 too exhorts, ‘Teachers truly shape the future of our children – and, 

therefore, the future of our nation’ thereby implying that teachers play the most important role 

in nation-building by creating high quality human resources in their classrooms.  Recognising 

the ‘power of teacher’ NEP 2020 has put in place systemic reforms that would help ‘teaching’ 

emerge as an attractive profession of choice for bright and talented young minds. It proposes 

several reforms to empower teachers and ‘restore the high respect and status’ to this 

profession hoping that it would eventually attract the best minds and talent to choose teaching 

as their profession. The policy will help to bring our  dream of transforming India’s Education 

System into reality. There are a lot of expectations from teachers at all levels of education 

because the responsibility of implementation of this policy effectively is on the shoulders of 

teachers. There are so many provisions made in NEP 2020 for the betterment of teachers, their 

professional development, job satisfaction, motivation.It is very important that teachers at all 

levels of education should understand the recommandations, policy framework, and provisions 
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made in NEP 2020 for effective implementation. So, it is necessary to study whether the 

proposed policy is reached up to teachers or not?. Still we have some time during which we can 

organize training programs for the teachers. On the basis of the result analysis of the survey, 

teacher training colleges and government organizations can organize NEP awareness programs 

for the teachers in the near future.      
 

Objectives of the study: 

For the present study the researcher had formulated the following objectives. 

1)   To study the awareness of NEP among school teachers.    

2)   To compare awareness of NEP 2020 among teachers of Government schools and 

 Private schools.  

3)   To  study the training/ orientation needs of school teachers regarding NEP 2020. 
 
 

Methodology and Sample of the study: 

  For the present study the researcher has selected a survey method. The data is collected 

through Google Forms. The Google Form was circulated through WhatsApp, Gmail and other 

social networking sites. For the present study teachers teaching at primary, secondary and 

higher secondary sections are considered. Only the teachers from Mumbai, Mumbai Suburban 

and Thane district are included in the present study. The researcher has received  responses of 

412 teachers. 
 

Tool of the data Collection:  

 The researcher has developed a questionnaire and used Google Form for the 

circulation of the questionnaire. There were 30 items in the questionnaire which were related to 

the study of awareness of NEP among school teachers. In the questionnaire 22 items were 

related to various recommendations and changes proposed in NEP 2020. Rest of the 8 questions 

were related to understanding the training needs of the teachers and other aspects. In the 22 

items if the teachers were not knowing the correct answer they were given freedom to skip a 

particular question. 
 

Statistical Techniques Used:  

 For the analysis of the data a simple statistical tool i.e., percentage is used. 
 

Analysis of the Data:  

 On the basis of responses received following facts are revealed. 

 1)   As far as the training program is concerned, only 35% teachers have attended training/ 

orientation programs related to NEP. 

2)   65% teachers have not attended any type of training program, most of the teachers 

have received basic information related to NPE through social media, discussion with 
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colleagues, and through newspapers.    

3)   These training programs/ awareness programs/ orientations were organized by teacher 

training Colleges, Private organizations and Government bodies ( DIET, SCERT, 

Municipal Corporation and Zilla Parishad)  

4)   61% teachers have partial understanding about recommendations given in NPE 

whereas 23% teachers have little understanding, 10% teachers are unaware about 

various recommendations of NPE. Only 6% teachers have complete understanding 

about NPE 2020. 

5)   100% teachers conveyed that they need orientation and training programs to 

understand recommendations and suggested policy framework given in NPE 2020. 

6)   81% Teachers prefer online training/ orientation programs regarding NEP 2020. 

7)    As far as teachers working in Private schools, Private aided schools and Govt. Schools 

not very much difference in understanding of NPE is found. All need more inputs and 

training programs to understand NPE. 

8)   Only 6% teachers know important recommendations and key features of NPE 2020.    

 

Recommendations on the basis of above findings:        

 On the basis of data analysis following recommendations can be given. 

1)   Comprehensive orientation sessions should be organized for the school teachers 

regarding NEP 2020. 

2)  There should be more TV programs regarding NEP. 

3)  Government and private  organizations should prepare small booklets and provide 

them to teachers. 

4)  Teachers should be motivated to participate in seminars, workshops regarding 

NEP2020.     

 

Conclusion:  

 Teachers were going to play a major role in implementation of NEP at grassroot level, 

they must have complete understanding of educational framework, policies, recommendation 

etc. When teachers understand NEP 2020  then definitely there will be effective implementation 

from them. ‘The secret of success is to be ready when your opportunity comes!’ For Indian 

teachers’ time has come to seize the opportunity and become makers of India’s  destiny. 
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Abstract: 

 India has released the most comprehensive education policy after a long time of 34 

years as National Education Policy (NEP) 2020. The focus of NEP is to make India as a 

Global Knowledge superpower. The education policies are always a visionary document for 

the country and this will also enhance the capabilities of students, developing and 

strengthening the skills, abilities, processes, and resources that will shape the future 

education of India. The NEP 2020 is more holistic, affordable, accessible, and equitable for 

the Indian education system, but besides these, various challenges are facing the Indian 

Education system which is discussed in this paper. 

 

Introduction:  

 The National Education Policy (NEP) 2020 was launched on 28th July 2020 with a 

vision of India's New Education policy after three-decade.  The present central Government has 

created a prestige issue for implementing this policy all over India. As we are celebrating 

AzadikaAmrutMahotsav i.e. 75th Years of Independence, the Implementation of NEP has 

become a vital part of this occasion. The NEP 2020 is emphases on five pillars affordability, 

accessibility quality, equity, and accountability. Dr. Kasturirangan, chairman of the committee 

to draft the National education policy has quoted, NEP 2020 could bring transformation 

changes to the Indian education system and it would be a futuristic approach and needs of our 

education system for the 21st Century with inculcate Indian values. Its focus is on creating a 

knowledge society by acquiring new skills, and lifelong learning for all regularly with a 

comprehensive goal to achieve elementary and higher education in India by 2040.NEP 2020 has 

emphasized reforms in school education, higher education, professional education, and lifelong 

learning with the integration of technology. It also focuses on regional languages with art and 

culture with vocational exposure. 

 

NEP on Primary Education 

 The current 10+2 system will be replaced by a new 5+3+3+4 system corresponding to 

ages 3-8, 8-11, 11-14 and 14-18 years respectively. It will bring the uncovered age group of 3-6 
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years under the school curriculum, which has been recognized globally as the crucial stage for 

the development of the mental faculties of a child. Vocational education will start from class 6 

with internships. The NEP 2020 is considered as a mother tongue as a medium of instruction up 

to 5th class. The objective is to create a long-term impact on nation-building. It may create a 

reflective effect on the ongoing process of human resource development. The burden of 

learning a new language in childhood would be avoided by creating space to pursue other 

spheres of knowledge or learning other skills. Learning in the mother tongue could infuse a 

sense of ownership and pride in one's own culture and heritage in primary school children. 

Induction of other languages at a higher level helps for promoting multilingualism and national 

harmony. The school-level initiatives like VidyaPravesh, Diksha, Nishtha and NIPUP Bharat 

mission, help learning competencies, the repository of e-content and teacher training 

programme for secondary level teachers. 

 

NEP on Higher education   

 Our Education system is very ancient and well-diversified, our Nalanda, Takshashila, 

Vallabhi, and Vikramshila were the best universities for world scholars. The multidisciplinary 

approach has been incorporated into the curriculum with HEI as a cluster system. NEP 2020 

was conceived to raise the Gross enrollment ratio (GER) from the current 26% to 50% by 2035 

in the higher education space. Also, 3.5 crore seats are to be added to higher education. Holistic 

undergraduate education with a flexible curriculum can be of 3 or 4 years with multiple exit 

options and appropriate certificates within this period. Multidisciplinary education and research 

universities (MERUs) will be established at par with IITs, IIMs to be set up as models of the 

best multidisciplinary education of global standards in the country. The higher education 

council of India (HECI) will have multiple verticals to fulfil various roles.  

 Efforts will be undertaken to set up a National recruitment agency for all government 

recruitment exams. The national research foundation (NRF) will be set up to boost research 

work in the country.  A national accreditation council (NAC) envisaged as a single regulator for 

higher education institutions across the country will be established. The accreditation system 

was improved by the national accreditation board for education and training (NABET), the 

Quality Council of India (QCI). The curriculum should be a multidisciplinary approach 

including subjects like Indian languages, Indology, yoga, arts, music, history, culture, and 

modern India. These indigenous curriculums have global quality standards with social 

engagement. As education and learning have already moved to cyberspace due to the pandemic, 

digitization should be done on a priority basis.  It has become of utmost importance to protect 

the privacy and security of each individual by using cyber security. The most thrust area is 

Research and development, NEP encourages innovation and innovative mindsets. There is a 
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need for a strong industry commitment and close intervention with academia for the industry-

led skilling. 

 

Challenges of NEP 2020 

 The word 'Policy' in the National education policy 2020 indicates that it is only a 

recommendation, not binding on anything or anyone. It is also noted that Education is in the 

concurrent list not in the union list; therefore the central government cannot impose the 

education policy on the entire country. As a result, Tamil Nadu state has opposed it. DMK 

Leader P Wilson said the NEP deprives the oppressed and downtrodden sections of society 

besides being against the concept of constitutional federalism. 

• The Indian education system is having a huge diversity in every sector; therefore it is 

very complicated to implement the policy. There were more than fifteen lakh schools, more 

than twenty-five core students and nearly ninety lakh teachers engaged in primary education. 

Our education system is the world's second-largest education system with multilingual and 

multicultural facets. As per the AISHE 2020 report, a growth of 11.4% in students enrollment 

in the last 5 years and 3.85 crore enrolment is seen in higher education in 2019-20. Thus the 

implementation of this policy in the whole of India is not a simple task. It must be considered 

and involved every state, region, district and block level in this process. The responsibility has 

to be shared with stakeholders of private sectors, state and district level institutions. It requires 

mobilizing adequate manpower to streamline all the stakeholders in transforming primary 

school education. 

• Dr. Kasturirangan has pointed out that the Indian Government is very less funded the 

education sector since its independence. The education system is suppressed by bureaucrats and 

the institutions are also captured by politicians, in such a situation it is very impossible to see 

the innovation and ramp-up in the system. The internal bodies under the education ministry and 

other regulatory bodies are not working efficiently to promote the national education policy 

effectively. Critical thinking and experimental learning with a scientific attitude should be 

inculcated among the student instead of a rigid content learning system. The revolutionary 

change in the attitude of the people who are running the education system is essential. There is 

a need for orientation and capacity building programmes for the implementation of the policy. 

There is a need for drastic changes in the current infrastructure of the institutions and the 

ecosystem of the institutional structure. While adopting the NEP 2020 a future road map needs 

to be defined and overtake the current scenario of the system. There is a crucial role of 

regulatory bodies like UGC, AICTE, NCTE etc. to bring the rules and regulations. 

• The Education sector is coming under the Centre as well as State-level policy. The 

NEP is drafted by the Central Government, now the implementation depends on the states and 
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their policies, So the cooperation between State and Central Government is play a vital role 

while implementing the NEP.  The central government should follow the federalism and 

decentralization policy with all states and union territories. During the last few years, we have 

seen the relations between the central government with the state are not good. Therefore states 

may think that centre should not impose its policies on the state. Many oppositions ruled states 

have raised strong objections to the NEP provisions. The Tamil Nadu government has taken a 

decision is to not implement the NEP as it is, instead of they want revision on it, and other 

states may follow a similar path. Thus managing federal math is critical to the realization of the 

NEP. 

• As we said earlier, educational institutions are run by various private sectors; they are 

not following the rules and regulations of the inclusiveness policy of education. The Right to 

education policy, reservation policy etc. are not properly implemented in these instructions. 

Such institutions are growing very fast and most parents are attracted to them, in such 

conditions, it is very hard to implement the NEP in such institutions. The Government aided 

schools/colleges are shutting down and the financial autonomy is given to the new institutions, 

so there is a chance of financial burden will on the parents while implementing NEP. Therefore 

Central and State governments should define the mechanism and private and government sector 

institutions should follow the policy in a parallel way.  

• The availability of physical and financial resources plays a vital role in the execution 

of any policy. The infrastructural facility is not up to the mark in various institutions, there is a 

need to revamp it. The teaching faculties are not filled, many posts are vacant, and many 

teachers are working with very less salary, under such circumstances, how we can expect the 

change in the education system. NEP has suggested that the country should spend 6% of the 

GDP on the education sector. This is not a new decision, in the Kothari commission also same 

recommendation was given, but how much spend on education is the main issue. As per the 

World Bank report, the expenditure on education is limited to below 3.5% of India's GDP. In 

the year 2011-12, spending on education was 3.2% of the GDP, which stood at 2.8% in 2018-

19. In comparison, Brazil spends 6.3%, South Africa 5.9% and the UK spend 5.4%. It is 

interesting to know that when the NEP was launched in India, in the same year the allocation of 

budget for education was very low. It was been reduced by 6% from 99311 crores in 2020-21 to 

99224 crores in the year 2021-22, if such practices are seen by the government side, then how 

can we expect the future of our education. 

 

Conclusion 

 The National education policy 2020 is another milestone in the Indian education 

system. It covers various aspects of education. It has been drafted in the view of a futuristic 
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approach and addresses various educational areas. Though the Indian cultural, linguistic and 

geographical diversity needs to revamp, this policy will help to join the cultural heritage to 

cyberspace. There are various challenges while implementing the policy, such as federalism, 

cooperation between state and central policy and cultural and linguistic harmony of various 

regions. We hope that our educationalists and policymaker will overcome the challenges and 

provide better, free education to all the citizens of India.  
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Abstract :  

Because education leads to economic and social advancement, a country's education strategy 

at the school and college levels must be well defined and futuristic. To make it efficient, many 

countries use distinct education systems that take into account tradition and culture and 

adopt different stages of their life cycle at the school and college education levels. The Union 

Cabinet of India approved the National Education Policy 2020 (NEP 2020) on July 29, 2020, 

which defines the goal for India's new education system. The 1986 National Policy on 

Education has been replaced with the new policy. In both rural and urban India, the 

programme provides a comprehensive framework for basic through higher education, as well 

as vocational training. By 2021, the strategy intends to completely alter India's educational 

sector. The administration confirmed shortly after the policy's announcement that no one 

will be forced to study any particular language, and that the medium of teaching will not be 

changed from English to any regional language. The NEP's language policy is intended to 

be a broad guideline and advisory in nature, with states, institutions, and schools deciding 

how to implement it. Education is a Concurrent List subject in India. Himachal Pradesh is 

the first state to put the New Education Policy 2020 into effect. By 2022, the national 

educational policy should be implemented in all Indian schools. 

 

Keywords: National Education Policy, Teacher training, Indian Education, HEIs 
 

Introduction 

 Change is the universe's unchanging and eternal norm. It changes from moment to 

moment here. The process of transformation affects every culture. The nature of society is for it 

to change. This is true of Indian society as well. Many social, economic, political, and other 

changes have occurred between the primitive age and the contemporary day, according to 

historical studies of Indian society. Change can be divided into two categories. The first are 

changes brought about by nature, while the second are changes brought about by humans. We 

have no control over natural changes. However, one can try to innovate by bringing changes to 

life and society through human change.  

 Currently, if there is to be any change in terms of societal growth, the education policy 

should be addressed first. The picture of education in every country reveals the government's 

priority for education and the extent to which it deals with it. Following India's recent drop in 
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the rankings of  high universities throughout the world, it was expected that the government and 

the entire system would take meaningful actions to address the situation. 

 The Indian government chose to reform India's education strategy after 34 years, 

keeping in mind the country's overall development goals. The Central Government formed a 

committee under the direction of Dr. K.K. Kasturirangan in 2017 to design a new education 

policy. The Kasturirangan committee drafted the National Education Policy 2019. The National 

Education Policy 2020 was approved by the Indian government in July 2020. Prime Minister 

Shri Narendra Modi tweeted about the acceptance, and Minister of Human Resource 

Development "Shri Ramesh Pokhriyal Nishak" held a news conference to inform the people. 

 The Ministry of Human Resource Development has been renamed "Ministry of 

Education,". The Ministry of Education was renamed the Ministry of Human Resource 

Development in 1985. After the implementation of a new education policy in 2020, the 

Ministry of Human Resource Development was renamed the Ministry of Education. Former 

Prime Minister Mrs. Indira Gandhi's cabinet implemented the first education strategy in 1968. 

The second education policy was developed by the Rajiv Gandhi government in 1986, with 

minor changes made by the Narasimha Rao administration in 1992. 

 The National Education Policy 2020 (NEP 2020) is India's third education policy after 

independence. As a result, a 34-year-old education policy is currently in effect, but it is 

becoming inefficient as the situation changes. This is why, in the year 2019, the Ministry of 

Human Resource Development created a new education policy and solicited public feedback. 

 

Why the need for change in pre-education policy?  

•  In the changing global landscape, reforms to the current education system were 

required to meet the needs of a knowledge-based economy. 

•  New education to improve educational quality while also encouraging innovation and 

research. 

•  In education policy, to ensure that the Indian educational system is accessible to people 

all over the world. 

 

What is the new in education policy of India 2020? 

 The educational system will be corrected by 2030, according to the new education 

strategy of 2020. Instead of the current 10 + 2 model, the curriculum will be divided according 

to the educational system of 5 + 3 + 3 + 4. "We have tried to create a policy that will change the 

educational landscape in our understanding so that we can prepare the youth to face the current 

and future challenges," says the new Education Policy 2020, which calls for Central and State 

Governments to invest in the education sector equal to 6% of the country's GDP in order to 

cooperate in the education sector.  Access, capacity, quality, affordability, and accountability 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  17 

are all guiding objectives in this policy. We have taken this field from pre-primary to higher 

education, as well as other areas connected to the broader environment" (K. Kasturiranjan, 

committee chairman). 

 

Provisions related to higher education  

 Under the National Education Policy 2020, the gross enrollment ratio in higher 

educational institutions is expected to rise from 26.3 percent in 2018 to 50 percent in 2020. In 

addition, 3.5 crore new seats will be added to higher educational institutions. The gross 

enrolment ratio is the percentage of the total eligible population who has enrolled in educational 

institutions. For example, if the total number of students in the age group eligible for higher 

education is 100, but 60 students apply, the admission ratio will be 60%. A Higher Education 

Commission of India will be established to replace the UGC for all categories of higher 

education except medical and legal education. It will be created a multidisciplinary teaching 

and research university comparable to IITs and IIMs. These institutes will be of the highest 

calibre. A general entrance test, administered by the National Testing Agency, will be required 

for admission to these programmes. It will be an elective for all students; there will be no 

mandatory subjects, and arts and humanities disciplines will be taught in technical institutions 

as well. There will be no arts, science, or commerce divisions. Students are free to choose any 

subject they like. All of the country's institutes, including the IITs, will take a holistic approach. 

Four bodies of Higher Education of Commission (HECI)  

•  National Higher Education Regulatory Council (NHERC): This body will regulate 

higher education, including teacher education. 

•  General Education Council (GEC): This organisation will develop a framework for 

desired learning outcomes in higher education programmes, as well as work on 

standardisation. 

•  National Accreditation Council (NAC): These institutions are accredited and will 

operate primarily on the basis of basic principles such as public transparency, good 

governance, and results. 

•  Higher Education Grants Council (HGFC): This organisation funds research and 

development at colleges and universities. 

 In the National Education Policy 2020, there are multiple entry and exit points in the 

undergraduate programme. Students will be able to depart a three or four year undergraduate 

programme at various levels and will be awarded degrees or certificates as a result of this 

system. Certificate after one year, Advanced Diploma after two years, Bachelor's degree after 

three years, Graduate Certificate with research after four years, and so on. Students who 

complete a four-year degree will be able to complete a Ph.D. and an MA in one year. In the new  
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education policy, the MPhil programme has been eliminated. This policy will result in the 

formation of the Academic Bank of Credit. The digit or credit received by the students will be 

digitally recorded in this way. 
 

Provisions related to online and digital education  

 National Educational Technological Farm will be formed to promote digital education. 

It will carry out the work of coordination for digital infrastructure, materials, and capacity 

building. With this, study and assessment technology along with teaching training is an 

important part will form.  

•  To ensure the preparation of alternative means of quality education, the Ministry of 

Education will become a dedicated entity for digital infrastructure, digital content, and 

capacity building to cater to the e-education needs of both school and higher education.  

•  E-content will be made available for study in regional languages. 
 

Related to Advanced Education 

 Target to achieve 100 percent youth and adult literacy by 2030 has been done. 

Protection of linguistic diversity In the new education policy, many options have been kept 

regarding languages.  

 To boost digital education, a National Educational Technological Farm will be 

established. It will be in charge of digital infrastructure, materials, and capacity building 

coordination. Study and assessment technologies, as well as teaching training, will form an 

important element of this. 

•  The Ministry of Education will become a dedicated organisation for digital 

infrastructure, digital content, and capacity building to respond to the e-education 

demands of both school and higher education, and 

• E-content will be made available for study in regional languages. 
 

Related to Advanced Education 

 The goal of achieving 100 percent youth and adult literacy by 2030 has been met, 

according to Advanced Education.The safeguarding of linguistic diversity Many linguistic 

alternatives have been preserved under the new education policy. 5th and 8th grades Studying 

mother tongue or regional language as a study has been highlighted as a priority. Students will 

be allowed to study a foreign language starting in the ninth grade. 

 In the trilingual formula, at least two Indian languages will be required. Preference will 

be given to the state, region, and student of choice. In Mumbai, for example, students studying 

Marathi and English will be required to learn a third language. The choice of language in the 

educational curriculum will have no impact on any student; there is an option to read Sanskrit 

and other traditional and ancient languages. 
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 Physical education is an important part of our lives. Along with student education, 

skills will be created under the new education strategy 2020. Horticulture, Yoga, Music, Dance, 

Sports, and Sculpture, among other subjects, will be taught to all children starting in the first 

grade. As a result, the new born is skilled in both physical and non-physical activities. 

 

Challenges of National Education Policy 2020 

1.  Curriculum and Content 

 The NEP aims to change from a 10+2 structure to a 5+3+3+4 framework, with early 

childhood education included in formal education. Furthermore, the NEP 2020 focuses on 

decreasing curriculum content to allow for critical thinking and, as a result, developing persons 

with 21st-century abilities. To achieve these goals, all areas of the curriculum and pedagogy 

must be revised. Modifying the curriculum in accordance with the National Curriculum 

Framework is one of the hurdles in properly implementing these changes. Educators should also 

reconsider the learning content rubric and make necessary changes to textbooks. 

2.  Teacher Availability and Training  

 The policy calls for a rethinking of the educational curriculum. Schools and concerned 

authorities, on the other hand, must train instructors and grasp the pedagogical demands in 

order to achieve a smooth transition to the new education system. Additionally, they must shift 

the emphasis from teacher-centered to student-centered learning in order to build collaborative 

skills, critical thinking, problem-solving, and decision-making abilities in the children. 

According to a report, India would have over 250 million pupils enrolled in K-12 schools by 

2030. To deal with the rising student population, we'll need approximately 7 million extra 

teachers. Experiential learning and concept-oriented education would be difficult in India 

because teaching is one of the lowest-paid professions. The execution of the NEP 2020 will be 

difficult until teacher compensation is altered. 

3.  Technology  

 The NEP 2020 places a strong emphasis on utilising technology to prepare students for 

the future. However, establishing digital infrastructure such as digital classrooms, remote 

expertise-driven teaching models, and AR/VR tools to bridge gaps in physical teaching and 

laboratory facilities is a significant problem because the majority of schools lack the necessary 

infrastructure. Furthermore, the cost of constructing digital infrastructure may not be feasible 

for all schools across the country. Furthermore, adopting digital learning tools in remote areas 

of the country where Internet connectivity is almost non-existent is impossible. As a result, the 

government should endeavour to improve the basic infrastructure that will support digital 

infrastructure across the board. 

 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  20 

4.  Examination Structure 

  Instead of summative evaluation, the NEP emphasises formative assessment for 

learning. The primary goal of the new evaluation system is to encourage continual monitoring 

of learning outcomes. Continuous assessment, on the other hand, necessitates the deployment of 

novel evaluation methods and tasks by schools and teachers. These methods necessitate 

technological assistance as well as active participation from teachers and students. According to 

a research, the government operates 75 percent of India's 1.5 million schools. 'Budget private 

schools' account for roughly 80% of the remaining 400,000 private schools. As a result, 

implementing a continuous assessment framework at these institutions is a difficult 

undertaking. 

5.  It's a huge undertaking to open a university every week. In today's India, there are over 

1,000 universities spread across the country. To achieve one of the policy's stated goals of 

doubling the Gross Enrolment Ratio in higher education by 2035, we will need to open one new 

institution every week for the following 15 years. It is undeniably difficult to open a university 

every week on a continuous basis. 

6.  When it comes to school reform, the numbers are no less frightening. The National 

Education Policy 2020 aims to reintegrate 2 crore children who are currently not enrolled in 

school. In any case, achieving this over 15 years necessitates the establishment of about 50 

schools per week. 

7.  In the Covid age, funding is a major concern. This is not a challenge for the faint of 

heart in terms of funding. The National Education Policy 2020 calls for a rise in education 

spending from 4.6 percent of GDP to 6% of GDP, or INR 2.5 lakh crores per year. This money 

will be properly spent on expanding schools and colleges around the country, hiring instructors 

and professors, and covering operational costs like giving free breakfast to students. The fact 

that this policy is implemented at a time when the economy has been hammered by Covid-19-

related lockdowns, government tax collections are abysmally low, and the fiscal deficit was 

large even before Covid complicates things. 

8.  The current focus on healthcare and the recovery of the economy is slowing down the 

execution speed. Despite the strain on the budget, economists have called for substantial 

stimulus packages totaling to double-digit percentages of GDP. 

9.  A big pool of qualified teachers is required. 

 The strategy envisions a major structural re-design of the curriculum in schools, which 

is a very positive move. However, in order to properly offer this curriculum, we need teachers 

who have been trained in and understand the pedagogical requirements. Many of the curriculum 

modifications necessitate significant mental shifts on the part of both teachers and parents. 

10.  A culture transformation is required by inter-disciplinary higher education. The 
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National Education Policy 2020's emphasis on inter-disciplinary learning is a good step forward 

in higher education. Universities, particularly in India, have been highly compartmentalised and 

departmentalized for decades. 
 

Targets & Timelines 

 Here are the policy's main goals, as well as the dates for several of them: - By 2040, 

the complete policy will be in place. - By 2030, a 100 percent Gross Enrolment Ratio from Pre-

School to Secondary School. - By 2030, teachers must be prepared for assessment revisions. - 

Learning standards that apply to both public and private institutions. - Mission: By Grade 3, all 

children will have mastered foundational numeracy and literacy. - By 2030, universal early 

childhood care and education will be in place. - By 2025, at least 50% of students will have 

received vocational training. 
 

Conclusion  

 Every country's economy, social standing, technology adoption, and healthy human 

behaviour are all influenced by higher education. The National Education Policy of India 2020 

is working toward this goal by enacting innovative policies to improve the quality, 

attractiveness, affordability, and supply of higher education by opening it up to the private 

sector while maintaining strict quality controls in every higher education institution. NEP-2020 

is expected to achieve its goals by 2030 by encouraging merit-based admissions with free-ships 

and scholarships, merit & research-based continuous performers as faculty members, merit-

based proven leaders in regulating bodies, and strict quality monitoring through biennial 

accreditation based on self-declaration of progress through technology-based monitoring. All 

higher education institutions with the current affiliation of affiliated colleges will grow into 

multidisciplinary autonomous colleges with degree-granting authority or become constituent 

colleges of their affiliated universities. The National Research Foundation, an independent 

organisation, will provide funding for innovative projects in the basic sciences, applied 

sciences, and social sciences and humanities. The higher education system will become more 

student-centered, allowing students to choose core and allied studies within and across fields. 

Within the policy framework, faculty members also have the freedom to choose curriculum, 

methodology, pedagogy, and evaluation approaches. These transformations will begin in the 

academic year 2021-22 and will last until 2030, when the first phase of transformation will be 

noticeable. 
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Abstract 

 21st century skills comprise skills, abilities, and learning dispositions that have been 

identified as being required for success in 21st century society and workplaces by educators, 

business leaders, academics, and governmental agencies. This is part of a growing 

international movement focusing on the skills required for students to master in preparation 

for success in a rapidly changing, digital society. 

 Until the dawn of the 21st century, education systems across the world focused on 

preparing their students to accumulate content and knowledge.
 
As a result, schools focused 

on providing literacy and numeracy skills to their students, as these skills were perceived as 

necessary to gain content and knowledge. Recent developments in technology and 

telecommunication have made information and knowledge ubiquitous and easily accessible 

in the 21st century. 

 “The term 21st century skills refers to a broad set of knowledge, skills, work habits, 

and character traits that are believed— by educators, school reformers, college professors, 

employers, and others—to be critically important to success in today’s world.” In simple 

terms, 21st Century Skills refer to the skills that are required to enable an individual to face 

the challenges of the 21st century world that is globally-active, digitally transforming, 

collaboratively moving forward, creatively progressing, seeking competent human-resource 

and quick in adopting changes. 

 

Keyword:  skills, academics, educators 

 

Introduction 

 Since the early 1980s, a variety of governmental, academic, non-profit, and corporate 

entities have conducted considerable research to identify key personal and academic skills and 

competencies they determined were needed for the current and next generation. 

 The 21st century, education systems across the world focused on preparing their 

students to accumulate content and knowledge.
 
As a result, schools focused on providing 

literacy and numeracy skills to their students, as these skills were perceived as necessary to gain 

content and knowledge.
 
Recent developments in technology and telecommunication have made 
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information and knowledge ubiquitous and easily accessible in the 21st century. Therefore, 

while skills such as literacy and numeracy are still relevant and necessary. 

 The skills and competencies that are generally considered "21st Century skills" are 

varied but share some common themes. They are based on the premise that effective learning, 

or deeper learning, a set of student educational outcomes including acquisition of robust core 

academic content, higher-order thinking skills, and learning dispositions. 

This pedagogy involves creating, working with others, analyzing, and presenting and sharing 

both the learning experience and the learned knowledge or wisdom, including to peers and 

mentors as well as teachers. 

• Learning and innovation skills: critical thinking and problem solving, communications 

and collaboration, creativity and innovation 

• Digital literacy skills: information literacy, media literacy, Information and 

communication technologies (ICT) literacy 

• Career and life skills: flexibility and adaptability, initiative and self-

direction, social and cross-cultural interaction, productivity and accountability 

 The skills and competencies that are generally considered "21st Century skills" are 

varied but share some common themes. They are based on the premise that effective learning, 

or deeper learning, a set of student educational outcomes including acquisition of robust core 

academic content, higher-order thinking skills, and learning dispositions. 

  The skills are geared towards students and workers to foster engagement; seeking, 

forging, and facilitating connections to knowledge, ideas, peers, instructors, and wider 

audiences; creating/producing; and presenting/publishing. The classification or grouping has 

been undertaken to encourage and promote pedagogies that facilitate deeper learning through 

both traditional instruction as well as active learning, project-based learning, problem based 

learning, 

 

The twelve 21st Century skills are 

1. Critical thinking   

2. Creativity 

3. Collaboration 

4. Communication 

5. Information literacy 

6. Media literacy 

7. Technology literacy 

8. Flexibility 

9. Leadership 
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10. Initiative 

11. Productivity 

12. Social skills 

 The report concluded that a high-performance workplace requires workers who have 

key fundamental skills: basic skills and knowledge, thinking skills to apply that knowledge, 

personal skills to manage and perform; and five key workplace competencies. 

Fundamental Skills 

• Basic Skills: reads, writes, performs arithmetic and mathematical operations, listens 

and speaks. 

• Thinking Skills: thinks creatively, makes decisions, solves problems, visualizes, knows 

how to learn, and reasons 

• Personal Qualities: displays responsibility, self-esteem, sociability, self-management, 

and integrity and honesty 

National Research Council 

 The National Research Council of National Academies, the National Research defines 

21st century skills, describes how the skills relate to each other and summaries the evidence 

regarding 21st century skills.  “21st century skills,” the National Research Council identified 

three domains of competence: cognitive, interpersonal, and intrapersonal while recognizing that 

the three domains while different, are intertwined in human development and learning. 

 

 The term 21st century skills refers to a broad set of knowledge, skills, work habits, and 

character traits that are believed—by educators, school reformers, college professors, 

employers, and others—to be critically important to success in today’s world, particularly in 

collegiate programs and contemporary careers and workplaces. Generally speaking, 21
st
 century 

skills can be applied in all academic subject areas, and in all educational, career, and civic 

settings throughout a student’s life. 
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Conclusion 

 The designs of learning environments and curricula have been impacted by the 

initiatives and efforts to implement and support 21st century skills with a move away from 

the factory model school model and into a variety of different organizational models. 

Collaborative learning environments have fostered flexibility in furniture and classroom layout 

as well as differentiated spaces, such as small seminar rooms near classrooms.  
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Abstract 

 The New Education Policy (NEP) launched in 2020 aims to usher in all-

encompassing reforms in the education sector in India.  This paper is focused on the 

components in the NEP that complement the skill development policy focus of the 

government, to harness India’s demographic dividend and keep up with developmental 

trajectories in the 21st century.  

 The most important challenge before the policy-makers in India is to utilize the 

young talent and for that, the NEP is equipped with reforms in professional education to 

keep up with the dynamic job markets. In this view, this paper highlights some demographic 

challenges before the higher education institutions to make the reach for education more 

inclusive for all. At the same time, the paper also looks at existing skill gaps among the youth 

and other socio-economic barriers that tend to impact skill development in India.  

 

 “If my dream is fulfilled, and every one of the seven lakh (hundred thousand) of 

villages became a well-living republic in which there are no illiterates, in which no one is idle 

for want of work, in which everyone is usefully occupied and has nourishing food, well-

ventilated dwellings, and sufficient Khadi for covering the body, and in which all the villagers 

know and observe the laws of hygiene and sanitation, such a State must have varied and 

increasing needs, which it must supply unless it would stagnate…. 

 What, however, according to my view the State will not have is an army of B.A.’s and 

M.A.’s with their brains sapped with too much cramming and minds almost paralysed by the 

impossible attempt to speak and write English like Englishmen. The majority of these have no 

work, no employment. And when they have the latter, it is usually clerkships at which most of 

the knowledge gained during their twelve years of High Schools and Colleges is of no use 

whatsoever to them”  

 M K Gandhi (1938) (Quoted from R K Prabhu (eds.) 1959: 5). 
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 Gandhi’s writings reflect an anti-colonial view of the prevalent higher education 

training from his times. The trend however continued into 21st century India as well. Post-1990 

India witnessed paradigm shifts in the political economy. Liberalisation has created new job 

markets for the aspiring youth to compete in. 

 The introduction of open markets, changing avenues for work, has had an impact on 

the cultural fabric of the country. Along with the traditional public jobs, there are also 

opportunities in white collar corporate jobs as well as the booming IT services sector. 45.9 

percent of the youth surveyed in 2021 were found to be qualified as “employable” or “job-

ready”. The most employable age-group in India was between 18 and 21 years. Students with 

technical skills, from engineering or management studies background were found to be more 

employable compared to BA students. India Skills Report 2021, a collaborative analysis from 

Mumbai based advocacy group, India Education Forum (IEF), All India Council for Technical 

Education (AICTE), Association of Indian Universities (AIU), United Nations’ Development 

Programme (UNDP) and the Confederation of Indian Industries (CII) has highlighted these 

aspects about skill gaps and employability in India. 

 Demographically, India was a young country with a majority poor population in the 

1990s. But population has potential, as we have seen in the East-Asian growth model.  India too 

has had a potential for a skilled work force and complementary consumer markets.  

 The push for skill development has been a part of the policy trajectory for 21st century 

India. After the flagship schemes like the National Rural Employment Guarantee Scheme 

(NREGS) and Sarva Shiksha Abhiyan (SSA) in the first tenure, the United Progressive Alliance 

(UPA) government launched the National Skill Development Programme in 2009-10. The push 

for skill development has been a part of the government agenda, irrespective of the regime.  

 With the launch of the New Education Policy (2020) (NEP), there is a concrete 

roadmap to accomplish the task of skilling India’s youth. The reform recommendations aim for 

a “holistic” development of the youth. It offers to empower students with flexibility in courses 

to enhance skill acquisitions. There is also a section dedicated to professional education. This  

aims to promote  multidisciplinary studies for better professional skill acquisition. In the 

context of these breakthroughs in the policy suggestion under the NEP, this paper has the 

following objectives- 

● To discuss the interventions required for implementing skill development via the NEP 

reforms. 

● To understand the socio-economic complexity of Indian demographics which act as a 

barrier to skill development; and to highlight the challenges before the practitioners in 

implementing NEP reforms in the context. 

● To show the policy reforms at various junctures in government’s social sector policies 
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such as- Integrated Child Development Services, National Policy on Education, Skill 

India and MGNREGA schemes and how they form the backdrop to skill development 

requirement in Indian higher education. 

 

Research questions :  

1.  What have been the education and skill development policy reforms in post-

liberalisation India? 

2. When research indicates poor outcomes at school levels, does that impact higher 

education and skill development?  

3.  How can higher education and skill development outcomes be analyzed in the context 

of capabilities and developmental state frameworks in Indian contexts? 

4.  How can NEP reforms help overcome barriers to achieve skill development goals in 

India? 
    

 Approach and analytical frameworks for this paper include using demographic data, 

educational outcomes and skill gaps in India. Education  and skill development policies are 

examined in the context of the capabilities and human development approach. The central 

government’s policies and reforms are highlighted in the backdrop of the demographic data. 

Capability approaches and developmental state frameworks for the 21st century stress upon 

human development as the main aim of the State’s welfare policy. The paper discusses concerns 

in implementing NEP guidelines for skill development in this regard.    
 

Skill Gaps and the New Education Policy 2019 

 The present policy debates on higher education and skills can also be examined under 

the recently announced New Education Policy (NEP) in 2019.  

Poor access has been indicated as the main reason for low enrolment in higher education. The 

policy aims to increase the GER in higher education to 50% by 2035. As per the All India 

Survey on Higher Education report 2021, it was 27.1 percent.   
 

 In order to achieve better enrolment in higher education, the NEP has recommended 

reforms in regulation and accreditation, establishing more higher education institutions and 

restructuring the institutions according to specialisation of function- teaching, research- 

undergraduate or higher. It also emphasizes upon improving teacher-taught ratios at higher 

education levels and providing faculty development training for teachers.  

As a practitioners from the field, here are some important observations from the authors about 

the students they have been teaching- 

1. Poor articulation skills in students entering higher education 

2. Lack of quality reading habits among young students 
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3. Low maintenance of infrastructure at universities and colleges, leading to lack of 

access 

4. Lower employability among students pursuing university degrees in core subjects, 

compared to technical and professional courses 
 

 While the successive ASER researches have consistently shown low reading and 

numeracy skills among school students, these low skills are obviously getting transitioned to the 

higher education levels as well. There is an urgent need to analyse the impact of lack of 

articulation skills and devise pedagogic interventions for better skilling.  

 As students the young people tend to focus more on examination outcomes rather than 

reading. The examination system is based on the skills of students to fill up sheets of paper with 

relevant answers. Quality does not play a major role here rather an objective mention of facts in 

answers is enough to pass. Students prefer to read “study guides” that contain text in the form 

of questions and answers. Also, under-resourced libraries and limited technology infrastructure 

leads to poor access to better reading and learning resources. The policies of the State need to 

address these concerns and work out a regulating mechanism to keep a check on declining 

quality. 

 

Undeveloped Human Capital: The Key Demographic Challenge in Education Sector 

Reforms in India  

 Planning for development after the liberalisation reforms was focussed on human 

development. The eighth plan (1992-97) that came after the liberalization reforms envisioned 

human development as its main goal. Human Development Index was simultaneously devised 

by the UNDP in the year 1990. This measured three aspects for the physical quality of life- 

health through life expectancy, education through years of schooling and per capita income. 

Gender equality was introduced as a component later in 1995.  

 In the beginning of the decade of 2000, India witnessed a high growth rate of GDP, but 

the absolute number of people living under the poverty line had increased to 407 million in 

2004-05 from 403 million in 1993-95, according to the Tendulkar poverty estimates by the 

erstwhile Planning Commission.  

 As per the 2011 census data, India’s working-age population of the age group 15 to 59 

years comprised 197 million illiterate people. Out of these, 160 million people were living in 

rural areas and depended on agriculture and allied activities for their livelihood. Statistics from 

the 2011 census also showed that there were over 144 million farm labourers in India.  With 

lack of basic capabilities and poverty, this population was the direct target of rural employment 

guarantee policies.   

 Primary education policies have been vigorously implemented across India in the post-
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liberalisation period. But literacy still remains low- 26 per cent people were still completely 

illiterate in India according to the latest census (2011) reports, whereas in countries such as 

Brazil and South Africa literacy rates are as high as 91 and 94 per cent respectively. The Right 

to Education was also enforced in India in the post-liberalisation era. It was included in the 

constitution as a Fundamental Right in 2002 as Article 21A. This ensures legal protection for all 

children less than fourteen years of age excluded from access to primary education by making 

the provision of adequate access binding on the State. Gross Enrolment Ratio (GER) at primary 

level of schooling was almost 95 per cent after more than a decade of implementation of right to 

education as the government records from 2016-17 showed. This achievement has ensured 

enrolment, but little progress has been made as far as access to quality education is concerned. 

Also, at secondary school level (standard nine and ten or high school level), the GER was 

recorded at 79 percent and only 55 per cent GER was recorded at higher secondary level. Civil 

society organizations carry out quality assessments of school education in India whereas the 

government’s assessment is limited to reporting achievements in terms of enrolment in schools. 

The Annual Status of Education Report (ASER) by Pratham conducts annual surveys to assess 

reading and mathematical abilities in children in regions across India. The thirteenth report- 

ASER 2018 was released in January 2019. Data from this report indicate that “of all children 

enrolled in Std (sic) VIII in India, about 73% can read at least a Std II level text. This number is 

unchanged from 2016”. The eleventh ASER report had assessed that about 52 percent children 

from the fifth standard could not read texts meant for children in the second grade. The twelfth 

report- ASER 2017, had focussed on the secondary school age-group of 14- 18 years too and 

the studies found that “About 25% of this age group still cannot read basic text fluently in their 

own language”. 

 Further, research by the Young Lives Foundation (based at the University of Oxford, 

UK) conducted longitudinal studies with Indian children less than twelve years of age engaged 

in domestic work (often paid). The research found that these children were statistically 70 per 

cent less likely to finish secondary school (Singh et al 2015). These cohorts will also face 

difficulty in competing for skilled jobs due to poor quality of learning and the fact that the 

employers would at least ask for high school or secondary school certificate as minimum 

qualification.  

 Comparative statistics for health and education with BRICS nations has show that 

countries such as Brazil, China and South Africa have much lower maternal deaths than India. 

India has been able to achieve little to combat undernourishment, even though policies such as 

ICDS have been operational for more than forty years now since 1975. India has the highest 

number of stunted children in the world. The Food and Agriculture Organisation’s (FAO’s) 

Global Hunger Report 2015 had reported that India also had the maximum number of 
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undernourished people at 194.6 million.  

 These comparative statistics on health and education show how India is gripped with a 

problem of ‘poor quality of human capital’ in the words of Atul Kohli (2010: 500). Late 

industrialization as Chibber (2004: 13) calls it can also be attributed to low-skilled labour. And 

India’s fragmented authority (Kohli 2004: 286) has been more occupied with maintaining its 

legitimacy among the masses. Heller (1999: 2) talks about agency among labour from his field 

in the southern Indian state of Kerala; he points out how literature on developmental state treats 

citizens as mere beneficiaries. In the most recent publication, titled Development and Welfare 

Policy in South Asia, (Chopra and Koehler 2014) Koehler has described all the South Asian 

states as developmental welfare states. 

 Literature on policy evidence is available from the erstwhile Planning Commission and 

reports from industry and civil society or NGOs have hinted at poor quality of education at 

lower levels of schooling and health and nutrition in India. The Annual Status of Education 

Report (ASER) evaluates learning abilities among the school children by conducting household 

surveys. And there are similar philanthropic organizations that have been evaluating education 

standards in offering interventions in schools and in the health sector as we have noted above 

too. The research from these civil society organizations are an important source of literature on 

policy failure in terms of access of schools, hospitals and service delivery logistics. Industry 

estimates and the Skill Development Ministry’s reports have estimated on the highest skill 

demand for sectors such as construction, automobiles and textiles till 2022. Another important 

sector with a high increase in demand for workers is the unorganized (domestic or household) 

service workers. NITI Aayog has been endorsing development of export-led economic zones 

too. When the population at home is poor, obviously, consumption basket will be smaller and 

essentials will form a bigger proportion of the basket. Let us see further how poverty and socio-

economic backwardness of the population affects employment and competitiveness in the 

economy. 

 

Job Creation for Unskilled Demographics = Alienation of Labour Agency? 

 India has a literacy rate of 74% and her working-age population is comprised of 197 

million illiterates in the year 2011 according to census estimates. Out of these, 160 million 

people live in rural areas. With lack of basic capabilities (Sen 2000) and poverty this population 

is compelled to work as casual labourers.  

Those excluded from the benefits of high growth had to be brought under schemes such as 

MGNREGA and later in 2011 National Rural Livelihoods Mission (NRLM). In 2009, National 

Skill Development Mission was launched too- to train unskilled workers to compete for jobs in 

the market. To put it from the aspect of policy or planning, it was also the need of the hour for 
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the government to device a measure to employ the poor and excluded.  

 After the success of the scheme, in terms of delivering the promise of employment, 

job-guarantee became an important developmental tool in policy. The absolutely illiterate and 

“unskillable” cohorts, mostly the population in the working age group 15 to 59 years of age 

were the direct recipients of MGNREGA’s benefits.   

 As India’s economy liberalised, there were cohorts in rural India that were completely 

illiterate or “unskillable”. The main reason behind not opening up the economy immediately 

after independence from colonial rule was that because of extreme poverty India would not 

have been able to compete with the markets in the west. Even at the time of liberalisation, 

India’s demographics could not have matched the skilled work-force from in the global markets 

because of socio-economic backwardness. This work-force could only be employed as manual 

labourers. National Rural Employment Guarantee Scheme was launched by the Congress led 

United Progressive Alliance (UPA) government in 2004 after a nation-wide consultation. 

MGNREGA, formerly NREGA, was the most important poverty alleviation intervention that 

the government of India introduced. It was launched initially as a scheme while the National 

Rural Employment Guarantee Bill 2004 was tabled in the Parliament and NREGA came into 

force in February 2006. It was important to enforce the right to work as a legal right to make 

employment guarantee an obligation on the part of the state and to grant a bargaining power to 

the labourers (Dreze 2010: 510-518).In the pre-liberalisation era, the state of Maharashtra had 

an employment guarantee scheme operational within the State since 1972-73. The Integrated 

Rural Development Programme (IRDP) was a micro-enterprise scheme for providing credit was 

also popular in the 1980s before liberalisation in India. But the scope of this scheme as pointed 

out by experts was limited because the poor had low debt-capacity. Implementation and 

monitoring costs were also high and subsidy loaning led to corrupt practices. 

 In 21
st
 century India, MGNREGA has been a big respite for the unskilled and 

underemployed population in villages. It provides 100 days of labouring jobs locally to the 

people in their villages. It has been instrumental in fixing minimum wages for the labourers and 

reducing forced migration to cities in search for work. The government has also ensured 

transparency in the implementation of the scheme. Social audits are held at panchayat (rural 

local self-governments in India) levels regarding the implementation of schemes and grievance 

redressing for the labourers. Banking has been made accessible to MGNREGA workers and 

their wages are directly transferred to their accounts, minimizing the patronage and predation 

from the middlemen. 

 MGNREGA has provided employment for millions of poor families in Indian villages 

and has empowered women. Out of the total workers, fifty-six per cent were women as per 

2016-17 estimates. The scheme has been successful in engaging women from rural India into 
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the workforce. Women employed under MGNREGA have also benefited in terms of financial 

inclusion by getting access to banking services. However, social norms, illegal or predatory 

contractors, lack of child care facilities or excessively physically demanding work in certain 

areas and delays in payments were identified as the biggest barriers to women’s participation in 

MGNREGA (Khera and Nayak 2009:  49-50; Khera 2016).      

 While it is an important welfare intervention by the State for poverty alleviation, 

MGNREGA is not particularly targeted to improve the quality of human capital in India. It 

utilizes the demographic strength towards infrastructure-building and keeps an unskillable 

cohort of the population occupied in physical labouring jobs that don’t require much training. 

With a large portion of the working population pushed into poverty and unskilled jobs, 

industrial growth will be difficult to achieve. Though, because of some opportunities, on a 

macro scale, India is becoming a market for cheap consumer goods.  

Extreme poverty among the population poses a grim challenge to skilling the people that is 

often overlooked or underrated in policy circles and this aspect does not become a part of the 

popular political narrative of job guarantee of skill development schemes either. Studies have 

shown that extreme poverty and nutritional deprivation in early childhood years can impact 

cognition at later stages of life and may lead to difficulties in acquiring skills.  

 The Congress-led United Progressive Alliance (UPA) Government introduced the 

National Skill Development Mission in 2009. Relevant ministries of the government had a 

department for skill development and budgetary allocations were made towards it. In 2015 by 

the BJP- led NDA government with hyped propaganda, re-launched the scheme. A new 

ministry was created under and vocational programmes to skill the youth to fit the industry 

requirements have been organized. This mission provides training to young people with a 

Public Private Partnership PPP model. The industry demands for skilled workforce have been 

assessed after extensive consultations with the corporates. There are various short to medium 

term courses for the trainees to choose from and some of the programmes don’t even require 

formal schooling; keeping in mind that many cohorts have been excluded from access to 

schools and even the jobs may not require the workers to have been schooled. The government 

of India, under the Skill Development Mission also gives certification to those who are semi-

skilled workers and provides avenues for training. After the completion of training, companies 

hire the trained workers and the government also maintains a record of the placements. As per 

March 2018 estimates, the largest number of candidates under this scheme got placed in the 

apparel industry, followed by electronics and hardware and retail sectors, according to 

government records. 

 It may be imperative to re-think the quote from Gandhi, quoted at the start, in the 

context of Skilling the youth in villages. While this was a thought from the anti-colonial 
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movement, the agency of the individual as a worker is compromised when the State-market 

forces drive the narratives. As noted above, skill development policies are also dependent on 

market demands. Workers are being skilled and placed in jobs as per current sectoral demands. 

Any recession in the industries may compel these cohorts to lose their jobs and they may again 

be pushed into uncertainties of unemployment. NITI Aayog has been endorsing export-led 

growth models to promote industrial growth but that model comes with similar risks. In such a 

case, the State has to keep in mind a protection mechanism for the workers in case of market 

adversities. 

 

Incremental Reforms in Education and Health Policies: The Vicious Trap Hindering 

Access and Opportunities for Indian Youth 

 Liberalisation introduced free markets, but the demographics of India were still 

backward in the 1990s.In 1993-94, shortly after the liberalization reforms the proportion of 

population below the poverty line was 50 per cent in rural India and 45 per cent overall. Over 

328 million people in rural India were estimated to be living below the poverty line (BPL) in 

the 1990s. They were dependent on the state for access to basic healthcare and education. Crude 

indicators also showed illiteracy and poor health among the people in the period immediately 

after liberalisation. A liberalising State entering the 21
st
 century, India’s poor were unskilled, 

living in villages and could not have competed in the markets.  

 Two schemes for basic healthcare and education were operational before the 1991 

reforms- Integrated Child Development Services (ICDS) and National Policy on Education, 

which was reformed into Sarva Shiksha Abhiyaan (SSA), meaning education for all. 

 Reports from Government of India ministries and related departments as well as the 

working group committee and steering committee reports from the erstwhile Planning 

Commission provide some perspective on what was planning for social welfare like under the 

five-year plans at various points of time. These documents help understand the processes of 

consultation and track the changes in the key stakeholder networks from before the launch of 

the liberalisation reforms in 1991. With NITI Aayog reforms the comparison of grey literature 

from the government and policy documents need to focus on specific health and primary 

education and poverty-alleviation programmes. 

The reforms brought in were incremental and mechanisms for better stakeholder consultations 

and evaluations could not be evolved. Development narrative was still woven by the political 

agents- and patron-beneficiary relationship between the State actors and individual citizens who 

were the worst off in terms of development was kept intact. 

 The next set of policies expanding the State’s commitment to social welfare was 

launched after a decade of the liberalization reforms.   The fruits of the fast growth  were  only  
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concentrated in a few sectors- mostly services- and jobs were limited to the fast growth of the 

IT sector which used the services of the newly skilled, young cohorts of the workforce. When 

compared to similar countries, India’s demographics still lag behind as noted above in the 

discussion.  When one observes policy-making processes in documents released from for 

example, the NITI Aayog and its predecessor, the Planning Commission, they seem efficient 

and complete. But this is a top-down view. There are challenges from the field that these policy 

blueprints from the government do not address. For example, the physical infrastructure in 

public sector facilities such for service basic education and healthcare is often inadequate. 

Government-owned schools, aanganwadis and other healthcare centres and hospitals have 

limited and sometimes poorly maintained resources. Schools and medical facilities often do not 

have satisfactory buildings, furniture for students or teachers and beds in hospitals, sanitation 

facilities, toilets and other equipment may also be scant. Healthcare centres or hospitals and 

schools are also understaffed in many places. Remote villages especially do not have enough 

trained teachers or doctors and health workers. Absenteeism among staff from village schools 

and hospitals is also often reported across the country.  

 “The major reason was the lack of accountability among frontline service providers 

such as teachers, nurses and doctors, and the incentive structure in public services that 

dissociated reward and punishment from performance” (P. Chakraborty, L. Chakraborty and  

Mukherjee 2016: 174). 

 

Another important aspect is the ill-informed agency of the citizens. Poor facilities and lack of 

infrastructure, unavailability of sufficient staff at schools and hospitals run by the government 

lead to public disappointment. People tend to often accept the poor services by the government 

and look for private alternatives- private schools and private clinics- instead of government-run 

facilities, wherever it is available. When government services are inferior, it often becomes a 

cultural rhetoric. The citizens tend to not demand better services but rather send their children 

to private school or look for private clinics for medical treatments. Evans (2010) has shown 

citing Heller’s (1999) studies from Kerala as to how without adequate capacity, civic 

mobilization cannot achieve service delivery for welfare. Duflo and Banrejee (2011) have also 

demonstrated how top-down policy-making disregards field challenges for the grassroots 

workers in their studies. 

 When consulting for development of public infrastructure such as railways, roads or 

telecommunications, the pool of stakeholders consists of corporates, local lobbies, technocrats 

and contractors. But when consulting for welfare policy, the direct benefits go to the individual 

recipient. It is not possible to ask each person about his preferences, but for better efficiency in 

policy implementation, it is important to let the narrative of development be defined by the 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  38 

people. And this can be achieved by better civic consultations at local levels. 

 Mass mobilisation in India keeps the electoral democracy alive but when it comes to 

the State’s commitment to welfare, the civic agency goes unutilized in implementation and 

consultation. Development discourses and promises help setting the agenda for electoral gains 

(Mudde and Kaltwasser 2017). But it is difficult in practice to include citizens as active 

stakeholders when it comes to consultations for welfare policies. NITI Aayog and even the 

erstwhile Planning Commission have actively included civil society organisations and NGOs 

for stakeholder consultations for these policies in the working groups and steering committees. 

Often these organisations also get entangled in technocratic procedures like the government 

officials, the social workers and professional consultants have to also focus their jobs around 

their clients and donor management and the communities that they work with get side-lined in 

the process. Also, when NITI Aayog engages these organisations, the recommendations are not 

binding on policy decisions, as was also the case with the erstwhile Planning Commission. 

Niraja Gopal Jayal (2001: 43) has also pointed out inconsistencies in government policies when 

it comes to linking one crisis to another in her writings.  

 The Government of India, after multiple consultations, has started decentralising social 

welfare policies. The reform of NITI Aayog from the erstwhile Planning Commission has also 

taken place to address this decentralisation process that started after recommendations from the 

BK Chaturvedi Committee (Government of India 2011b) for restructuring of the centrally 

sponsored schemes. State-level and local-level network of governance in policy consultations 

and implementation has been affected since liberalisation polices were implemented in India. In 

2015, the NITI Aayog was formed with the aim of better informed policy dialogues.  

 In conclusion, the policies discussed in this paper also reflect on how the State engages 

the people or the demographics into its development agenda and what is the distance between 

an ordinary citizen and the institute of policy planning placed in New Delhi. These schemes, 

from the Integrated Child Development Services to the Skill India Mission also can be used to 

understand the way the State views its contract with the citizens. These policies touch 

individual lives very closely. For the State to maintain its commitment to social welfare it is 

important to strengthen these policies at the grassroots levels and to promote a better informed 

discourse of technicalities that guide these policies. A similar challenge lies for the practitioners 

under the NEP recommendations. Along with skilling of teachers and improving teacher to 

students ratios, a sensitization towards making education more distributive is desirable. 

 Demographic statistics on health and education in India show the backwardness 

comparable to pre-industrial societies. Socio-economic exclusion at this scale also implies that 

this demographic cannot compete in skilled jobs markets. The State, in this situation has to act 

as a protector and a provider of welfare services rather than a patron as populist narratives tend 
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to make it. Consultation for policy needs to go beyond the free and fair elections that tend to 

create an illusion of agency for the citizens whereas the poor still remain beneficiaries under 

predatory institutions. 
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Abstract: 

 Skills are crucial in setting learning objectives. 21
st
 century skills have different 

zones to work with especially in learning skills, literacy skills and life skills. The importance 

of the learning skills is in the area of critical thinking which helps in the collaboration of the 

ideas which helps in excellent communication skills. In literacy skills, media, information and 

technology have tremendous impact. Also in the life skills, leadership and the productivity 

have a valuable contribution. 
 

Keywords : learning skills, literacy skills and life skills. 

 

Introduction: 

 21st century skills valuation is done under 3 skills such as learning, literacy and life 

skills. Learning skills begins with critical thinking. A teacher has a significant role in 

developing critical thinking by incorporating various teaching methods which stimulates the 

thinking process and also uses psychomotor skills. It is observed that the brain storming or open 

ended questions help a child to develop the critical understanding of the topic and even its 

subunits. The power point presentation or the story telling activities helps in the enhancement 

of creativity in the learning process along with improvement in the listening and reasoning 

skills. The tools like flashcards or learning by doing helps the students to improve the use of 

sensory organs, also it has a positive change in the learners who comes under category of visual 

learner or aesthetical learner who always believes in the live demonstration or instructions. 

Collaboration involves correlation of different learning subjects with each other. The use of 

sequence learning in the English subject such as grammar, letter writing helps an individual to 

develop the skill of sequential representation. Through different geographical areas briefing in 

the geography subject the student can understand the environmental science and also the 

importance of different global environmental issues. When a teacher teaches the subject with a 

demonstration the child grasp it as an event and stores it as information to be used whenever the 

event occurs. Through language learning and the activities like tell me more about or debates 

encourages the student to use the rules of communication effectively. Due to digitalization, 

students even of primary school onwards write the blogs on various social media platforms. 

Enormous online completions are conducted which gives the students freedom to 
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express.Nowdays due to learning in mother tongue has resolved the conflicts and difficulties in 

learning. Students are trained by giving various small activities under academics for improving 

communication skills for convert introverts to extroverts. The business communication, 

Phonics, Personality development, Language programming is designed for different grades and 

ages. 

 In literacy skills, a student is train how to use the online information for knowledge 

comprehension. As discussed earlier the online media, e-books, pdfs are available readily and 

free so a learner can access them anywhere and anytime. Due to advancement in technology the 

learner can use the traditional method of writing notes by typing it in his/her personal notes 

applications such as notepad or Ms-word. The concept of script writing, blogging, article 

writing and even adding creative bookmarks attracts the learner to write and read the content 

hassle-free. 

 In life skills, a leadership attitude development is focused at a prime stage. As a 

teacher it becomes a primarily duty to inculcate the leadership attitude by asking students to 

work in the teamwork for different projects or demonstration of practical. In NCC, the troop 

leader leads the group and gives them training to coordinate together with ease. In debates, the 

teacher trains the students to express individual thoughts or views confidently and to be point or 

precise. Certain programs are initiated to create the awareness on the ongoing issues and 

problems which are socially faced. Vaccination awareness, Tree plantation, Save water, 

Awareness against health diseases, Plastic ban such topics are handled by teachers in a creative 

manner such as by conducting poster making completions or encouraging students to practipate 

in national and international level conferences to resolve the issues. The various training 

programs in 21
st
 century are designed in such a manner which can develop the attitude of the 

social being especially the peace, empathy, and compassion, ethical. Teacher should make 

students flexible and make them to accept the things such as to acquire the new information or 

knowledge acquisition process can be started just by using the technology example asking 

questions on the Google. For making the learner more productive the computer assisted 

learning programs can be used where the student can learn new concepts or revise the taught 

content at his/her ease. 

 Certain strategies can be implemented for removing the grudges of how to use the 21
st
 

century skills in day to day life or in learning process. As a part of assessment, teacher can 

evaluate the literacy skill by giving certain ICT activities and then make a remark of the 

students progress in report card. Organising various teacher training workshop or seminar 

which discuss about the issue faced while using these skills in the classroom teaching. This will 

help to gain solutions on the problem faced. 
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Conclusion :  

 Thus, a teacher role as now progressed to mentor or guide due to development in the 

21st century skills and it is the prime duty of an each one of us to get equip or make other equip 

for it. 
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 The present government announced the New Education policy 2020 which brings 

about several major reforms in education in India. Among the major reforms, the 10+2 structure 

in the schooling system has been replaced by a 5+3+3+4 structure which includes 12 years of 

schooling and three years of Anganwadi and pre- schooling. 

 The National Education Policy2020, which approved by the Union Cabinet of India on 

29th July 2020, outlines the vision of India’s new education system. There are nine key 

chaptersfrom a practioner’s perspectives. The new policy replaces the previous National Policy 

of Education, 1986. 

 K kasturirangan , an eminent scientist who steered the Indian space programme as 

chairman of the Indian Space Research Organization (ISRO) for nine years, was the chairman 

of committee for Draft National Education Policy. 

 Dr.K. Kasturirangam said India’s New Education Policy 202 provides end-to-end 

educational roadmap for the country. While speaking at Bengalure Tech Summit 2020, eminent 

scientist NEP 2020 could bring transformatory changes in India’s education system  as stated 

by Dr.K. Kasturirangan explained. He said it would align the country education system with the 

needs of 21
st
  century while remaining rooted to India’s value. 

 There is change after 34 years gap in the education policy in India,Universalization of 

education in India is also the aim of New Education Policy 2020.Built on the foundational 

pillars of Access ,Equity, Quality , Affordability andAccountability, this policy is aligned to the 

2030 Agenda for Sustainable Development and aims to transform India in to a vibrant 

knowledge society and global knowledge superpower by making both school and college 

education more holistic. 

 New Education Policy 2020 announced Right to Education until class 12 age of 

18years ,50% Gross Enrolment Ratio by 2035, while adding 3.5 corer new seats to Higher 

Education Institutes. It also renamed Ministry OF Human Resource Development (MHRD) as 

Ministry of Education. Main aim of New Education Policy 2020 is holistic development of the 

students from a very young age. There is no distinction between curricular, co-curricular or 

extra-curricular. Emphasis on mother tongue till class 5, Kasturirangan shard that 220 

languages over 220 languages over the 50 years and that is why NEP emphasizes promotion of 
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local languages and learning and teaching of Indian languages in schools and higher education 

institutes. It also suggest activity –based learning below class 2 and introduction of subjects 

between classes 3 to 5, coding and internship in class 6 and flexible  choice of subjects in 

classes 9 to 12. To attain100 percent Gross Enrolment Rate in school education by bringing two 

corer dropout students into the flow of mainstream school education is also the aim of New 

Education Policy. There is also provision of equitable and inclusive education. 

 Introduction of vocational educational training at younger levels and calls out the need 

for  furthering a culture of innovation and highly skilled workforce. 

 Under National Education Policy 2020 a common National Profession Standards for 

Teachers (NPST) will be developed by National Council ForTeacher Educationby 2022. The 

development done will be in consultation with NCERT, SCERT, teachers and other experts. 

The NEP 2020 IS hoping to carry out NPST by 2022 .The new standards is expected to guide a 

teacher’s role at different stages. In NEP 2020 a new National Assessment Center PARAKH 

will be set up as a standard setting body. 

 As per the reports, PARAKH will not only help states in providing standardized 

quality assessments but also will help in providing data at regular intervals to improve quality.  

The NEP 2020 highlights the need for evaluating the higher skills like analyzing, critical 

thinking and conceptual clarity which will enhance the core competencies and thereby reduce 

academic pressure and the need for coaching classes.  

 Radhakrishanan commission, Mudaliar commission and Kothari commission have laid 

a major emphasis on the need for revamping students’ assessment through examination to bring 

quality and confidence in the system of education. 

 National policy of Education 1968 recommended for a shift in the focus of evaluation 

from certification to improvement in learning. NPE 1986 introduced continuous and 

comprehensive Evaluation, use  of grades in place of marks. 

New Education Policy 2020  emphasizes on transforming assessment for optimizing learning 

and development of all students with a focus on regular ,formative and competency based , 

promoting learning and development of students , focuses on assessment for learning, test 

higher order skills ,helps entire schooling system in revising continuously teaching-learning 

processes to optimize learning completely redesigned by states / UTs under the guidance from 

PARAKH,NCERT,SCERT. It will include progress f the child in Inquiry –Based Learning, 

Quiz , Role play ,Group work , Portfolios etc. It should be multilayered and multi sources, 360 

degree multi dimensional report card for all students and link home with school. It should  be 

Cognitive, Affective and Psychomotor self assessment, assessment by teachers, peer assessment 

and assessment by parents. 
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Objectives of National Assessment 

 The norms, standards and guidelines for assessment and evaluation are set by the 

Center which is a standard setting Body under Ministry of Education.Second is GuidingState 

Achievement Survey, conducting National Achievement Survey (NAS)is the third  and fourth 

objective is monitoring learning outcomes in the country. 

 There is also the provision for gifted students with special talents. Some supportive 

practices are to encourage gifted/talented students to pursue realm beyond the general school 

curriculum. 

 Project based clubs to be encouraged and supported at all levels of schools. Efforts for 

intervention  in rural areas and in regional language to ensure wide spread participation. 

Extensive use of technology to encourage gifted students. Olympiads are competition in various 

subjects to be conducted in the country. It is now a days regular practice in most of the school. 

NCERT and NCTE  will develop guidelines for education of gifted students and B.Ed. program 

to allow specializations in Education of gifted children. 

 Main things which are recommended by the NEP2020 for implementation are 

precaution of new assessment patterns for all stages of school education. Building a culture of 

formative and adaptive assessment in schools ,preparations of question banks for competency 

based items that test higher order skills. Renaming of compartment exams as” Improvement 

exams” and strengthen these exams and make them low stakes by CBSE and other boards of 

Assessment. 

 National Testing Agency will work to offer a high quality common aptitude test as 

wellas high quality common subject exams in science, humanities, languages arts and 

vocational subjects at least twice a year. Serve as a premier, expert. autonomous testing 

organization to conduct entrance exams for undergraduates and graduates’ admission and 

fellowships in higher education. Universities to use these common entrance exams,thereby 

drastically reducing burden on students, universities and colleges and the entire education 

system. Individual universities and colleges shall have the liberty to see value of using NTA 

assessments for their admission. Preparation of common norms, standards and guidelines for 

assessment and evaluation for secondary education in alignment with NCF-2020 for all boards 

of assessment. 
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YOUTH’S PARTICIPATION IN NATION BUILDING 
 

Maimanat Jahan Ara 

Asst. Prof. Head Dept of Political Science 

Sir Sayyed College of Arts Commerce & Science Aurangabad 

 

INTRODUCTION: 

 The youth play a crucial part in the development of a country. It has the ability to aid a 

country's development and success. Swami Vivekananda said that 'My faith is in the younger 

generation, the current generation, and out of them will come my workers. This phrase 

expresses the potential impact of youth on society. More than 60% of Germany's young 

contributed to Germany's victory in the First World War, for better or worse. The quest to make 

the first human walk on the moon included more than 80% of the youth who helped plan the 

entire expedition. Similarly, Indian youth played a vital part in liberating our country from 

British control. The kids have the ability to alter the course of history. We have the capacity to 

make the world a better place to live when the youth are united, but we also have the power to 

destroy when we are divided. 

 As we all know, half of the world's population is currently under 25 years old, with 1.8 

billion people aged 11 to 25. This is thought to be the world's largest youth generation. Many 

countries, including Sweden, Japan, and Germany, have already begun to benefit from the 

youth by providing chances in various fields. The bombings of Hiroshima and Nagasaki in 

Japan occurred more than 80 years ago. Any country would be saddened by the loss of life and 

destruction that occurred during that period, but Japan did not give up, and throu8gh the 

decades, the Japanese government has begun to invest in the youth, and the investment they 

made at the time is now paying off. More than 80% of Japan's youth are accountable for the 

country's economic growth. 
 

NATIONAL YOUTH POLICY, 2014: 

 In 1985, India developed its first national youth policy and established a distinct 

Ministry of Youth Affairs and Sports. In 2003, the first national youth policy was replaced by a 

new one. In 2014, a new national youth policy was adopted in the context of globalisation and 

the information, communication, and technology revolution.  

 The National Youth Policy of 2014 said that "To empower youth to reach their full 

potential, and through them, help India to take its rightful place in the community of nations,". 

The Indian government believes that young people should be "active drivers" of development 

rather than "passive receivers." For the holistic development of Indian youth, the National 

Youth Policy of 2014 proposes the following core and sub-areas:  
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A. Create a productive workforce 

*  Education 

* Entrepreneurship 

* Employment and skill  development 

B. Develop a strong and healthy generation 

* Health and healthy lifestyle 

*  Sports 

C. Inculcate social values and promote community service 

* Promotion of social values 

* Community engagement 

D. Facilitate participation and civic engagement 

* Participation in politics and governance 

* Youth engagement 

E. Support youth at risk and create equitable opportunity for all 

* Inclusion 

*  Social justice. 

  

 The above mentioned priority areas for youth enrichment are directly related with 

human resource development which ensures a strong nation with international brand image. 

Recent policies, programmes and schemes of Government of India including Skill India, Digital 

India  

 

NATIONAL INTEGRATION THROUGH ART, CULTURE AND SPORTS: 

 Since ancient times, the primary essence of Indian civilisation and culture has been 

unity in variety. Similarly, the rich and enticing folk art, folk music, indigenous culture, 

enormous spiritual power, social and human values, and independent village life can all be 

detected with ease. Art, culture, athletics, and spiritualism, for example, played a distinctive 

role in the general development of human beings in Indian society.  

 The Indian Railways and Indian Armed Forces have played a critical role in national 

integration and the sense of belonging to a single country. In recent decades, sports including 

Indian hockey, Hindi cinema, All India Radio (Akashvani), Doordarshan, and cricket, among 

others, have performed admirably in this regard. At the world level, young players from tiny 

towns and isolated areas are successfully transforming the face and fate of Indian games and 

sports. Achievements, recognition, and a trustworthy image all contribute to the development of 

a nation. Because athletic activities necessitate vigour, energy, and excitement,  
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FUNDAMENTAL DUTIES AND YOUTH: 

 The Article -51 A was incorporated into the Constitution of India in 1976, after the 

recommendations of the Sardar Swarn Singh Committee and through the 42nd Amendment to 

the Constitution of India. Citizens were originally granted ten Fundamental Duties. According 

to this constitutional provision, - It shall be the duty of every citizen of India – 

a) to abide by the constitution and respect its ideals and institutions, The National Flag 

And The National Anthem; 

b) to cherish and follow the Noble Ideals which inspired our national struggle for 

freedom; 

c) to uphold and protect the Sovereignty, Unity And Integrity of India; 

d) to defend the country and render national service when called upon to do so; 

e) to promote harmony and the spirit of Common Brotherhood amongst all the people 

of india transcending religious, linguistic and regional or sectional diversities; to 

renounce practices derogatory to the dignity of women; 

f) To value and preserve the rich heritage of our composite culture; 

g) to protect and improve the natural environment including forests, lakes, rivers and 

wild life, and to have compassion for living creatures; 

h) to develop the Scientific Temper, Humanism And The Spirit Of Inquiry And  

Reform; 

i) to Safeguard Public Property and to adjure violence; 

j) to strive towards Excellence In All Spheres of individual and collective activity so 

that the nation constantly rises to higher levels of endeavor and achievement; in the 

year 2002, a new fundamental duty was inserted in the constitution through the  86th 

constitutional amendment, Act following was added as the 11th Duty Of  the indian 

citizens- 

k) parent or   guardian to  provide the opportunity of education to his child or ,  as the 

case may  be  ward  between the age of six years and fourteenth years. 

These Fundamental Duties are directly affecting the process of nation building, 

national integration, democratization of administration, good governance, sustainable 

development and a just and knowledge society. educated and committed youth can 

ensure effective implementation of these fundamental duties. 

 

SCIENTIFIC TEMPERAMENT AND YOUTH: 

 As previously stated, cultivating a scientific mindset is a vital responsibility of every 

Indian citizen. Every year on February 28 (the day is dedicated to Nobel Laureate Sir C.V. 

Raman's discovery of the 'Raman Effect' on February 28, 1928), India commemorates National 
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Science Day to promote scientific attitude among society in general and youngsters in 

particular. Scientific temper is widely considered and recognised as a way of life for individuals 

and societies that use the scientific method, which includes inquiring, observing physical 

reality, testing, hypothesising, analysing, and expressing facts and objects in a systematic 

manner. It mostly entails the application of reasoning. Arguments, conversations, and analyses 

are essential components of a scientific mindset, as are fairness, equality, and democracy. Few 

examples include the mushrooming of so-called religious and scam Babas, communal rioting, 

ethnic violence, increased trust in earthquakes (roadside physicians), and so on.  

 

CONCLUSION:  

 Famous scholar of Public Administration   Fred W. Riggs has described developing 

society as ‘sala model’ which is mainly characterized by formalism, heterogeneity and 

overlapping of tasks and structures. Indian transitional society is also suffering from barriers 

and taboos of religion, language, region, caste, class, sex and other socio-economic issues. 

Regional imbalance is a grave matter for policy makers.   ‘The Indian Youth Development 

Index and Report-2017’ (released on November 13, 2017) reveals that still there is a wide 

gap between various human development indicators amongst the states of India.  It is generally 

believed and experienced that Indians always prove themselves as the best policy, plan and law 

makers, however when it comes the execution part they  face  the ‘Achilles’ heel’ situation. If 

we look at the progress of science and technology field in the country it is far beyond our 

imagination while the social sector is still neglected.  Can you believe that about 2700 youth 

lost their lives per year in India while taking ‘ selfies’ or crossing roads or railway lines during 

cell phone interactions. It is highest rate in the world. There is huge list of diseases occurred due 

to constant use of cell phone, desktop or laptop for online chatting. Use of social media and 

being online has destructed health, daily routine, relationships, creativity, discipline, and 

writing- reading habits of youth. They are just becoming unaware of bitter and actual aspects of 

human life. Whenever, we think about the power and potentials of Indian youth we always 

recall    Swami Vivekanand for his contribution in building the international image of India as 

well as oxygening the hopeless Indian society in late nineteenth century.  
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Summary 

 Economic development alone does not have importance without social development. 

Otherwise, although the development appears externally, it is uneven and deceptive. 

Considering the full draft together, the issue of "commercialization of education" is also being 

highlighted. According to the Global Inequality Report, India accounts for 57% of the gross 

national income of the upper 10% of the population and a mere 13% of the lower class. But the 

level of education among the children of Dalits, Adivasis, minorities, child laborers, carpenters 

and construction workers, women, nomadic society, Devadasi, and women in prostitution is 

basically negligible. It does not appear in the policy that it has made bold or underlined 

provisions for these areas. Special attention has not been paid to schools, hostels, scholarships, 

etc. for the children of prostitutes in the big suburbs. Even today, primary and secondary 

education is dependent on the work and kindness of social organizations. In the details of the 

policy, under the issue of 'School Education', emphasis has been laid on the NGOs even where 

there is also a lot of suspensions and dropping out of students. There has been no mention of 

any provision for higher education. 

According to the research presented, the findings- - 

 If the gap of inequality continues to widen, employment, prosperity, holistic 

development of society and individuals will not be achieved. That leads to dissatisfaction. "A 

full stomach suggests philosophy." According to Maslow's category of needs, meeting basic 

needs alone is not the key to development. Philosophy alone cannot cultivate human beings. A 

knowledge-based society alone cannot meet all the criteria of development. Social and 

economic equality is of utmost importance for it. 

 

Key Words : Availability, Equality [Equality of Educational Opportunities] Quality of 

Education 
 

Introduction  

 Educational development is important for the development of the individual, society, 

and the country. The goals of education are far-reaching. They are related to the constitution of 

the country. The Constitution of India has accepted important constitutional principles or values 

such as freedom, equality, fraternity, and secularism. Through education - values such as 
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character building and promotion, individual and social development are to be achieved, but the 

foundation of all such values is social and economic development. Economic development 

alone does not have importance without social development. Otherwise, although the 

development appears externally, it is uneven and deceptive. In India, the Ministry of Human 

Power Development and Education Policy carries out important tasks through which the 

Education Policy is having a good and bad effect on the development of the individual and the 

development of the country. The new National Education Policy 2019 has been formulated and 

it has actually started to come into action now. Under this policy, the following issues have 

been highlighted - "bringing out radical changes in the higher education system, creation of 

world-class educational institutions across the country, raising the gross enrolment ratio to at 

least 50% by 2035." This shows that the purpose of the new education policy is to create world-

class education. Considering the full draft together, the issue of "commercialization of 

education" is also being highlighted. 
 

The need for research 

 Given this background, since India is made up of many different states, there is 

diversity in terms of religion, language, geography, etc. Along with cultivating a sense of 

national integration, justice should be done to every element keeping in mind these 

characteristics. Given the social background of India, there are still different classes like Dalits, 

Adivasis, Nomads, Vimukta, etc. where the literacy rate among them is very low and there is a 

lack of higher education. Until today, it has not been possible to bring women and girls into the 

stream of education in the true sense of the word, especially in higher education. At the 

secondary level itself, the rate of 'adjournment and dropping out of students' is very high. In this 

country, the problem of lack of education among a large number of laborers, prostitutes, 

devadasis, child laborers, children in juvenile crime and slum areas, sugar workers, children of 

construction workers, out-of-school children, children of seasonal and permanent migrant 

families are serious. Due to Covid Pandemic and the financial crisis, the government spending 

more on the health sector naturally led to a reduction in expenditure on the education sector, 

and now the "Russia and Ukraine war will also have a shadow on the economy and alternatively 

on the education sector in the coming days. There are even new challenges in how to 

rehabilitate 20,000 students who have returned home from Ukraine! The government has no 

plans to increase spending on education so far. The new Education Policy 2020 will definitely 

be a guiding light. The objective of this policy is to address various educational needs, 

structural inequalities, and problems in preparing students for the future in view of the new 

challenges of the new age. At the same time, it seeks to meet the most challenging task of 

addressing many of the crises in the education system.  
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 The implementation of this policy will be focusing on bringing the vast population of 

India into the mainstream of education and thereby creating innumerable employment 

opportunities. In this context, it is important for the researcher to examine how the 'new 

national education policy is capable of and is it practical in achieving the traditional policies 

associated with education as well as equality, secularism, supreme and holistic personality 

development and the values presented through higher education. Because these values can only 

be embedded if higher education provides opportunities for equality, high-quality employment, 

secularism, and supreme personality development. The success of the new education policy will 

depend on the approach taken for higher education in the new national education policy and 

how the highly educated students will be developed as educated and responsible citizens. 

 According to the AISHE 2019 report, a total of 3.74 crore students are enrolled in 

India's higher education sector in nearly 1000 universities, 39,931 colleges, and 10,725 

autonomous institutions. Implementing this new education policy will be a difficult task for all 

stakeholders at the state, district, and taluka levels. Creating a sense of shared responsibility and 

ownership among the various stakeholders in the diverse states as well as at the district level 

will be a major challenge for the Ministry of Education. Most importantly, the successful 

implementation of various initiatives will require sufficient resources in the coming decades. In 

this context, in order to achieve the objectives of the new policy as stated in the policy, the 

country will have to increase public expenditure on education up to 6% of GDP. This is going 

to be a difficult task considering the promises made in the past and their actual fulfilments. 

 For example, the National Education Policy of 1968 recommended raising public 

spending on education to 6% of GDP. However, public spending on education has not gone 

beyond 3% in the last four decades. Surprisingly, spending on education was the lowest in the 

year the new education policy was introduced. Expenditure on education has come down from 

Rs 99,311 crore in 2020-21 to Rs 93,224 crore in 2021-22. 

 The Covid pandemic and the financial crisis have led the government to shift spending 

on health care, which in turn has led to a reduction in spending on education, and now the war 

between Russia and Ukraine is set to hit the economy and, parallelly, education in the near 

future 

 It is very important for every person to have the right to education and higher 

education to be free from exploitation, injustice, and misery and to attain happiness and 

prosperity. For this, the National Education Policy is a mirror of development. It is important to 

check not only the paperwork but also how feasible it is and whether it is capable of developing 

the last person at the grassroots level. It is necessary to study all these incidental details of how 

and for whom. "Otherwise the development of a handful" is misleading. Therefore, it is 

imperative that this future educational development be based on equality, a comprehensive 
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study of how that development is taking place, whether its targets will be met or not, how its 

quality will be, and who will be responsible for it. It will be useful only if there is coordination 

among these elements and satisfactory fulfilments of these elements. 

 

Problem Statement  

 "A Study of the Impact of Higher Education on the Ethical Perspectives of the New 

Educational Policy on Students." 

 

Objectives  

1. To find out the effects of the new National education policy on the moral attitude of 

the students through higher education. 

2. To examine past outputs and conclusions of the previous educational policies  

Assumptions 

1. Due to the new educational policy, appropriate moral effects will be brought on the 

highly educated students through higher education. 

2. As the new educational policy has a proper moral effect on the highly educated 

students through higher education, it will actually help in realizing the democratic 

values and the overall values of education. 

 

Research Hypothesis  

 The new educational policy will have the right moral impact on the highly educated 

student through higher education. 

 

Alternate Hypothesis 

 The new educational policy will not have the right moral impact on the highly 

educated student through higher education. 

 

Functional Definitions 

 Availability of educational tools, the right to education is assessed with the help of 4A 

which emphasizes that in order to make education meaningful, it must be AVAILABLE, 

ACCESSIBLE, ACCEPTABLE, and ADAPTABLE. The RAPPORTEUR was developed by 

TOMASEVELS on the right to education.  

1. ACCEPTABILITY 

 Government-funded education should be universal, free, and compulsory. There 

should be adequate infrastructure and facilities, adequate books and literature for the students 

where they learn. 
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2. ACCESSIBILITY  

 All children should have accessibility regardless of gender, caste, religion, ethnicity, 

social or economic status. If the school is not located within a reasonable distance for the 

children in the community, transportation should be provided especially to those who are from 

rural areas. Special children have the right to education too. 

3. ACCEPTABILITY  

 The education imparted should be non-discriminatory, relevant, and useful to all 

students. The method of teaching should be impartial and the materials available should reflect 

a broad set of beliefs and ideas. Emphasis should be placed on cleanliness and safety in the 

school. Teachers should be professional. 

4. ADAPTABILITY 

 Education activities should be flexible and adaptable to social change and needs. 

Schools should adapt to religious or cultural values, and provide adequate assistance to children 

with disabilities. 

B. Equality of Educational Opportunities: "Equality of educational opportunities means the 

provision of education for all irrespective of religion, caste, creed and gender, and place in the 

equality of educational opportunities." This is the seed of the economic development of society. 

C. Educational Quality: The quality of education means not only the intellectual development 

of some children but the overall development of children from all socio-economic backgrounds 

and also of students with special physical or mental conditions. Attention given to children in 

school is another aspect of quality. This means that the teacher should not be limited to giving 

individual attention to each student but the teacher's 'pedagogical attention should be on the 

children. Academic quality is the process of developing the various latent skills in an individual 

by creating closeness between the available opportunities and resources. 

D. Availability at affordable prices: Education should be available at affordable prices for 

students of all levels. 

E. Accountability: both the government and the society should take care and guarantee that 

education has all the above qualities. 

Scope & Limitations of the research subject 

Scope: The scope of this research is to clarify from the available data. 

Limitations: Due to lack of time, only data available on the Internet is considered for this 

research, this is the limitation of this research. 

Research Methodology:  

Desk Research is the method used for this research. 

Procedure:  

Research conclusions are drawn by analyzing the data available on the Internet. 
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Analysis of Data:  

 National Education Policy 2020 will be implemented in the country after 34 years with 

a belief that such an education policy would go a long way in creating a 'new India' and would 

lead to radical changes in the education system, equal justice, and equal opportunities for all. 

However, questions remain unanswered as to how the Dalits, Adivasis, the underprivileged and 

the minorities will get inclusive education through a policy that does not represent a particular 

ideology. People are currently highly educated. The new education policy is to make education 

more expensive and make it the right of a certain class. This will increase the number of 

communities dropping out of quality higher education. According to the Global Inequality 

Report, India accounts for 57% of the gross national income of the upper 10% of the population 

and a mere 13% of the lower class. But the level of education among the children of Dalits, 

Adivasis, minorities, child laborers, carpenters and construction workers, women, nomadic 

society, Devadasi, and women in prostitution is basically negligible. It does not appear in the 

policy that it has made bold or underlined provisions for these areas. Special attention has not 

been paid to schools, hostels, scholarships, etc. for the children of prostitutes in the big suburbs. 

Even today, primary and secondary education is dependent on the work and kindness of social 

organizations. In the details of the policy, under the issue of 'School Education', emphasis has 

been laid on the NGOs even where there is also a lot of suspensions and dropping out of 

students. There has been no mention of any provision for higher education. 

 Another important point is that the implementation of the new education policy 

depends on the capacity of countries, states, and governments. India's education system lacks 

funding, the entire system is based on bureaucracy and there is an unfavourable environment in 

the education system for new ideas and growth potential. The draft committee headed by 

Kasturirangan has pointed out. 

 The state of Tamil Nadu has followed the role of non-implementation of the new 

education policy. If other states take a similar stance, the Centre's concern may increase. 

Therefore, the future of the new education policy will depend on how the federal equations are 

handled by the centre. 

 The fourth important point is that the role of the private sector will be important in 

terms of this policy. About 70% of the institutions of higher learning in India are private. About 

60 to 70 percent of the total students are pursuing higher studies in private institutions. The fact 

that the private sector provides financial resources and innovative ideas cannot be ignored. 

Schools run by the Zilla Parishad, municipal schools, and small private educational institutions 

are closing today. For this, while implementing the new education policy, the government will 

face an important challenge of 'providing basic facilities'. Even today, higher education is 

unaffordable for the rural masses and the urban poor. In such a situation, what will happen to 
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the higher education of Dalits, Adivasis, minorities, children, child laborers, carpenters and 

construction workers, Bahujan women, nomadic society, Devadasi, women in prostitution? 

There is no record of some laborers and community members in India, their children cannot be 

traced. Even so, many NGOs are working to bring these children into the mainstream of 

education by running residential schools for these children. But the government should take the 

initiative to address the issue of education of the children of migrant workers, who accounts for 

about 7 million. But only 4% of the total national income is spent when it is expected to be 6% 

on Education. It also does not mention how the problems of the deprived groups will be solved. 

Needless to say, there will be no reservation in the hundreds of foreign universities that are 

planned. If there is a need for competent backward students to compete with all of them or to 

make donations, then it is very unfair to think of constitutional equality and social justice in the 

limited sense of educational equality and educational justice. Therefore, it is doubtful that the 

objective of increasing the gross enrolment ratio to 50 percent in policy will be achieved 

successfully. It can be said that it is baseless in the given situation. 

 The report, which initially said that education is not a commodity, ultimately 

encourages private institutions to invest in the education sector. Therefore, in order to achieve 

the expected policy objectives in this area, it is important for the government to increase 

investment in higher education, not reduce it. Otherwise, the monopoly on higher education 

(still existing and prominent) of the twenty-five percent class in India today will be widened 

and the gap between the new higher education will widen. It is safe to say that this policy has 

not been adequately considered 

 Currently, there are rich educational institutions that have a monopoly on educational 

materials. It is important not only to admit 50% of the backward class children but also to treat 

them with respect. In an agrarian country like India and in a country of skilled artisans, very 

few were born to take the side of farmers and artisans. The fact that the Kasturirangan report 

made some selective changes in agriculture and vocational education cannot be ignored. 

Globalization of the option of open education available at higher levels can create a multi-

faceted educated class in the future, so this improvement is welcome. If many important things 

are not guaranteed by law, they will only be left out on paper forever. Although the report lauds 

Indian ancient culture, language values, etc., it is a matter of research as to what will be 

achieved in the end. 

 

Conclusion 

 No matter how good the new national policy may sound from the information 

presented, it does not seem to be taking any concrete steps to make the principle of equality a 

reality, considering the Indian social structure. If the gap of inequality continues to widen, 
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employment, prosperity, holistic development of society and individuals will not be achieved. 

That leads to dissatisfaction. "A full stomach suggests philosophy." According to Maslow's 

category of needs, meeting basic needs alone is not the key to development. Philosophy alone 

cannot cultivate human beings. A knowledge-based society alone cannot meet all the criteria of 

development. Social and economic equality is of utmost importance for it. 

Although the policy is incorporating ancient traditions, ancient values, philosophy, etc., history 

is being revisited in the present times. It is an open secret that privatization, internationalization, 

autonomous universities will lead to the spread and development of higher education up to the 

social and grassroots level. 
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Abstract:- 

 In recent years, India has shown a significant increase in education, especially in 

terms of education infrastructure and student participation. The Right to Education Act of 

2009 has been successful in increasing enrolment in upper primary school. Between 2009 

and 2016, the number of pupils in upper primary school rose by 19.4 percent across the 

country. The development of cleanliness and safety systems has also helped in the country's 

enrolment. According to the 2011 Census, women had a literacy rate of 65.5 percent, 

Muslims had a literacy rate of 68.5 percent, and Schedule Caste communities had a literacy 

rate of roughly 66 percent. Despite tremendous progress in many areas, India's educational 

systems continue to face unfairness and exclusive difficulties. Quality of life The National 

Educational Policy (NEP) 2020 aims to address the country's education system's growing 

social injustice. The NEP 2020 acknowledges significant dropout rates among 

socioeconomic strata and disadvantaged minorities, among other things. More crucially, 

obstacles that leads to inefficient resource allocations, such as tiny school campuses and 

reasons for the female child's lower involvement in rural regions, are being identified. It 

also highlights the unmet educational requirements of children who live in difficult-to-

reach areas. The analytical article gives a concise rundown of important suggestions on 

inclusive education, as well as some of the major challenges that the NEP will face.  

 

Key Words :- Education, Inclusive growth, marginalised sector, Affirmative action etc. 
 

 The Modi government's New Education Policy (2020) is a historic effort and the first 

comprehensive policy in thirty-four years. The National Education Policy (NEP) provides a 

framework for directing the country's educational development. This is India's third policy, 

succeeding the NEP of 1986. According to the government, the NEP 2020 was formulated after 

taking into account over 2 lakh suggestions from various levels of local self-government, 2.5 

lakh gramme panchayats, 6,600 blocks, 6,000 ULBs, and 676 districts, with the goal of 

achieving holistic productivity and contributing citizens in order to build an equitable, 

inclusive, and plural society with a GER of 50% by 2035. The National Education Policy, 2020, 

outlines a fundamental shift in the educational system with the goal of making India a global 
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player. 

 India has made great progress in education in recent years, particularly in terms of 

educational infrastructure and student involvement. Enrollment in upper primary school has 

increased as a result of the Right to Education Act of 2009. The number of students in upper 

primary school increased by 19.4 percent across the country between 2009 and 2016. The 

establishment of sanitation and safety measures has also aided in the enrollment of the country. 

Women had a literacy rate of 65.5 percent, Muslims had a literacy rate of 68.5 percent, and 

Schedule Caste people had a literacy rate of around 66 percent, according to the 2011 Census. 

Despite significant improvement in many areas, India's educational systems continue to suffer 

discrimination and unique challenges 

 It will target children and youth from underserved social and economic categories. 

During the G20 Education Ministers' meeting, Minister of State for Education Sanjay Dhotre 

stated that the National Education Policy (NEP) 2020 envisions equitable and inclusive 

education for all, with a special focus on children and youth, particularly girls, from socially 

and economically disadvantaged groups who are more likely to be left behind. Early 

occupational exposure in middle and secondary school, as well as seamless integration into 

mainstream education, is part of NEP 2020. By 2025, it seeks to expose at least half of all 

students in the school and higher education systems to vocational education. It also calls for the 

alignment of vocational education with skill gap analysis and mapping. 

 As the cornerstone of all educational decisions, the new National Education Policy, 

2020, has provided a glimmer of light, as it covers sustainable human development, universal 

education, learning outcomes with justice, and learning outcomes with a research-oriented 

approach. Education has always been a high priority for India's development plan, and the spirit 

of equality will be cultivated through bridging gender, socioeconomic, and geographic 

inequalities through community engagement, assuring equity in this approach. It would be a 

wonderful combination of traditional and modern knowledge techniques, enabling you not only 

in learning information but also in integrating Indian culture and ethos. 

 The new NEP now places equity and inclusion at the forefront of its goals. In higher or 

secondary education, inclusion means reorganising the whole system in order to provide a 

varied range of educational possibilities, including curriculum, pedagogy, and recreational 

activities, among other things. The policy aims to avoid segregation and isolation of ethnic and 

linguistic minorities, individuals with disabilities, and students who are having problems 

studying owing to language barriers and are at risk of being expelled from school. Language 

aids us in making sense of the world as well as establishing and re-establishing power, 

authority, and legitimacy. 

 At all levels of education, the goal of NEP 2020 is for everyone to be authoritative in 
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many languages. To eliminate student exclusion due to language and disability, an effort has 

been made to encourage conscious awareness of duties and responsibilities, as well as 

community participation. This will motivate students to learn more about India's rich culture, 

knowledge system, and legacy, as well as promote awareness of human values such as empathy, 

tolerance, human rights, gender equality, inclusion, and equity, all of which will build diversity 

respect. Above all, NEP 2020 prioritises equal respect for all religions, as well as the growth or 

restoration of creative human activity, which is critical for the educational system of the twenty-

first century. 

 When students complete their education, the goal is for them to gain life skills so that 

they may be self-sufficient. Kids will be pulled back to their schools if current topics, 

vocational courses, and extracurricular activities are included in the school curriculum. As a 

special daytime boarding school, "Bal Bhavans" will be built to provide support mechanisms 

adapted to their requirements and to encourage students to participate in art, career, and play-

related activities. The addition of a four-year undergraduate programme will assist students who 

have been unable to finish their education owing to a variety of factors. They feature a variety 

of departure and entry points. A one-year sabbatical is available to students. They can postpone 

their graduation and save their credits in the academic bank. 

 

Conclusion : 

 While this year's National Education Policy has reopened the Pandora's box of debate 

about inclusion, it has also provided us with a chance to systematise our knowledge of Inclusive 

Education in the Indian context. The time has come to establish a unified framework for 

inclusive education that can serve as a benchmark for participation, access, and inclusion in 

Indian education, as well as a planning, collaboration, and implementation tool for 

policymakers. This shared understanding must be formed in conjunction with all key parties, 

and the goal will be the same as it has been in previous years. Women, minorities, and children 

with special needs are well-represented in the NEP 2020. It has also done a good job of 

proposing a variety of laudable initiatives, such as education SEZs, to address the structural 

problems with schooling in inaccessible locations. However, there are significant flaws with the 

new plan. While it may have established a new category by integrating many socioeconomic 

categories for administrative efficiency and resource distribution, it does a disservice to 

historical groups such as Dalits and Adivasis. It fails to recognise the specific challenges that 

these groups experience as a result of doing so. Likewise, its silence on affirmative action for 

certain groups can lead to a host of issues in terms of implementation. To make a long tale 

short, the suggested roadmap for promoting equity and inclusion for special groups is riddled 

with potholes. 
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Abstract: 

 Internationalization of higher education means international relations among 

universities is a means to improve quality of education,  Here the knowledge translation and 

acquisition, mobilization of talent is considered as the benefit of internationalization of 

higher education.  The National Education policy extensively focuses on attaining the 

highest global standards in the quality of higher education.  It reinforces the need to attract a 

greater number of international students and achieve the goal of "internationalisation at 

home”.  Yoga is a spiritual discipline based on an extremely subtle science which focuses on 

bringing harmony between mind and body. Yoga who has its root in India is practised 

Internationally and also some universities offer a course on Yoga at Higher education. This 

paper focuses on how Yoga education in India will help students to transfer their credits to 

International Universities for the student who go for higher education to International 

Universities. 

 

Key words : Internationalization, Yoga, Credits, Higher education 

 

 Internationalization of higher education refers to the process of integrating an 

Internation or intercultural aspect into the teaching, research and service functions of 

internationalization
1
. Through internationalization of education the curriculum both academic 

as well as research practices are shared among different countries.  This leads to mobilization of 

the students for their career growth. 

      Student mobility and global exchange took place in ancient India starting from 

Takshashila, which attracted thousands of Students from all over the world studying in 

numerous subject areas at this University. Later on, university of Nalanda also attracted many 

scholars from various parts of the globe
. 2

    

 Internationalization has several benefits such as: 

1. Enhanced international cooperation and capacity building 

2. Enhanced internationalization of curriculum / internationalization at home 

3. Enhanced prestige / profile of the institution 

4. Improved graduate employability. 

5. Improved quality of teaching and learning. 
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6. Increased international awareness of deeper engagement with global issues by student.  

7. Increased international networking by faculty and researchers.  

8. Increased/diversified revenue generation 

9. strengthened institutional research and knowledge production capacity.3 

     Yoga is essentially a spiritual discipline based on an extremely subtle science, which focus 

on bringing harmony between mind and body. It is an art and science of healthy living. The 

word 'Yoga' is derived from the Sanskrit root "Yuj" meaning “to Join” or “to yoke” or “to 

unite”.
4
 

       Yoga has its origin in India is practiced all over the world.  US Universities offer a 

Yoga course at Higher education degree level. When our Indian students go for higher 

education, to these Universities they have to learn this yoga course.  Yoga course is not 

involved in Indian higher education curriculum.  Hence students have to spend extra time on 

this course to gain the credits and transfer them to the universities.  Therefore, our curriculum 

should involve short term courses to create global perception about our core competencies in 

Yoga. 

Credit Recognition under Twinning arrangement  

      Under a Twinning arrangement, Indian students are enrolled with a higher education 

institution in India but complete part of their programme at a partnering institution from another 

country complying with relevant national regulation. 

However, the degree under Twinning programme shall be given solely by the Indian Education 

Institution. 

• As National Education policy suggested, this twinning arrangement will give effect to 

'Credit Recognition' 

• Credit Recognition and Transfer means 'Credit' conferred by a foreign Higher Education 

Institution to be recognised, quantified and included towards the credit requirements for a 

programme delivered by an Indian Higher Education Institution under a mutual twinning 

arrangement. 

• In this the existing curricula may be supplemented by the additional curricula of the 

collaborating universities.  The joint course structure can be worked out on the basis of 

need assessment and to complement the course structure of the corresponding semester5. 

 Yoga is also an additional curricula for Indian Students which have to be completed 

for credit transfer. 

      The benefits for Credit Recognition under Twinning arrangement is graduates are more 

employable benefitting from exposures with overseas institutions and student.  This is the key 

drive in motivating the students. Institutional learning and quality improvement by virtue of 

exposure to foreign institutions.6 
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Conclusion:  

     Looking at the Indian curriculum, it does not involve yoga as a subject at higher 

education. If it is introduced in our curriculum then it will be benefitted for the students in 

transferring the credits by making internationalization easy for them. 
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Abstract 

 The National Education Policy being the first Education Policy of the 21st Century 

has a long road to achieve. The concurrent goal is to bring the Indian system of Education at 

par with global education. The primary focus being quality and meaningful education, it 

aims at laying the foundation of meticulous understanding of the contemporary process of 

teaching and learning. A significant status is held by accomplishment of goals of education 

in accordance with NEP 2020 for the imbibing of eminent teaching and learning. To reach 

the topmost of the ladder of quality education, the paramount concern is to fathom the NEP 

2020. The present paper aims to throw some light on demands, concepts and emphasis of the 

NEP 2020 along with highlighting some challenges arisen in the real world. Highlighting the 

road blocks will open new pathways for betterment and reform; incorporating the necessary 

changes to be made in the current system of education. Also presented is a crucial need to 

overcome the challenges and therefore suggested are some measures to bridge the gap 

between NEP 2020 and reality. 
 

Keywords: NEP 2020, Challenges, Meaningful Education, Reforms, Indicative Measures. 

 

Introduction 

 Indian Education system is based on a number of policies and commissions which play 

a vital role in the continuous progress of our Education System. (Walia, 2005) A gap of almost 

thirty-four years saw the introduction of the new National Education Policy i.e. NEP 2020 with 

boundless zeal and outlooks concerning the advancement of the Education System. This policy 

comes with a promise of providing equal opportunity to pupils hailing from all spheres 

overcoming the mark of obstacles. Ancient India owned world-class educational institutions 

and produced many eminent scholars, which serves as the inspiration behind the policy. The 

guiding light of the policy is the rich heritage of ancient India which owned world class 

educational institutions and produced many eminent scholars. Education was not merely about 

acquiring knowledge in ancient India, but was about a lot more and beyond, leading to full 

realization. The policy pays focus on the aim of education in ancient India and realizes that the 

respective aim was not just limited to acquisition of knowledge but was much more and 

beyond, further leading to complete realization. NEP 2020 stresses not just nurturing legacies 
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but using them as a springboard for creating meaningful, quality, and holistic education. NEP 

2020 emphasizes to not just nurture the legacies but to take them as a basis to inculcate 

meaningful, quality and holistic education. The vision of the policy is to transform India into a 

superpower of knowledge globally. (NEP, 2020) Meaningful Education A meaningful learning 

experience is generalizable, functional, and durable. It should be associated with different 

contexts, functional, and durable. When a learning is generalizable, it is associated with 

different situations, it is functional, it is made to act differently and it is durable, it is accessible 

at any time. Learning is considered meaningful when it is generalizable i.e. it is associated with 

different contexts, functional i.e. makes it act differently and durable i.e. accessible any time. 

(Vandekar, 2015) Reflection indicates that creating a meaningful education must include three 

components that are intertwined: establishing relationships, prioritizing happiness, and intrinsic 

motivation and purpose. (Kupetz, 2018) 

Demands of NEP 2020 

 NEP 2020 presents certain expectations for a high-quality education system, and while 

these needs are divided into different categories, the heart of all NEP 2020 demands is 

presented. Those expectations that require meticulous preparation to be met are also taken into 

account and underlined.Teachers are at the center and are pivotal in shaping the new generation 

of citizens, so the first and foremost demand is for qualified teachers. Next, the policy calls for 

conceptual understanding, innovation, creativity and originality in education, thereby instilling 

a high level of research. A lot of emphasis is laid on developing critical thinking. It requires 

learner-centered education, a holistic approach to the development of students, and also 

emphasizes the importance of preparing students for employment and fulfilling lives. (NEP, 

2020) 

Challenges and their Suggestive Measures: 

 The demands of NEP 2020 pose several roadblocks that must be overcome in order for 

NEP 2020 to become a reality. The paramount challenges are mentioned below along with their 

suggestive measures: 

� Newer Roles for Teachers 

 The ever dynamic role of a teacher has added many new facets to the noble profession, 

only to make the role of teachers supplemented with more challenges and raise the bar of 

responsibility as a profession. In order to rethink every role of the teacher, we need to redefine 

it in a broader sense, including planner, role model, and developer of innovative resources, 

facilitator, and assessor. (Madan, 2017) Educators who accept their new demarcated roles will 

undoubtedly improve their performance and therefore contribute to the nation&#39;s bright 

future. Every effort by the teacher will work as an investment and will be a step towards turning 

the policy into a reality. To ensure that the teachers are up to date with the demands of the 
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policy, a number of seminars, workshops, conferences, along with updated curriculums to 

teacher education are required. Providing teachers with experiential learning will provide them 

with a solid foundation to achieve the policys goals. 

� Importance of inculcating of Understanding of Concepts 

 Utmost importance is of understanding the concepts, and without understanding, rote 

learning will escalate and a robust foundation will not be built. A lack of comprehension of 

concepts will lead to difficulty in learning abstract concepts, preventing competency-based 

learning. Pictorial or visual representations, real-life examples and physical objects become an 

essential part of the classroom for the inculcation of conceptual understanding. It is necessary to 

discuss ideas, present different approaches and methods, and cover every aspect of the concept 

from multiple angles. A third way of contributing to an understanding of concepts is through 

the correlation and development of relationships between various areas of the subject. All of 

this can be achieved only if the teachers are proficient adequately to take onus of the 

progressions. That brings us to the crucial step of educating teachers properly in instilling 

conceptual understanding in students. 

� Inculcating Creativity 

 Creativity is the act of turning new imaginative ideas into reality. Creativity is 

characterized by the ability to perceive the world in new ways, to find hidden patterns, to 

establish connections between seemingly unrelated phenomena and to generate solutions. 

Creativity involves two processes: thinking, then producing. &quot;(Creativityatwork.com, 

2014) A teacher according to the NEP 2020 goals must be a developer of creative resources 

(Madan, 2017). To achieve the instillation of creativity among students, The teacher must adopt 

various strategies. Traditional resources have been found to satisfy only the first two levels 

suggested by Bloom&#39;s revised taxonomy, i.e. remembering and understanding in the 

classroom and resting the higher levels are ignored and left to the student&#39;s abilities. But 

to get quality education and thus introduce creativity, the other significant levels like 

application, analysis, evaluation and creation should be taken into account and then covered. 

Here, the new approach to the inverted classroom (Yousufi, 2020; Umam et al., 2019) 

maintains the standards. It covers the upper levels of Bloom&#39;s revised taxonomy to be 

covered in interactive sessions or classrooms and the lower levels are achieved in the absence of 

teachers through comprehensive material provided to the student. 

� Inculcate student-centered education  

 Some elements to inculcate in order to inculcate student-centered education. Student-

centered learning includes the following elements (Education International, 2010): Addiction to 

active rather than passive learning; An emphasis on deep learning and understanding Increased 

responsibility and accountability on the part of the student; An increased sense of autonomy in 
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the student An interdependence between teacher and learner; Mutual respect within the learner-

teacher relationship; and A reflective approach to the teaching and learning process by the 

teacherand the student (Oinam, 2017) 

� Innovation Embodiment 

 Self study provides a trigger for innovations. It provides valuable opportunities for 

students and teachers to improve their knowledge and skills. Self-learning allows for 

autonomous, non-forced learning without time constraints. Self-learning occurs through self-

desire and acts as a push that further leads to enriched learning. It allows the student to think 

and learn in depth any concept and to create deep and thoughtful connections within the concept 

while further developing meaningful relationships between the various areas. Self study leads to 

curiosity that gives rise to exploration of new topics and the student prepares for challenging 

tasks. (June 2015) 

� The Art of Critical Thinking 

 First, it is necessary to clarify the meaning of critical thinking. A statement by Michael 

Scriven and Richard Paul, presented at the 8th Annual International Conference on Critical 

Thinking and Education Reform, Summer 1987: Critical thinking is the intellectually 

disciplined process of conceptualizing, applying, analyzing, synthesizing and / or evaluating 

actively and skillfully gathering information or generated by observation, experience, reflection, 

reason.ning or communication, as a guide to belief and action (The Foundation for Critical 

Thinking, 2019) A teacher does not have to be a walking tape recorder, but should rather be a 

facilitator , a guide and a manager to facilitate the students self-learning leading to the 

development of critical thinking It is necessary to choose some strategies to develop critical 

thinking A study on critical thinking was conducted and the details of the study are: It was 

conducted at the Pedagogical University of Vilnius and designed to develop skills critical 

thinking of students and strengthen their motivation and vocation to think critically. We 

investigated how a critical thinking development program affected students critical thinking 

skills and motivation. Our critical thinking program is based on the ideas of humanistic 

psychology and meaningful learning, and the main learning methods used were based on 

cooperative learning. Our Critical Thinking Development course significantly influenced all 

measured components of students critical thinking skills and some components of their 

motivation.(Rimiene, 2002) The study highlights ways and methods to develop critical 

thinking. 

� Holistic Development 

 Holistic development can be ensured by following the six key elements (Childers, 2017) 

• Establish a strategy that is clearly defined and understood. The strategy sets the mission 

along with the vision and creates an alignment point. A charter must be prepared that covers all 
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areas of learning and development, including the scope of the training, who is providing it, how 

it will be delivered, how it will be managed, how it will be developed and maintained,etc. 

• It is necessary to cultivate a mentality to learn and encourage the search for opportunities 

to learn both formally and informally. Indeed, it is necessary to incorporate a hunger for 

learning. Motivation through rewards may be involved. 

• The respective roles should be established and well defined. The skills and competencies 

expected at each level must be created to offer career paths. 

• Continuing development support must be provided through developed training programs 

and curricula. Training needs to be updated and maintained as needs evolve. 

• Effective management, delivery and consumption of training programs must be 

implemented in order to achieve appropriate learning environments and hence holistic 

development. Developments in the ways need to be evaluated from time to time to supervise, 

measure and monitor is necessary. (Children, 2017) 

� Employability Prospects 

 Preparation for employment can be achieved by reviewing the resume and then making 

the necessary changes to the resume. Different approaches to curriculum planning can be 

adopted (Harden 1986b). Must be specified: the needs that the curriculum should meet the 

expected learning outcomes, the contents to be included in the curriculum, the organization of 

the contents, the educational strategies, the teaching methods, the assessment procedure, the 

communication on the curriculum to the staff and students, the educational environment 

(Madan, 2017). In addition to this, trained teachers and adequate guidance and counseling cells 

will ensure employment. 

Conclusion : 

 The highlighted problems must be focused on and addressed in order to meet the 

policy goals. The proposals made will undoubtedly lead to educational progress and 

development in accordance with the NEP 2020 goals. As a result, a meaningful education is 

possible. Despite the fact that periodic evaluation in the different sectors is required, the policy 

can be implemented. 
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Abstract 

 A high standard of legal education is the true index of socio-economic, political and 

cultural transformation of the country. It also plays a vital role in maintain national 

integrity. The recent National Education Policy 2020 (NEP) highlights that legal education 

in India needs to be competitive globally, adopting best practices and embracing new 

technologies for wider access to and timely delivery of justice. For further inclusive 

development in legal education, there is need to undertake research in a critical and topical 

area of contemporary relevance. In this regard, both, the States and union level, the Bar 

Council need to institutionalise a structured platform/polices to inculcate the high standard 

legal research within the teacher and student community. The NEP 2020 has shown a path 

of full of opportunities in this direction. 

JEL Classification : H 75, I 21, I 22, I 25 

 

Key Words : Education, Legal 

 

I: Introduction  

 India has a rich tradition and glory of legal education in pre and post India’s 

independence. Many of our visionary leaders
 
studied Law outside India. The voyage of legal 

education India has evolved from the traditional religious practices to the current existing 

constitutional and legal framework. However, there are many mis-legal perceptions in India 

about the legal education, viz.,  (i)  it is only restricted for the practitioner of law and legal 

system; (ii) the syllabus of law has been designed in such a way that pupils fail to understand 

easily and beyond the reach of ordinary citizen; (iii) the legal profession is only hereditary in 

nature; (iv) the legal maxims are foreign language origins, mostly in Latin and difficult to mug 

up; (v) there are, still,  many old laws and acts which are originated during British regime;  vi) 

gender in-equality at judges level in High court and Supreme court in India, etc.  

 To examine these issues, this paper attempt to analyse the role of education policies 

from the legal perspective. In this context, the structure this paper is as follows: Section I deals 

with Introduction. The historical background including legal education in pre and post-

independence is highlighted in Section II. The inter-linkages between legal education and 

national education policies, so far in India, discussed in Section IV, and Section V concludes 

the paper.   
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II: Legal education in pre and post-independence in India 

II.(i) Pre-Independence 

 During the Vedic period (1500BC–600BC) the concept of legal education was 

primarily based on the philosophy of Dharma. There is, however, no record of any formal legal 

education being provided at that time. Generally, the Kings either used to dispense justice 

themselves or appoint Judges and Assessors to administer justice. 

 Pre India’s freedom movement, the British regime almost 190 years period of direct 

British rule over the Indian subcontinent from 1858 until the independence of India  in 1947 

succeeded management of the subcontinent by the British East India Company (henceforth, 

EIC), after general distrust and dissatisfaction with company leadership resulted in a 

widespread mutiny of sepoy troops in 1857, causing the British to reconsider the structure of 

governance in India. The British government took possession of the EIC’s assets and imposed 

direct rule.  Despite 190 years rule in India, the British regime did not set up a dynamic legal 

educational infrastructure for evolving Indian judicial framework. Lord Minto's Minute written 

in 1811 regretted the neglect of literature and science in India and suggested improvement in 

existing colleges in addition to the establishment of new ones. Two years later when the charter 

of the East India Company was being again renewed, a clause was inserted stipulating that "a 

sum of not less than one lakh of rupees in each year shall be set apart and applied to the revival 

and improvement of IV literature and for the introduction and promotion of knowledge of the 

sciences among the inhabitants of the British territories in India. 

 It has been well documented that the EIC introduced the British system of judicial 

courts, proceedings from the very beginning in 1600. As the EIC had a headquarter at   Calcutta 

(today renamed as Kolkata), by the Regulating Act of 1773, the Supreme Court at Calcutta was 

established in 1774. In those days of the beginning, Warren Hastings introduced, Corn Wallis, 

Bentinck, etc. the Governors-general introduced several judicial reforms. In those days, there 

was no formal legal education in India. Baring, Dr. B.R. Ambedkar, it was just a monopoly of 

rich people to go abroad and acquire the legal education for both, liking and professional 

purposes.  In other words, it was visible that only highly rich people and those who were 

obedient and favoured Indians of British officials could avail the legal education. As the 

intellectual transformation was gradually picking up, there was a need of Indian 

advocates/practitioners. To overcome this gap/lacuna, law courses were started in 1855 starting 

from the Hindu College in Calcutta, Bombay and Madras. However, till the end of nineteenth 

century the study law courses were restricted to males. In the beginning of 20th century the 

female began to study the legal education. Even, till the date, the cross-country evidence shows 

greater gender disparity prevails at judge level (Box 1). 
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Box 1: Gender ratio of Judges in select countries 

 

Israel - Miriam Ben-Porat became the first female justice of the Supreme Court in 

1976. Currently, there are 4 women out of the total of 17 judges of the Court. 

India - M. Fathima Beevi became the first female judge in the Supreme Court in 1989. 

Currently, 4 female judges and 28 male judges in Apex court of India.    

Japan - Yoshiko Sanfuchi, who became the first female judge in 1949. Currently, 3 of 

the 15 members of the Supreme Court of Japan are women. 

Mexico - Luz María Perdomo Juvera was the first female federal judge appointed in 

1974.  Currently, 2 of the 10 Supreme Court justices are women 

New Zealand - The first woman judge was Dame Augusta Wallace, who was appointed 

to the district court bench in 1975. Currently, one other woman judges on the six-

member Supreme Court bench. 

Pakistan - Majida Rizvi was appointed as the first woman judge of a High Court in 

Pakistan. Currently, no women on Pakistan’s Supreme Court in 1994. 

Russia - In the Russian Empire, women were not allowed to be judges, however, 

during the Soviet period, involvement of women in the judiciary became a political 

factor. Reportedly, in 1924, women made up 13.7 per cent of judges in the country, and 

this figure increased to 18.8 per cent in 1926. Later, judgeship was considered a female 

profession with women in different periods making up to 80 per cent of the 

Soviet/Russian judiciary. Currently,  3 of the 19 members of the Constitutional Court 

are women. 

South Africa - Leonora van den Heever became the first woman judge in South Africa 

in 1969. Currently, 6 of the 23 judges on the Supreme Court of Appeal and 2 of the 10 

justices on the Constitutional Court are women. 

United Kingdom: The first appointed female judge was Elizabeth Lane in 1962. 

Currently, 1 of the 12 justices of the Supreme Court is a woman. 

United States of America - Esther Morris was appointed as a justice of the peace in 

Wyoming Territor of USA in 1870. Currently, there are three women on the U.S. 

Supreme Court, 1/3 of that body. 

Source: Kelly Buchanan, 2015 and respective country websites. 

 

II: (ii) Post-Independence 

 In the post-independence period, a major concern of the Union Government of India 

and the state Governments was to prioritise quality education, which was vital for overall 

inclusive development of the nation.  In this regard, to fix the issues in education, many 
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committees were set up, especially from 1948 (pre-planning era) to 1952 (post-planning era).  

Towards 1964, the existing education the need was felt to have a comprehensive review. 

Accordingly, the Education Commission was set up. It was convinced that a radical 

reconstruction of education on the lines as recommended by the Education Commission was 

essential.  

 Under the List III of the Indian Constitution laid the responsibility of imparting legal 

and other education on the state governments. However, the Union Government can determine 

the high standards of education, which will help to foster the overall development of the nation.  

Before the first National Policy of Education Policy came in to force, the Advocates Act 1961 

was enacted, which was a landmark decision towards the legal education in India. This Act was 

intended to: (a) maintain uniformity and consistency in legal education; and (b) premises to 

provide a provision to set up state bar councils in states.  According to the Advocates Act 1961 

the Bar Council of India is to "promote legal education and to lay down standards of such 

education in consultation with the universities in India imparting such education and the Bar 

Councils of the States". The Bar Council of India enacted its Rules in 1965 to deal with the 

standards of legal education and recognition of degrees in law for admission as advocates. Rule 

21 of the Bar Council of India Rules, 1965 provides that the Bar Council of India may issue 

directions from time to time for maintenance of standards of legal education and the 

university/college is required to follow the same. Schedule I to the Rules enumerates as many 

as 21 directions which the Bar Council of India is authorised to give to the universities/colleges. 

Subsequently, taking a serious note of an urgent need to bring about reforms in the university 

education generally, Parliament, in exercise of its legislative power under Entry 66 of List I 

enacted the University Grants Commission Act, 1956. The University Grants Commission Act, 

1956 is an Act to make provisions for the coordination and determination of standards in 

universities.  

 Today, in India, we have 23 law universities. Traditionally the legal education in India, 

traditionally, had conducted through non-specialized universities/institutions of India which 

granted law degrees like any other graduate degree. These universities referred and taught the 

curriculum prescribed by the Bar Council of India, but since they were under the overall control 

and supervision of the University Grants Commission, therefore it was not possible for the Bar 

Council to effectively pursue reforms in legal education. However, there were calls for reforms 

from all quarters of the country in general because of the falling standards of the bar and there 

were mounting pressures over the Bar Council of India to change the way legal education was 

imparted in India. 

III: The inter-linkages between legal education and national education policies 

 So far, we have seen three national education policies beginning from 1968. According 
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to the latest NEP 2020, the legal education becomes an integral part of the overall higher 

education system. All institutions offering either professional or general education will aim to 

organically evolve into institutions/clusters offering both seamlessly, and in an integrated 

manner by 2030. Legal Education had its first set of reforms by the introduction of the 

integrated five year B.A. LL.B course in the early 1990s. Legal education needs to be 

competitive globally, adopting best practices and embracing new technologies for wider access 

to and timely delivery of justice. At the same time, it must be informed and illuminated with 

Constitutional values of Justice - Social, Economic, and Political - and directed towards 

national reconstruction through instrumentation of democracy, rule of law, and human rights. 

The curricula for legal studies must reflect socio-cultural contexts along with, in an evidence-

based manner, the history of legal thinking, principles of justice, the practice of jurisprudence, 

and other related content appropriately and adequately. State institutions offering law education 

must consider offering bilingual education for future lawyers and judges - in English and in the 

language of the State in which the institution is situated. This is well come step in this NEP. At 

the same time the ned is also felt that the law text books/notes/Bare Acts to be written/translated 

in local languages to make legal education balanced and inclusive and help law students to take 

up the study of law within their local areas to avoid travel other cities for legal education.  

 The legal profession has always had an ambiguous social position. Leading lawyers 

have usually been socially prominent and respected. The wrong perception regarding the legal 

profession is that e that this profession is a monopoly of few families.  I think the has no 

premises. It has been evidence that most of sections of this professional have no legal history in 

their family. Their legal eminence that made them respected.  

  The NEP 2020 focussed on multilingualism and the power of language. The three-

language formula will continue to be implemented while keeping in mind the Constitutional 

provisions, aspirations of the people, regions, and the Union, and the need to promote 

multilingualism as well as promote national unity. However, there will be a greater flexibility in 

the three-language formula, and no language will be imposed on any State. It has been noticed 

that the law students from rural area fear the arguments in English in the court room.  The NEP 

2020 suggests by 2040 all Higher Education institutions (HEI) including Centres for Legal 

Education, shall aim to become multidisciplinary institutions having optimal use of 

infrastructural resources and creation of vibrant higher education institutions resulting in 

the growth of both public and private universities at par with each other. NEP insists that stand 

alone legal Universities must aim to be multidisciplinary in their approach and curricula, NLUs 

across the country must branch out in the areas of Economics, Political science, philosophy, 

criminology and such other areas which will bring diversity to the campus and bring about 

holistic learning for their students. The NEP 2020, which highlights legal education, insists the 
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use of technology for timely delivery of justice in legal jurisdiction. Considering the local 

language use and practice in local Courts, the policy promotes bilingual teaching in law for 

State Universities. However,  

 NEP has immense positive inputs to achieve potential growth in the ever-demanding 

field of legal education. Notably, the introduction of Professional Standard Setting Bodies 

(PSSBs), is a one of the significant step initiated by the NEP. In legal arena, the following 

desirable provisions need to be instructed by the NEP to the Bar Council, which play vital role 

in shaping legal education in India: 

� Only qualified law teaches to be appointed bad on their legal knowledge; 

� Quality of law teachers to be maintained by providing opportunities to participate in 

national and international law seminars/workshops; 

� Instead of number of publications by the teaches, utility and quality of publication to 

be considered; 

� Law teachers research publication to be reviewed by the respective state Bar 

Council/council designated members; and 

� Research a vital role to boost productivity. Research in legal jurisdiction generate 

multiple positive effects in overall development.  As observed, NEP highlighted to set 

up a National Research Fund for research in higher education. Rigorous research in a 

select topical area is more important general search. Therefore, there is need to do 

research in a critical and topical area of contemporary relevance. In this regard, the Bar 

Council need to intuitionalise /design the structured and transparent framework of 

selection of best researcher/teacher/student and to send them to the best ranking law 

universities, preferably, abroad. 

  The NEP 2020 has given an opportunity in this direction. 

V:  Conclusion 

 The legal profession in India has a proud heritage. Legal education is a crucial aspect 

for proper, prompt, effective judicial system. In the earliest days of the independence movement 

and during the creation of the Indian Constitution, lawyers played a prominent role among 

those seeking social progress and equilibrium. The prescribed, topical and structured syllabus of 

legal education may be reviewed periodically by the regulators and a team of reputed experts in 

the area. The uniformity in legal education should be maintained across so that the standard 

would be satisfy the requirements. The legal education having multiple regulatory frameworks 

is also criticised by academic circle. While the Bar Council, UGC, NAAC and other bodies 

inspect law schools. The regulatory authorities of law education should visit regularly (with 

intervals) to law colleges /universities/institutes to check the ability of their law teachers by 

using different indicators, the available infrastructure including legal clinic, etc., which would 
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facilitate the students to learn the legal education in a right direction to compete with their 

counterpart in a national and international platform. All law education colleges/institutions must 

adhere such guidelines. If such institutes fail to do so, the university concerned should take a 

strong action against the same. 

  Taking in to consideration the above issues, the national education polies have to play 

further role in shaping legal education in India. It is universally well known that the dynamism 

and ongoing innovations are required in legal education. Towards this end, the National 

Education Policy 2020 is a prophetic vision statement wherein law universities can imbibe the 

important aspects of excellence in legal education.  
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Annex 1: The list of National Law Universities in India 

1. National Law School of India University, Bangalore 

2. NALSAR University of Law, Hyderabad 

3. The West Bengal National University of Juridical Sciences, Kolkata 

4. National Law Institute University, Bhopal 

5. National Law University, Jodhpur, Jodhpur 

6. Gujarat National Law University, Gandhinagar 

7. Hidayatullah National Law University, Raipur 

8. Dr. Ram Manohar Lohia National Law University, Lucknow 

9. Rajiv Gandhi National University of Law, Patiala 

10. Chanakya National Law University, Patna 

11. National University of Advanced Legal Studies, Kochi 
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12. National Law University, Delhi 

13. National Law University Odisha, Cuttack 

14. National University of Study and Research in Law, Ranchi 

15. National Law University and Judicial Academy, Assam, Guwahati 

16. Damodaram Sanjivayya National Law University, Vishakhapatnam 

17. Tamil Nadu National Law University, Trichy 

18. Maharashtra National Law University, Mumbai 

19. Maharashtra National Law University, Nagpur 

20. Maharashtra National Law University, Aurangabad 

21. Himachal Pradesh National Law University, Shimla 

22. Dharmashastra National Law University, Jabalpur 

23. Dr. B.R. Ambedkar National Law University, Sonipat 
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Introduction  

 Teacher education curricula should prepare teachers to assist students who can operate 

in the 21
st
 century socio political and economic environment. With easy access to information 

the importance of asking questions has become increasingly obvious.  

Educators need to be alert to an increasingly complex society by developing critical thinkers. 

Student teachers need to develop their critical thinking skills in order to meet the expectations 

and needs of changing society.  

 The capabilities to think critically are likely to be increased if appropriate strategies 

and skills are practiced systematically and extensively in the classroom. To incorporate critical 

thinking in their courses, teacher educators first must understand and value critical thinking. A 

disposition toward critical thinking is reflected in characteristics such as open-mindedness, 

willingness to abandon nonproductive thinking strategies, and suppression of impulsive activity 

(Halpern, 1998). 

Good critical thinkers raise vital questions, gather and assess relevant information, arrive at 

well-reasoned conclusions, remain open minded and communicate effectively with others to 

arrive at a solution. Effective questions can be a means to engage students in the learning 

process and enable them to take charge of their own learning.  

The present review focuses on the relationship between critical thinking-an essential 21st 

century skill and the importance of training student teachers in classroom questioning.  

 

Concept of Critical Thinking 

 A variety of definitions have been formulated by theorists and it is important that these 

be valued to make important features of critical thinking apparent.  

 The critical thinking movement begins with contributions from Socrates, who 

developed a method of asking meaningful questions. During the 1960’s John Locke argued that 

reflection, intuition, reason, and sensation produce critical thinking (Allen, 2013; Stuart, 2010).  

In 1963, Ennis published his decisive “A Definition of Critical Thinking” in the Harvard 

Educational Review. His approach to critical thinking focused on the decision-making 

components of thinking and prescribed a traditional view of critical thinking as a logical 

process of reasonable reflective thinking focused on deciding what to believe or do.   

Halpern (1996), defined critical thinking as thinking that is purposeful, reasoned, and goal 
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directed. The Delphi Report (Facione,1990) defined critical thinking as purposeful, self-

regulatory judgment which results in interpretation, analysis, evaluation, and inference, as well 

as explanation of the evidential, conceptual, methodological, criteriological, or contextual 

considerations upon which that judgment is based. 

 Although a variety of definitions for critical thinking have been offered in the last 

decades, most include the same underlying principles with their reference to the use of 

cognitive skills or strategies that increase the probability of desirable outcomes. 

 For that reason it is purposeful, reasonable, and goal-directed. At the same time it is 

the kind of thinking involved in solving problems, formulating inferences, calculating 

likelihoods, and making decisions (Halpern 1999Although a variety of definitions for critical 

thinking have been offered in the last decades, most include the same underlying principles with 

their reference to the use of cognitive skills or strategies that increase the probability of 

desirable outcomes. 

 For that reason it is purposeful, reasonable, and goal-directed. At the same time it is 

the kind of thinking involved in solving problems, formulating inferences, calculating 

likelihoods, and making decisions (Halpern 1999In spite of the differences in how scholars 

define critical thinking, most agree on the characterization of critical thinking skills (Kuhn, 

1999). These skills generally include the ability to analyse complex issues, to identify and 

examine assumptions and opposing points of view against acceptable criteria, to formulate 

logical inferences, asking and answering questions and to develop practical conclusions based 

on reliable information. (Ennis, 1985; Paul, 1992; Facione, 1990) 

 Critical thinking plays an important role in the classroom and our everyday lives. It is a 

key factor in determining individual and collective success in the face of complex global 

challenges (Butler, 2012; Clarke, Double, & MacCann, 2017; Griffin & Care, 2015; Kirschner, 

2020) 

 Critical thinking is part of one’s educational journey; therefore, it is only appropriate 

that educators work with learners to help them develop thinking and reasoning skills. Education 

requires a forward-looking approach that includes the fundamentals of knowing how to learn 

and how to think clearly (Dewey, 1933; Halpern, 2003; McPeck, 1981; Paul, 1994; Moseley, 

Baumfield, et al., 2005; Paul & Elder, 2012). In the process of learning how to learn is 

answered by questioning and the questioning has helped human being to continue the search for 

truth. 

Questioning in the classroom 

 Questioning is used in the classroom for a variety of purposes-from motivating 

students and developing interest, to evaluating student’s preparation and developing inquiring 

attitudes. Effective questions when asked in a safe learning environment support student 
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learning by probing for understanding, encouraging creativity, stimulating critical thinking, and 

enhancing confidence.  

 Paul & Elder (2007) provided a taxonomy which can serve as a guideline to promote 

and develop reasoning and critical thinking skills. For an individual to be a proficient thinker, 

he or she must be proficient in developing questions. Good questioning techniques need to be 

modeled for students to become skilled in both thinking and questioning. (Paul and Elder, 2009) 

Norman Webb’s Depth of Knowledge (1997) centered on classifying tasks according to the 

difficulty of thinking required to complete the tasks with success. Constructing lessons, 

activities, and assessment utilizing Webb’s Depth of Knowledge requires students to delve into 

the thinking process in order to deepen their learning.  

 The use of Questioning Circles as designed by Christenbury and Kelly (1983) to 

classify or evaluate the level of questioning in the classroom is also helpful in enhancing 

teaching. Three intersecting circles: The Subject Matter, Personal Response, and External 

Environment or Reality Questions represent the most important questions and require the 

deepest thinking on the part of the students (Meyers, 2002). This approach does not follow a 

hierarchical approach but suggests interconnectedness. 

 The best-known system for categorizing questions is Bloom’s taxonomy (1956), in 

which six levels of cognitive demand move from the lowest order processes to the highest. 

Bloom et al. (1956) provided a scaffold for asking questions that become progressively more 

challenging and provides a structure for teachers to model complex thinking that, can guide 

students to become independent thinkers who can develop their own viewpoints. Bloom’s 

original framework was modified by Anderson and Krathwohl (2001) to fit outcome-based 

educational objectives. The two highest levels of Bloom’s taxonomy, synthesis and evaluation, 

were reversed in the Anderson and Krathwohl model and renamed evaluating and creating. 

Both frameworks (Anderson & Krathwohl, 2001; Bloom et al., 1956) were constructed to assist 

teachers in developing questions that will allow students to respond at all stages of the thinking 

process (low level and high level), ranging from recall of fact to processes that call upon 

students to engage in critical thinking. 

 These few taxonomies provide strategies which can be employed by student teachers 

in their classes. However, questioning skills need to be practiced over a period of time. 

Developing questions that begin with recall and working up to analysis, synthesis, and creation 

need careful planning. 

 Gallaher and Aschner, 1963 categorized four types of questions in their taxonomy. 

Memory questions which focus on identifying, naming, defining, designating, and responding 

with yes or no. it focuses on key words consisting of who, what, where, when. Convergent 

thinking questions focus on explaining, stating relationships, comparing, and contrasting. It 
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consists of key words - why, how, in what way. Divergent thinking questions focus on 

predicting, hypothesizing, inferring, and reconstructing. Key words are imagine, suppose, 

predict, if…then…, how might, can you create, what are some possible consequences.  

Evaluative thinking questions focus on valuing, defending, judging, and justifying choices. Key 

words are defend, judge, justify, what do you think, what is your opinion. 

 Asking good questions is central to learning and sometimes can be more important 

than getting the answers, particularly when the questions encourage students to think critically.  

Skill in the art of questioning lies at the basis of all good teaching. (Betts, 1910).  

The experts have underline the importance of questioning in the development of critical 

thinking  

Role of educators 

 Questions are among the most powerful teaching tools, and when teachers increase 

their repertoire of questioning techniques, the quality of instruction can be significantly 

improved. 

 The art of asking the right questions at the appropriate time is not innate (Lorsch, 

1982). It is appropriate to ask questions to address all cognitive domains if the desired learning 

outcome is kept in mind and a good mix of questions is used during each teaching session. 

(Christenbury, 1983) 

 As students engage in critical thinking, they are able to view situations from multiple 

perspectives and apply solid reasoning skills to decision making. Careful cultivation of critical 

thinking produces individuals who engage in creative, disciplined, and reflective thinking as a 

regular practice.  

 Marin and Halpern (2011) put forth two distinct philosophies for critical thinking 

instruction.  The first one is an embedded approach in which the course structure and the 

teacher advance higher order thinking without direct instruction and the second one is the 

explicit approach in which specific skills is taught. Their notion of effective instruction 

comprises of factors such as repeated encouragement of understanding, deliberate practice, and 

providing students with the opportunities to transfer their knowledge. 

 Sternberg (2011), stated that effective practice of critical thinking in an educational 

setting could also include using real life issues when teaching problem solving. Applying real 

world issues will pave the way for the students to be capable of transferring the critical thinking 

skills to diverse contexts. 

 Constructing lessons with critical thinking infused into content instruction means 

“providing continuing instruction in the thinking skills, strategies, and dispositions” (Beyer, 

2001) 

 Teachers need to understand the significance of critical thinking infused into content 
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instruction; they will also be able to understand how to teach students these skills.  

 Although low level questions that are posed by teachers do not require students to 

engage in deep thinking, it has been argued that low level questions lay the groundwork for 

higher level cognition (Tienken et al., 2010). Marzano et.al., (2001) identified higher level 

questions as a component of meaningful learning. If deeper learning is to take place, teachers 

must purposely plan to present more high-level questions than lower level questions when 

designing lessons. Higher order questions will help students to make connections between 

previous learning experiences and new material.  

 Carefully planning questions -beginning with recall and working up to analysis, 

synthesis, and creation can be used by student teachers to create an engaging thinking 

environment in the classroom. The effectiveness of questions, depends on the delivery process 

which includes speed with which a question is put, the voice-its pitch and tone, and the pause to 

allow the pupils to think.  

Engaging students in the classroom  

 Various strategies can be used by student teachers to engage students in the classroom. 

These could include using questioning stems, Socratic method, questioning circles. 

From the definitions of critical thinking and the taxonomy of questions critical thinking can be 

broken into the skills of interpretation, analysis, synthesis, understanding fallacies and 

arguments and evaluation. For each, varying question stems can sustain engagement and 

promote critical thinking.  

 The timing, sequence and clarity of questions asked needs to be taken into 

consideration. Few common question stems which can be used by student teachers for 

enhancing critical thinking in the classroom are as follows: 

• Interpretation- 

- What does this mean?  

- How should we understand that (e.g., what he or she just said)?  

- What is the best way to characterize/categorize/classify this?  

- In this context, what was intended by saying/doing that?  

• Analysis- 

- Please state again your reasons for making that claim.  

- What is your conclusion?  

- Why do you think that?  

- What assumptions must we make to accept that conclusion?  

• Synthesis –  

- How would you test?  

- What would you have done in this situation?  



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  88 

- What would happen if……?  

- How can you improve……?  

• Fallacies and Arguments  

- What valid reasons can be provided to support your position? 

- What can be alternative viewpoint? 

- Are there any flaws in logic and questionable assumptions?  

- Explain why information is credible, unreliable, or limited 

• Evaluation.  

- Why do we think we can trust what this person claims?  

- How strong are those arguments?  

- Do we have our facts right?  

- How confident can we be in our conclusion, given what we now know? 

 The above question stems can be used by the student teachers in the classroom at 

varying intervals depending on the content to be taught. By varying question stems, student 

teachers can sustain engagement and promote critical thinking. 

 Socratic Method of Questioning creates an open discussion through inquiry in which 

one viewpoint is compared to another. The content is taught through probing questions in an 

effort to stimulate original thought from the students. (Paul, Elder. 2008) Another strategy is the 

use of question circles that leads students from superficial responses to deeper discussions of 

the subject matter. (Christenbury, 1983). Originally conceptualized as a process to explore 

students’ understanding of written texts, question circles can be easily adapted to discuss a wide 

range of learning materials (e.g., case studies, videos) or experiences (e.g., laboratory exercises, 

advanced practice experiences).   

 When student teachers plan their questions, it is important that there is space for 

questions which encourage discussion and assist learners to draw deeper connections and 

generate critical thinking in students.  

 

Conclusion  

 Students will need time and encouragement to come to terms in being critical thinkers. 

A sensitivity to the many ways we can help students to make their thinking more clear, 

accurate, consistent, relevant and fair is required.  

 Constructing lessons with critical thinking infused into content instruction means 

“providing continuing instruction in the thinking skills, strategies, and dispositions”                  

(Beyer, 2001) 

 Future teachers would eventually affect the critical thinking skills of the entire society 

considering the number of students who pass out of school. (Williams 2005). For this reason, 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  89 

teaching critical thinking skills should be the central focus of initial teacher education. 

Teaching and learning is a continuing process, the level of the questions asked by teachers and 

students should be evaluated and improved in the classroom. To achieve this aim, importance 

should be attached to questioning exercises and activities in teacher training programmes. 

 Asking good questions is an art — an art that can be learned and refined with practice 

and with conscious effort. 
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ABSTRACT 

  All educational  institutions will undergo a paradigm change in the coming two 

decades. The academic leaders at different levels  at the governance position, head of the 

institutions, head of the department, educational programmes heads and section leaders will 

play a significant part in enforcing inventions, reforms and a major change in the institute to 

achieve equality, equity, quality, delegation and excellence in education. Effective leadership 

in all situations in the institute need not be based on the experience and qualification of the 

person. The leaders are trained and developed to accept the challenges of change as imaged 

in the national education policy 2020. The leaders are guided to stretch their capability to 

perform their best.  

 The leadership roles and faculty framework developed in the paper are grounded on 

the lines of NEP 2020, literature review and views of the authors. These traits  and 

capabilities are validated by senior professionals working in the area of advanced education 

for designing and enforcing the reforms. Roles  and capabilities are articulated at three 

situations governing and head position, senior members and assistants. All responsibility and 

capabilities are articulated in the environment of invention, reform and major change. These 

roles and capabilities will be useful to the institutions for opting, planting,  redeploying 

leaders for different innovative purposes, training and development, mentoring, coaching 

and guiding, succession roles, performance appraisal, assigning advanced position of 

leadership liabilities, and giving recognition for achievements.  

  The part and faculty framework will be useful to insure durability of the inventions 

till the vision of the institute is achieved. The right selection, deployment, and redeployment 

of the right person will make a difference in the design and perpetration of inventions at the 

same time achieving institutional goals.  
 

Keywords: Academic leader, faculty, competency, NEP 2020. 
 

Introduction: 

  The academic leaders play a significant part in conceiving, designing, enforcing, and 

assessing educational inventions to achieve the vision of the institute and departments. The 

roles of educational leaders will be different in different institutions and at different stages of 

invention. At the institute position the places may be classified as routine or innovative, one 
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time or regular, mundane or fortified, familiar or new, certain or uncertain, stationary or 

dynamic, patterned and shifting, and endless or rotational. The status of the institute and the 

collaborative approach of the people in the institute decide these roles. The places will evolve 

with the progress of the invention in the institute.  

 The performance of leaders is directly related to the clear articulation of the part, 

capabilities held by them to perform the places, amenability to perform the places, and 

favourable or unfavourable conditions that live in the institute in a particular part environment. 

The academic leaders are anticipated to produce a conducive environment for faculty members 

to exceed professionally and for scholars to develop programme  joyfully with a continuance 

experience.  

  In the alternate decade of the 21st century, numerous qualitative changes have been 

introduced by University Subventions Commission (UGC) (UGC, 2021), All India Council for 

Technical Education (AICTE) (AICTE, 2020), National Assessment and Accreditation Council 

(NAAC) (NAAC, 2018) and National Board of Accreditation (NBA) (NBA, 2019). These 

changes and numerous other reforms and inventions are incorporated in the public education 

policy (NEP) 2020 (MHRD, 2020).  

  In the last two decades, a number of generalities and models of leadership evolved in 

in manufacturing, software, and service sector. These generalities and propositions of 

leadership are engrained in the education sector. The notable development in leadership is 

visionary leadership, participated leadership, value- grounded leadership, transformational 

leadership and a like. In future advanced education institutions (HEIs) are going to be quality- 

driven, delegation acquainted and independent to offer a wide variety of educational 

programmes ranging from instrument to post-doctoral programmes.  

 Research, entrepreneurship, and vocationalization will be an integral part of the 

educational programmes of advanced education institutions. A major change in the class design 

of educational programmes is promoted by NAAC and NBA which is using the gospel of 

outgrowth- grounded education in class design, learner-centric approaches in the class 

perpetration, and outgrowth- grounded assessment of literacy. The HEIs will organize the 

events at the public and transnational position for senior members and scholars. These events 

will be led by senior faculty members. The HEIs will encourage faculty members and scholars 

to take up sphere-specific and pedagogical exploration studies. The HEIs will buy educational 

technology and technology to generate effectiveness and applicability of the functioning of the 

institute. The HEIs need to define the part of educational leaders working at different situations 

in the changing environment of  advanced education to accept the challenge of the change, 

design the change, lead the perpetration of the change and  estimate the impact of the change. 

The competent and professional academic leaders will rejuvenate, introduce, reform, and 
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change the institute to apply the virtues of NEP 2020, meet the challenges of educational sector  

and use the digital technology for education, training, and development of scholars and faculty 

members.  

  The easily defined roles and capabilities in the environment of reforms, inventions, and 

change imaged in the NEP  2020 will be useful for designing the capacity structure programmes 

of academic leaders, elect them for the right positions, place them for changing tasks, adding 

part efficacity and assessing their performance (Gupta, 2011).  

 Higher education institutions need to clearly define the role of educational leaders 

working at different levels in the changing environment to accept the challenge of change, 

design change, guide the implementation of change assess the impact of change. Competent and 

professional academic leaders will rejuvenate, innovate, reform, and change the institution to 

implement the provisions of NEP 2020, meet the challenges of educational sector and use the 

digital technology for education, training and development of students and teachers. The clearly 

defined roles and competences in the context of reforms, innovations and changes envisaged in 

the NEP 2020 will be useful for designing the capacity development programs of academic 

leaders, select them on the right positions, distribute them to change tasks, increase the 

effectiveness of the role and evaluate its performance (Gupta, 2011). 

Literature Review 

 The authors reviewed significant literature on the role and skills of academic leaders in 

higher education institutions.(UGC, 2021) has published guidelines for induction and mentoring 

for higher education teachers where the objectives of education are declared. One of the goals is 

to build academic leaders. (MHRD, 2020) is a mission on mentoring as foreseen in NEP 2020 

to prepare teachers to assume key positions in institutions. There's a provision to establish a 

national academy for teaching, learning and leadership to build capacity in faculty members to 

assume academic leadership. (Aggarwal KK, 2020) highlighted the development of academic 

leaders with vision and extraordinary skills to lead the higher education ecosystem from the 

front. (Ngoc Bich Khuyen Dinh, 2020) concluded that commitment and personal power are 

fundamental characteristics of academic leadership. The staff and the interpretation skills, 

leadership skills academic skills and leadership styles are the necessary characteristics for 

academic command. (Kin, 2019) identified twelve critical leadership skills for school leaders. 

These skills they are leaders in learning, integrity and accountability, communication, 

collaboration, critical thinking, and creativity innovation, decision making, problem solving, 

change management, entrepreneurship, digital and emotional literacy intelligence. (UGC, 2019) 

has published guidelines for the placement of teachers in higher education institutions. Faculty 

members should be  prepared to become professional leaders  and to assume academic 

leadership at different levels. Ten modules of approximately 175 hours are offered. (MHRD, 
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2018) launched leadership for academic program (LEAP) to prepare the second level of leader 

to assume the leadership position at the institutional level. General management issues are 

covered in these three weeks of the training program conducted by leading institutes in the 

country and world-class universities. (AICTE, 2018) affirmed with sympathy teacher technical 

training policy where teacher development is foreseen to assume leadership positions the 

Institute. (Benayoune, 2017) defined the competence framework as a set of competences to 

achieve the objectives of innovation, reform and change (adapted). The author states the 

benefits of the competence framework for management the human resources activities in the 

institution. The author pointed out the problems in the development and implementation of the 

competence framework in the institution. (Kęstutis Trakšelys, 2016) suggested a theoretical 

model of interconnection between developing the skills of school heads and improving the 

school, the different authors suggested stages of leadership career as an emerging leader, entry 

into leadership, established leaders, advanced leadership and consultant command. (Dorrell J. 

Ross, 2016) studied principals' key competencies on Green's 13 key competencies. The key 

competences are highly prevalent in the principals, positively influence the climate, 

professionalism was the highest skill and the five skills are significant. It is about 

professionalism, curriculum and education, diversity, collaboration and evaluation. (Cook, 

2016) recommended that each institution have its own definition leadership, distributive 

leadership is an effective model, collegiate style is an effective style, academic leaders. 

 It should empower the academic community and leadership development opportunities 

should be provided to leaders throughout their career. (Connor, 2016) studied the use of 

competency frameworks for recruitment and selection in financial services organizations in 

Dublin and concluded that there is a relationship between core competence and organizational 

effectiveness, the framework is useful in recruitment and selection. (Muhammad Midhat Ali, 

2016) suggested 7-step competence map development process, test phase and performance 

evaluation phase for the technician skills. (Aithal, 2015) defined 4 levels of leadership in higher 

education institutions. These are academics, organization of programs, sporting and recreational 

activities and cultural activities. The author has indicated ways to clean up leadership in the 

institution. (Daniela Drugus, 2014) said that leadership is the ability to make people act. The  

author quoted BP Smith and stated that leadership is the ability to influence the behavior of 

individuals and groups to get the desired results. They quoted PF Drucker and said leaders 

should do what needs to be done. (Abu Daud Silong, 2011) described skills, roles and effective 

academic leadership in a University. The authors cited Mintzberg and defined managerial roles 

as interpersonal, informative elaboration and decision. The authors cited Yang and listed 

personal and administrative characteristics and skills, social responsibility skills and 

institutional skills. (Jacqueline Fields, 2019) stated insights on educational leadership. These are 
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emotional qualities, mentoring and empowerment, excellence in teaching, research and 

scholarship. The various author over the years have developed a framework for educational 

leadership that encompasses these insights. 

Contextual Definitions of Terms 

 Concept of academic leader: The leader is a person who influences the performance of 

individuals, teams and everyone as  institutional members to achieve the goals, missions and 

vision of the institute in an innovative way.  Leaders are classified into three types , namely 

Level I: Governors, Directors, Principals, Principals and Chiefs, Level II: professors, team 

leaders and associate professors who lead specific innovation, level III assistant professors who 

lead student groups. Role concept: role is the expected behavior of leaders to conceive, design, 

implement, evaluate and improve innovations. 

 Concept of competence: a set of skills and traits of leaders to play innovative role 

dimensions in the context of innovation, reform and change in the institution.  

 Competence framework concept: the main classes of innovation areas of the institution 

on which the core is based skills are grouped, studied, developed and used in the institute to 

effectively implement innovation. The common thread for building a skills framework are 

innovations, reforms and major changes in the context of NEP 2020. 

Traits of academic leader  

 Academic leadership in the reform-oriented institution is quite different from academic 

leadership in conventional institutions as illustrated in Fig 1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Leadership theories and models guide academic leaders to fulfill their roles effectively 

and efficiently.  
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In a reform-oriented institution, academic leaders are expected to possess following traits and 

skills as given  in Fig. 2 so as to become Inclusive leaders. 

 

Fig 2; Traits and skills required by effective academic leaders. 

 With the desired set of traits and skills inclusive leaders can do justice to their role as 

academic management and academic leadership are interwoven as depicted in Fig 3.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  97 

Fig 3; Academic leadership cycle. 

Inclusive Academic Leadership Roles and Competencies 

In the context of NEP 2020 and the innovations taking place in the higher education 

system, the roles of academic leaders will be reform-oriented making them truly inclusive 

leaders to lead the future of inclusive education in India . Roles and skills of inclusive academic 

leaders are shown in Fig 4, Fig 5, respectively   and Fig 6 represents the impact of inclusive 

leaders for better inclusive practices in India as per NEP 2020. 

 

Fig 4; Different levels of academic leadership in context of NEP 2020. 

Fig 5;  Roles and responsibilities of Inclusive Academic Leader. 
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Fig 6: Impact of effective educational leadership leading to better inclusive practices as 

envisioned in NEP 2020. 

 

Conclusion 

 In reform-oriented educational institutions, academic leaders play generic and specific 

roles in the implementation of the reforms in the institute. The nature of the role will differ at 

different stages of the reform. Generic roles will be performed by all academic leaders working 

at different levels and specific roles will be performed by the designated head for the purpose. 

The concept of visionary leadership, shared leadership, distributive and democratic leadership, 

charismatic leadership, participatory leadership, transformational leadership and so on should 

be used conceive, design, implement and evaluate the impact of academic innovations in the 

light of NEP 2020. The focus of academic leadership should be student-centered and research-

oriented. 

 

Limitation and further scope of research 

 The roles and the framework of competences developed in this study are based on the 

literature review, on the views of the authors and senior professional. A holistic exploratory 

research study can be undertaken to standardize skills and framework developed in this study. 

Another study on competences analysis is recommended which could be further used to design 

training and development activities for academic leaders. 
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Abstract:   

 In the words of Joad “Teaching is not every bodys cup of tea”.so,in teaching teacher 

play an important role. 

 The opening sentence of Kothari commission (1964-66) is that “The destiny of India 

is being shaped in her class-room.” The teacher, “The people of a country are the enlarged 

replica of their teacher. They are the real nation builders. The teacher is best explained by 

the prominent thinkers of education. According to Swami Vivekananda”. The true teacher is 

he who can immediately come down to the level of the student, transfer his soul to the 

students soul and see through and understand through his mind. Such a teacher can really 

teach and none else. 

 Teachers truly shape the future of our children and therefore the future of our 

nation. It is because of this noblest role that the teacher in India was the most respected 

members of society. Only the very best and most learned became teachers or gurus what they 

needed to pass on their knowledge skills and ethics optimally to students. 

 In the words of Prof. Humayun Kabir, “Teachers are literally the arbiters of a 

nations destiny. It may sound a truism but it still needs to be stressed that the teacher is the 

key to any educational reconstruction”. The teacher occupies very important place in society 

because he brings about the transfer of the intellectual tradition from one generation to the 

next. He maintains the level of technological skill and keeps the light of civilization burning 

bright.” 

So in this paper we discussed about teacher and teacher education in context of national 

education policy. 

 

Key words :  Teacher, Education, Civilization. 

 

Introduction: 

 H.G. Wells “The teacher is the real maker of history”. According to John Adams” The 

teacher is the maker of man”. Teacher play the several roles as manager, philosopher, guide and 

friend. He has the authority responsibility accountability and leadership in managing class-room 
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activities. The Secondary Education Commission (1952) rightly points out we are convinced 

that the most important factor in the contemplated educational reconstruction is the teacher his 

personal qualities his educational qualifications his professional training and the place that he 

occupies in the school as well in the community. The teacher occupies a very important place in 

society because he brings about the transfer of the intellectual tradition from one generation to 

the next. He maintains the level of technological skill and keeps the light of civilization burning 

bright. 

 The teachers occupy that most important place among the three chief organs of 

educational process teacher student and content. Well known fact that teacher is the focal point 

of the educational system revolves round him/ her. Teacher care for the students all round 

development. Our present society and nation is passing through a very significant period of 

transfer and development; the responsibility of the teacher increases all the more. The teacher 

comes into real contact of the future citizens and influences them with his ideas, conduct and 

understanding. Teachers are responsible for giving the practical shape to different needs 

aspirations, ambitions, ideals values etc. of the society. Teachers create the future society by 

their efforts. So, they are also called social engineers. Teachers are responsible for effecting 

physical, mental social, spiritual and other types of development of the future citizens. Teachers 

are responsible for preservation and transmission of learning and culture. Teachers are also 

responsible for developing creative leadership keeping the national needs in different aspects 

and establish new social order on the basis of equality, freedom and justice. 

According to Mudaliar Commission, 1952-53, too accepted the importance of teachers in 

educational reconstruction his personal traits his vocational training his place in school and 

society. 

 Pt. Jawaharlal Nehru, too said that a teacher should assist in transferring higher values 

to students through his personal values and culture. He should help students to blossom fully 

and showed not try to create artificial flowers. The goal and outcome of teachers work should 

be to cultivate morally autonomous personality. 

 The National Education policy on Education (1986) expects a lot from the teachers. It 

boldly opined ‘no people can rise above the level of its teachers. It states that the status of the 

teacher reflects the socio-cultural ethos of a society. It has been recommended that: The 

Government and the community should endeavor to create conditions which will help to 

motivate and inspire teachers on constructive and creative lines. Teachers should have the 

freedom to innovate to devise appropriate methods of communication and activities relevant to 

the needs and capabilities of and the concerns of the community. 

 Kothari commission said “of all the different factors which influence the quality of 

education and its contribution to national development the quality competence and character of   
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teachers are undoubtedly the most significant. Therefore, there should be a sufficient supply of 

intelligent and sincere person to the teaching profession with the best professional education 

and satisfactory conditions for their effective professional education which may initiate the 

teachers to the most needed revolution in teaching and lay the foundation for their professional 

growth and life-long education. 
 

Contribution of teacher and teacher education prior to Indian independence:  

 Teachers truly shape the future of our children and therefore the future of our nation. 

By “teacher” is meant especially in a school or college. It refers to a person who helps others to 

learn. In this context it is used to refer to a person who facilitates learning including the higher 

institutions. A professional whose job is to teach and guide learning. Teacher characteristics 

such as their beliefs motivations and other factors that affect teachers and their practice. Person 

who helps students to acquire knowledge competence or virtue. Those who are employed as 

their main role to context such as at a school. A teacher is a person, who provides education for 

people one who teaches or instructs. The role of teacher is often formal and ongoing carried out 

at a school or other place of formal education. 

 A teacher is not a teaching craftsman. He has to help his students to develop certain 

personality traits and also to realize desirable values. The teacher of today must be the teacher 

of whole man. The new teacher will have to integrate the skills of teaching with his life style 

and also to help the students to develop not only intellectually but also emotionally. 

Teachers are a section of community sharply segregated from the rest preparing themselves for 

their life’s work in institutions for developing human attributes. The teacher education system 

as it exists today fails to educate the human beings. The trained teacher is too often an untrained 

human being. Our aim must be the education of the right human beings for work in our schools. 
 

Glance of Teacher Education: 

 From the very beginning the time of pre and post-independence, Indian Education has 

been marching on the path of progress very rapidly consequently, the demand for trained 

teachers in different fields of education is rising gradually. Teacher education has been given an 

important place in the reconstruction of the country’s education. 

 Here researcher discussed the about development of teacher education in India. Former 

mister of education, Shri M. C. Chhagla too once said that no educational system can progress 

without trained and able teachers. A country with bright future is a country with able teachers. 

In the Vedic period, the teaching work was considered a spiritual work. At that time, a teacher 

was considered to be the bearer of all these ideals. So, a teacher was considered to be a master 

of learning in his specific field of study as well as a man of high moral character. The Rigveda 

says that the contemporary teacher had the qualities of intellectual aptitude and fine 
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intelligence. 

 In the Vedic period, there was no tradition of issuing any formal training or formal 

certificates by a teacher: students used to live in the direct contact of good teachers and used to 

learn the art of teaching informally and practically on the basis of their experiences. 

 At that time education was limited to the people belonging to only high classes, so, it 

was natural for teachers to have only a limited number of students. They used to pay personal 

attention to teachers. Their entire education used to be under their individual guidance, but 

some teachers had become quite famous and skilled, so many students came to them, which 

made it impossible for them to pay personal attention to all of them. Therefore, they used to 

seek student’s cooperation in their teaching work. 

 The system of teaching by students of higher classes to students of lower classes is 

called the monitorial system. The monitors who were assigned with the responsibility of 

teaching work, used to learn methods of teaching and school administration in practical terms. 

Therefore, they did not feel any difficulty in conducting teaching independently. 

 Thus, practical teaching was dominant over theoretical learning in teacher training 

during the ancient period and the learning by doing, methods was adopted. This can be called 

the indirect beginning of the teacher training. 

 Ion the Buddhist period, the importance of teacher education was accepted. Teacher 

Education started to expand. In this period, teacher education started to develop in an informal 

way. By the seventh century, teacher training started to evolve. Teachers used to be trained for 

propagation and promotion of religion and ideals of Buddhism. Teachers were often Buddhist 

Monks who lighted the light of religion. This tradition was followed in the celebrations such as 

Upasampada Samskar. A monk was turned into a teacher by keep` in him under two teachers. 

They used to be trained in morality contact and methods of teaching. They used to abide by the 

religion and discipline. When the officials were satisfied with their work, they used to be given 

the responsibility of teaching. 

 The teaching process was based on monitorial system. This system was introduced in 

almost the entire worked in formal teacher training courses with the passage of time. 

Teacher training remained indifferent even during the Medieval period. During this period, 

Mullahs and Maulvis used to teach in Maktabs and Madrasas. These Mullahs and Maulvis did 

not get any special training or teaching. The monitorial system was prevalent in the 14
th

 

century. Teachers used to call their favorite and able students as class monitors. These students 

used to keep control over the class and help in teaching junior students. The monitorial system 

used to impart professional training to able students. 

 Teacher education during company rule- The Dane Missionaries first established the 

normal school for teaching training in 1776 for the first time and introduced teacher training in 
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India. 

 These training institutions and normal schools of Dane missionaries used the 

traditional in expensive method of pupil-teacher system. 

 This method was named in various ways, such as, Madras system, Monitorial system, 

Lankastrian method, Glasgow method, Pestallogy method etc. 

 This method was in expensive as well as could supply teachers in a limited time. This 

method was in fact a refined and transformed form of the monitorial system which was 

prevalent in India since time immemorial. 

 Teacher Training during the British Period (1801-1882), During 1801-1882, non-

government organization did commendable work in the field of teacher-training. As a result of 

efforts a total of 106 Normal school were setup in the entire country by 1881-1882. 

Hunter Commission,1882 or Indian Education Commission 133 normal schools,50 training 

Schools and 6 Training colleges (Madras, Lahore, Kursang, Jabalpur, Allahabad and 

Rajmundri) were set up by the end of the 19th century. 

 Government proposal Regarding Education Policy, 1904. This proposal was laid 

emphasis on the proper system of all aspects of teacher training. 

 Lord Curzons Education Policy, Lord Curzon started the tradition of giving grants-in-

aid to provincial governments for expansion of Education. As a result of this, many training 

colleges were inaugurated within 5 years. 

 Government proposal Regarding Education Policy 1913.This proposal laid down this 

policy that no teacher should be allowed to become a teacher in the modern educational system 

until he secures a training certificate for himself and this policy contributed in the development 

of teacher training greatly. 

 Sadler Commission, 1919. Sadler Commission or Calcutta University Commission 

gave the recommendations and quickened its development process, to increase the number of 

trained teachers, to provide for research relating to training, to establish education department in 

each university. 

 Hurtog Committee, 1928. This Committee rendered several useful recommendations 

for reform of training for teachers of primary school, like the period of teacher training should 

be increased, able and skilled teachers should be appointed in training institutions, programmes 

like education conferences and refresher courses should be started in schools for working 

teachers. 

 Sergeant Commission, 1944. In 1944, Sir John Sergeant, the chairman of Sergeant 

Commission, rendered the recommendations regarding teacher training, the training of graduate 

level teachers should be held in training colleges opened by the government institutions and 

universities, the level of school education should be raised in reference to training programmes. 
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The recommendations of the above commissions, proposals and committees resulted in the 

progressive improvement in the condition and facilities of teacher training. Before 

independence, there were three types of training institutes in India: 

1. Normal Schools. These schools trained teachers of primary schools. The duration of their 

training was 2 years and middle-pass candidates were admitted. 

2. Secondary Training Schools. These schools trained teachers for middle schools. The 

duration of training was 1 or 2 years, and high-school or inter pass candidates were 

admitted to them. 

3. Training Colleges. These schools trained teachers for high schools. The duration of 

training was 1 year and graduates and post- graduates were admitted to them. 

 

Teacher and teacher education after independent India: 

 By Teacher Education is meant all those formal and informal activities and 

experiences imparted to an individual in order to make him capable. In India teacher education 

has always been recognized as one of the most crucial means of social and national 

development. This view has been reflected by several commissions and committees after 

independence. 

 University Education Commission (1948-49): Just after independence, the Ministry of 

Education, Government of India set-up University Education Commission under the 

chairmanship of Dr. S. Radhakrishan in the year, 1948. The commission recommended that the 

courses must be flexible and adaptable to local circumstances. 

1. To remodel the course and time given to school practice in assessing the student 

performance. 

2. To use schools for practical training. 

3. Courses on the theory of education to be flexible and adaptable to local circumstances. 

Secondary Education Commission: Secondary Education Commission was established under 

the chairmanship of Dr. A. L. Mudaliar. The recommended that there should be only two 

types of institutions for teacher training. 

1. Training colleges should organize refresher courses, start intensive courses in special 

subjects, practical training in workshops. 

2. Teacher trainees should receive training in one or more of various extra-curricular 

activities. 

3. During the period of training all student teachers should be given suitable stipend by the 

state and no fees should be charged in training colleges. 

4. The training institutions should advocate methods and training that are practicable and 

realistic. 
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Establishment of NCERT (1961): 

 National Council of Educational Research and Training was established on 1961 for 

the development of school education. It also included teacher education. The recommendations 

of NCERT are as follows: 

1. To revamp elementary and secondary teacher Education curriculum. 

2. To reorganize student teaching and evaluation. 

3. To focus on continuing education of teachers through establishments of centers of 

continuing education. 

4. To provide a scheme of national awards to school teachers and teacher educators. 

   The Education Commission (1964-66): Prof. D. S. Kothari was the chairman of the education 

commission (1964-66) under whose name it was named as Kothari Commission. The 

commission studied various aspects of the Teacher education in details and observe that a sound 

programme of professional education of teachers is essential for quality improvement of 

education. 

1. To frame the training course as to prepare the students for the immediate work of 

teaching. 

2. To introduce education as an independent discipline and an elective subject in courses for 

the first and second degrees. 

3. To removing the existing isolation of teacher education from schools. 

4. To improve the quality of teacher training institutions. 

 Indian Association of Teacher Education (IATE). IATE was established in the year 

1965.The major recommendations of this association regarding teacher education were. 

1. Practice school- Every college of education should have one practice school attached to 

it. 

2. Correspondence course- correspondence courses should be introduced for reducing the 

backlog of untrained teachers. 

3. Summer Institutes- Summer Institutes should be started to increase the number of 

trained teachers. 

4. Area Organisation- Area organization should be set up to integrate and supervise the 

training of teachers at all levels. 

 National Policy on Education (NPE), 1968 : The National Policy on Education 

(NPE),1968 was established under the chairmanship of Shri Ganga Sharan Sinha. The National 

Policy on Education formulated the following suggestions regarding the status, emoluments and 

education of teachers. 

1. The emoluments and other service conditions of the teachers should be adequate and 

satisfactory with regard to their qualifications. 
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2. Academic freedom of teachers to pursue and publish independent studies and 

researches and to speak and write about significant national and international issues 

should be protected. 

3. Teacher education particularly in service education should receive due emphasis. 

 National Commission on Teachers (1983-85): Prof. D. P. Chattopadhyaya was the 

chairman of National Commission on Teachers. The Commission made some valuable 

suggestions for Teacher education: 

1. A four-year training course after senior secondary leading to graduation and training is 

recommended. 

2. To enlarge and improve the physical facilities of a four-year integrated college. 

3. To extend the duration of one-year B. Ed. course by two summer months ensuring an 

academic session of 220 days with longer working hours. 

4. To select teacher on the basis of some factors like, good physique, linguistic ability 

and communication skills, general awareness of the world, a positive outlook on life 

and capacity of good human relations. 

 National Policy on Teacher Education (1986): National Policy on Teacher Education 

was adopted by parliament in May 1986. It recommended the system of teacher education to be 

overhauled. 

1. To upgrade selected secondary teacher training institutions. 

2.  Emphasizing inseparability of pre- service and in-service components of teacher 

education. 

3.  To establish District Institutes of Education and Training (DIET) with capability to 

organize pre-service and in-service courses for elementary school teachers and for the 

personal working in non-formal and adult education sectors 

4. To establish the National Council for Teacher Education (NCTE) at the national level 

which will have the power to accredit institutions of teacher education, provide 

guidance regarding curriculum and methods. 

5. Upgrading of selected teacher training colleges to complement the work of SCERTs. 

 Acharya Ram Murti Committee was appointed by the Government of India in 1990 

reviewed the National Policy on education (1986). The suggestions regarding teacher education 

were: 

1.  The first degree course on teacher education should not be given on correspondence 

mode. 

2. More institutions should be encouraged to introduce four years Integrated courses in 

the pattern of Regional Colleges of Education. 

3. The practice of using teacher training Institutions as dumping ground for unwanted 
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staff should be stopped. 

 National Council of Teacher Education 1993: The Government of India established the 

National Council of Teacher Education (NCTE), a statutory body by an Act of Parliament 

(NCTE Act,73,1993) in 1995. The objective of National Council of Teacher Education is 

achieving planned and coordinated development of the teacher education in India. NCTE was 

entrusted to undertake several responsibilities. 

1. To undertake surveys and studies relating to various aspects of teacher education and 

publish the result thereof. 

2.  To make recommendations to the Central and State Governments, Universities, UGC 

in the matter of preparation of suitable plans in the field of teacher education. 

3. To coordinate and monitor teacher education and its development in the country. 

4. To take all necessary steps to prevent commercialization of teacher education. 

In 1998, a curriculum Framework for Quality Teacher Education was proposed by NCTE under 

the Chairmanship of Prof. J. S. Rajput that provided a comprehensive base development of 

various teacher education programmes in India. 

Teacher Training and Innovation Report of the Central Advisory Board of Education(CABE) 

Committee, 2005: Recommendations made by the committee 

1. NCTE while laying down norms, students and guidelines in respect of pre-service 

training programmes for elementary school teachers shall be guided by the principals 

laid down in Clause 28. 

2.  The appropriate Government in respect of teachers in state schools/fully aided schools, 

and managements in respect of teachers in unaided schools, shall take all necessary 

steps, to ensure suitable in-service training and regular academic support, including 

through ICT, to teachers to enable them to implement the principles laid down in 

Clause 28. 

National Curriculum Framework of Teacher: 2009 provides a new perspective and approach 

which for the first time has translated into model syllabi for elementary Teacher Education. 
 

Conclusion:  

 The development of teacher education has been traced in the post –independence 

period. We can say teacher and teacher education is very important for the society as well as 

community, state and as a whole country. Education determines the status and standard of 

prosperity and welfare of a people. Our teacher education programs can only successful if these 

are attuned to the changing society and its needs. Our present system is too much bookish and 

theoretical and hardly caters to the growth of national wealth. Whatever policies may be laid 

down; in the ultimate analysis these have to be implemented by teachers as much through their 

personal example as through teaching learning processes. India has reached the threshold of the 
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development of new technologies which are likely to revolutionise the classroom teaching. The 

Teacher is required to acquire adequate knowledge, skills, interests and attitudes towards the 

teaching profession. As a teacher and teacher educator have some expectations in every aspect 

related to teacher and teacher education. And waiting for implementation of national education 

policy on ground level for the sake of every individual. 
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CHILDHOOD CARE EDUCATION) 

 

Amruta Amit Ratnaparkhi 

 

Abstract: 

 Early childhood, defined as the period from birth to 6 years old is the time of 

remarkable growth with brain development at its peak. During these stage children are 

highly influenced by the environment and the people around them. ECCE play an important 

role in developing child’s brain. Five main areas of child development are  

1. Cognitive development 

2. Social and emotional development 

3. Speech and language development 

4. Fine motor skill development 

5. Gross motor skill development. 

Children learn from every situation and a person they come across. Proper guidance and 

quality care education can make a big difference. Besides acquiring basic skills. Pre-

schoolers need to learn how to socialise, share and form relationships. As defined by 

UNESCO ECCE is holistic development of a child’s social, emotional, cognitive and physical 

needs in order to build a solid and broad foundation for lifelong learning and wellbeing 

(UNESCO). ECCE consists of activities and / or experiences that are intended to effect 

developmental changes in children prior to their entry in elementary school. By getting 

ECCE kids will have much easier time interacting with their pears and teachers while 

acquiring a strong foundation for a fulfilling trip to a adulthood. It is more than preparation 

for primary school. Studies show that children with access to ECCE tend to achieve in life 

than those who don’t. It gives children a priceless opportunity to take full advantage of their 

potential skills and talent. Besides individual benefits, early childhood education has positive 

impact on society as a whole.  

 

Key Words – Early childhood development, ECCE, theories related to child learning.  

 

Introduction –  

 Children are important assets of the society and so as the nation. The development and 

prosperity of a nation is achieved after overall development of the children. The ultimate aim of 

education is holistic development of a child. Every child is unique and whole process of 

education is centred around children. Thus the experiences provided to them contribute to the 

goal of complete development of a child. 
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 Heredity and environment play an important role in development of child. The early 

years in a child’s life say 0 to 6 years are very important from the point of view of growth and 

development. The foundation of later development is laid in these years and any lacuna or 

enriched experiences in these years is likely to have impact on further life of the child. If the 

child doesn’t get any appropriate environment at this time, it is likely to have adverse effect on 

the development, which may be difficult to reverse in later stage of development.  

 An appropriate environment includes different experiences, safe surrounding, 

acceptance and respectful treatment from others, caring and love, exposure to diversity. 

However most of the times the home environment in our country is poor, lack of space, 

shortage of learning material, absence of both parents due to urge of earning, bad socio 

economic conditions etc. In some urban areas due to trend of nuclear families and absence of 

grandparents, parents failed to give children what they need in early childhood. Therefore, it 

becomes imperative that what parents or whom have failed to give a child should be given in 

early childhood education. Today there is universal demand for ECCE. 

 The objective in the context of NEP 2020 for ECCE is to finalise the all over high 

quality availability of ECCE throught the country step by step. Holistic ECCE program include 

components of health, nutrition and per school education for all round development of a child.  
 

Scope and Limitation:  

This paper deals with discussion about  

1. early childhood development  

2. ECCE  

3. Importance of ECCE  

4. Theories related to child learning. 

 

Concepts: 

A. Early Childhood Development – It is the most important period of child’s life and of 

age 0 to 6 years. About 85% of the total development of brain takes place within first 6 years.  

Main areas of early childhood development – 

a. Cognitive development 

b. Social and emotional development 

c. Speech and language development 

d. Fine motor skill development 

e. Gross motor skill development. 

 Early childhood is regarded as preschool age hence it is considered as a very 

significant period for education and training. Teachers and parents should be very careful so 

that the good habits are formed at this stage. This is the base for future life of the child. If he 
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gets a proper environment at home and school, it will help him to mould as a mature person. 

Children should be provided with opportunities of games and cultural activities. For the 

imagination of development power stories, rhymes and games are to be chosen. Emotions of the 

students should be properly trained. When they show emotional outbursts they should be treated 

calmly. This is the age of curiosity. They should be given proper answers to their questions. 

Their individuality should be encouraged to express their feelings.  

The education of the students at this stage, rests mainly not only with the parents but now a 

day’s number of nursery and kinder garden schools have been set up for their training. There 

are arrangements for senses training through music, drawing, painting, dancing, rhymes and 

various games. 

B. ECCE - 

 The term early childhood care education is very comprehensive. It comprises all 

aspects related to or affecting a child. The focus of ECCE program is mainly 0 to 6 years. This 

program is launched to reduce dropout rate and holistic development of the child under the 

national policy of education 2020. The program emphasised on play, fun and activity approach. 

This program is a bridge to enter into a primary school. It lays foundation for the development 

of the cognitive, motor, social, emotional, speech and language development. It is the program 

which indirectly promote self-control and inner discipline in children.  

It involves many people including family, community members and policy makers. The 

primary need of the child that ECCE centre must meet is that of need for security and 

acceptance when a child moves from secure home to a new centre, the child should be 

supported to adjust the new environment. A favourable ambiance with a signal of warmth, love, 

protection and belongingness contributes for emotional nourishment. The child then develops 

confidence, curiosity, self-control and capacities to communicate and relate to others.  

Importance of ECCE -  

 Children who take part in ECCE have improve social skills and do better in school. 

They also learn essential life skills that stay for ever with them. Most important that children 

have fun in safe and loving environment. The importance of ECCE can be highlighted by the 

following points 

Socialisation, better academic performance, love of lifelong learning, improved self-esteem and 

confidence, better concentration, exposure to diversity, foundation of STEM skills, Active or 

healthy creativity, different activity fine motor skills.     

C. Theoretical foundation -  

 Philosophers have speculated about the nature of the childhood and the process of 

socialisation. Western thinkers like Rousseau Froebel, Dewey and Montessori have been 

pioneer in the movement of early childhood education. Dewey emphasised on learning through 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  114 

everyday experiences. Froebel believed that action and direct observation are the best ways to 

educate children. Indian thinker like Gandhi, Tagore, Aurobindo, Gijubhai Badekha and 

Tarabai Modak were of the view that the early childhood education must be in mother toung 

connected with child’s cultural and social environment.  

 In more recent times Piaget Bruner, Vygotsky and Gardner have emphasised on 

experiences, play and learn based education. Piaget emphasised that children construct their 

knowledge by assimilating their experiences and connecting with their own understanding. So 

ECCE should be given by play and learn, fun method giving different experiences, music, 

singing etc.   
 

Discussion: 

 In the existing situation of ECCE we will find in some of area, for eg. Urban area there 

are lots of ways for early childhood care education like private nurseries, pre-school, play 

groups while on the other hand there is scarcity of well organised and properly managed pre-

schools especially in rural areas. Where such pre-schools are available but facing problems of 

untrained teachers, unequipped environment and lack of techniques. Such schools just teach 

children about reading, writing, counting etc. which is not expected at that stage. Even some 

schools are conducting educational pattern which is not related to their environment and 

background.  

 Therefore, it is the need of the hour that an educational program should be developed 

for the children of this age according to their level of capacity, need and suits to their 

environment and society.  
 

Results and Conclusion:  

 As the early childhood is the milestone in the development of a child more focus is to 

be given at this stage. The overall development of the personality takes place in social, mental, 

emotional and physical area so before entering into pre-school, a child should be prepared to 

face the challenges in the life.  

In the early child hood, the child should get different experiences, safe surrounding, acceptance 

and respectful treatment from others, caring and love, exposure to different activities. A child 

learns by taking experiences and connecting it with the proper knowledge about it. Most of the 

brain development takes place in the age up to 6 years. Different activities like play games, pear 

groups dancing, singing, help in motor and sensory developments.  

Thus it is concluded that early childhood care education helps for overall development of a 

child and a base for the formal school education where the main focus is given on the major 

areas of development in that stage.  
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Scope in Future: 

 The ECCE will prepare a child for the formal education. It will help for the 

development of a Child in main basic areas like social, mental, emotional, sensory and motor. A 

child will get a safe, caring free environment for facing future challenges. It will help in 

reducing poverty as the parents who cannot give proper attention to their child can concentrate 

on their work. In nuclear families, the children staying alone at home will get proper training 

for informal education.  
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Abstract 

 Higher education plays a significant role in the cognitive development of the 

learners helping the learner to think criticaly which in turn leads to the overall well-being of 

a society. Now in this era of Modernization and technological advancement it is very much 

essential to update the current knowledge of the students to maintain the social well-being. 

That is why educational policies including Higher Education are being changed from time to 

time according to the changing needs of the society. Previous educational policies focused on 

equity and equality of educational opportunities. But in this 21
st
 centuty along with equity 

and equality of educational opportunities, to develop sustainably and to achieve the 4th 

Sustainable Development Goal (SDG 4) have become the need of the hour. To achieve these 

after 34 years of our last education policy i.e. National Policy of Education 1986 (NPE 1986), 

National Education Policy 2020 (NEP 2020) has evolved. The current paper focuses mainly 

on the important features of Higher Education as mentioned in the NEP 2020. 

 

Keywords : Higher Education, SDG4, NEP 2020, NPE 1986 

 

Introduction:  

 Students get admission to Higher Education  after passing 12 years of school education 

or its equivalent having duration of at least 9 months (full time) or the education obtained after 

passing 10 years of school education having the duration of at least 3 years. Higher education 

includes general, vocational, professional and technical education. Institutions providing higher 

education are Universities, Colleges, Stand – alone institutions (All India Survey on Higher 

Education 2019-2020). The history of evolution of higher education in India can be described in 

three phases: Ancient, Pre Independence and Post Independence. In ancient India there are 

many world famous universities like Nalanda, Taxila, Vikramshila etc (Madaan, 2021). During 

Pre Independence period on 1857, britishers established three Universities at Bombay, Calcutta 

and Madras respectively (Hossain and Mondal, 2019). In Post Independence there are various 

committees, commissions and policies which play significant roles in the maturation of the 
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higher education in India. Like Finance, Health or any other sectors the policies formulated for 

Higher Education sector at a particular period is also influenced by the existing situation at that 

period. The policies also changes according to the changing needs of the society. As for 

example the main motto of Kothari Commision 1966, National Education Policy 1986 was to 

provide equality in educational opportunities (Hossain and Mondal, 2019).  Similarly in 21
st
 

century the need of the country is not only to provide equity and equality in educational 

opportunity but also to develop sustainably and to convert the citizens of the country into a 

skilled work force. To achieve these goals and also to achieve the 4
th

 Sustainable Development 

Goal or SDG 4, a relatively comprehensive education policy known as National Education 

Policy 2020 or NEP 2020 has been formulated. In NEP 2020’s Higher Education section more 

stress is provided in research and multidisciplinary education to achieve the SDG 4 by the year 

2030 (Madaan, 2021). The NEP 2020 came into existance on 29
th

 July 2020 as a result of 

vigorous reviews and consultations of the Draft National Education Policy 2019 headed by Dr. 

K. Kasturirangan (Kumar, 2020; Venkateshwarlu,2021). The main motto of Higher Education 

in NEP 2020 is to teach the students how to think instead of what to think (Darbar, 2021). 

Important Features of Higher Education in NEP 2020:  

There are the following important features: 

1.  Alongwith the general graduation and post graduation courses Higher Education 

includes Teacher Education and Vocational Education. 

2.  Higher education should be more holistic and multidisciplinary. To achieve this 

holistic and multidisciplinary education having highest global standards for providing 

quality education Model Public Universities and MERUs (Multidisciplinary Education 

and Research Universities). 

3.  Master degree programme will become more flexible. There will be following types of 

Master degree programmes provided by HEIs (Higher Education Institutions): 

i.  Those who have passed the 3 year graduation programme will get admitted to 2 years 

of Master degree  where the final year will be devoted entirely to research. 

ii.  Those who have passed 4 year graduation with research will get admission to 1 year of 

Master Degree. 

iii.  Students make take admission to a 5 year integrated degree programme. 

3.  Higher Education curriculum should be more flexible. 

4.  The minimum qualification to get admission to PhD will be to have either a post 

graduation degree or an integrated 5 year Bachelor’s/Master degree programme. 

5.  There will be no M. Phil. Programme and M. Phil programme will be discontinued. 

6.  Higher Education Institutions will give more stress on research projects by building up 

start-up centres.  
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7.  To upgrade the evaluation system for promoting innovation and flexibility the Choice 

Based Credit System or CBCS system will be revised. 

8.  Higher Education can also be provided through Open and Distance Learning mode to 

foster equity and inclusion. 

9.  To promote equity and inclusion in higher education specially for students belonging 

to Socio Economically Disadvantage Groups or SEDGs, following steps can be taken: 

i.  To promote better and quality education for students belonging to SEDGs enmarking 

suitable government funds. 

ii.  To set clear targets to have high Gross Enrolment Ratio for SEDGs. 

iii. Setting high quality Higher Education Institutions having Special Education Zones for 

the SEDGs. 

iv.  Conducting outrich programmes in higher education and scholarships for SEDGs. 

v.  To take the support of technologies to improve the learning outcome of SEDGs. 

vi.  Admission process should be more inclusive. 

vii.  Developing bridge courses wherever necrssary. 

viii.  Making the curriculum more inclusive. 

ix.  Higher education programme should increase the employability potential (National 

Education Policy 2020). 

10.  Higher Education in NEP 2020 includes Teacher Education. Following important steps 

to be taken for the improvement of Teacher Education: 

i.  NCTE will construct a new comprehensive curriculum for teacher education through 

consultation with NCERT and it will be known as National Curriculum Framework for 

Teacher Education, 2021. 

ii.  Teaching of students of foundational stage will be conducted by the teachers who will 

qualify the ECCE (Early Childhood Care Education). 

iii.  To teach students at secondary level teachers should pass any one mode of the 

following B. Ed courses: 

a.  After passing class XII, a 4 year integrated B. Ed course. 

b.  After passing graduation, 2 year B.Ed course. 

c.  After passing post graduation, 1 year B. Ed course (Gangte, 2020). 

iv.  To get admission to a B. Ed course, candidates have to pass an aptitude test conducted 

by the National Testing Agency (NTA). 

v.  After passing B. Ed to get the job of a teacher a candidate has to pass the Teacher 

Eligibility Test (TET) (National Education Policy 2020). 

11.  NEP 2020 also puts stress to improve the quality of Vocational Education. According 

to NEP 2020 at least 50% students should get the knowledge regarding Vocational 
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Education either through school education or higher education by the year 2025 

(Darbar, 2021). 

12.  To improve the Healthcare Education students of allopathic medication should have 

the basic knowledge and understanding of Ayurveda, Yoga, Naturopathy, Unani, 

Siddha and Homeopathy (AYUSH). 

13.  To regulate Higher Education properly Governing Bodies like UGC, AICTE, MCI, 

INC etc. should be merged into a single body called Higher Education Commission of 

India (HECI) (Darbar, 2021). 

14.  HECI again will have 4 independent branches viz. 

i.  National Higher Education Regulatory Council (NHERC) for regulation. 

ii.  General Education Council (GEC) to set standards. 

iii.  Higher Education Grants Council (HEGC) to provide funds. 

iv.  National Accrediation Council (NAC) for accrediation (Madaan, 2021). 

15.  To upgrade the quality of Higher Education Government Off India may collaborate with 

foreign universities. 

Facilitating Teaching- Learning in Higher Education by the use of Technology: 

 NEP 2020 talks about the introduction of technologoies like Artificial Intelligence, 

Online Learning Platforms, Open and Distance Learning to teach students in Higher Education. 

Now the introduction of these technologies have made Higher Education more flexible and 

inclusive. These technologies are also psychologically sound. The online study materials 

provided by these ODL platforms follow Programme Learning which is based on Skinner’s 

Opperant Conditioning Theory (Sharma, 2015).Students can learn anything asynchronously 

using online learning platforms like DIKSHA and SWAYAM as mentioned in NEP 2020. 

These online learning platforms work on Vygotsky’s Social Constructivism where students are 

scaffolded asynchronously via the study materials provided on these online learning platforms 

which help the students to move through their ZPD (Zone of Proximal Development) to learn 

new concepts which they may not learn by their own effort (Picciano, 2017) 

 

 

 

 

 

 

 

Fig: Role of Online Learning Platforms like DIKSHA and SWAYAM in Scaffolding Students 

in Higher Education 
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Conclusion:  

 Before the intoduction of NEP 2020, Higher Education of India was facing problems 

like fragmented higher education ecosystem, lesser emphasis on equity and inclusion in higher 

education, lesser weightage on research. But the NEP 2020 tries to mitigate these problems by 

introducing multidisciplinary approach in higher education to reduce the problems of 

knowledge fragmentation and maintaining integrity of knowledge. NEP 2020 also tries to foster 

equity and inclusion in higher education by stengthening the online learning platforms and the 

Open and Distance Learning system which can make teaching-learning in higher education 

system more flexible and easily accessible. In NEP 2020 vocational education also finds a 

prominent place which is very much essential to prepare a skilled work force which in turn may 

fulfil the goal of developing sustainably and to attain the SDG 4 by 2030 for which NEP 2020 

has been formulated. NEP 2020 is an ambitious project of Government Of India which has 

come into existance after a vigorous discussion on the Draft NEP 2019 and ultimately after a 

long wait of 34 years, the people of India have seen a new education policy after the last 

Education Policy i.e. NPE 1986. NEP 2020 is a comprehensive education policy as it is 

constructed by reviewing all the previous education policies and it also considers the present 

and future needs of the citizens of the country. Thus it is expected that if all the guidelines of 

Higher Education which are mentioned in this policy are properly executed, India will 

definitely flourish in the field of Higher Education and can achieve the dream of constituting a 

sustainable society serving by a skilled work force. 
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Abstract 

Vocational education plays a crucial role in building productive workforce. This paper 

discusses some of the non-monetary aspects that have bearing on effectiveness of vocational 

education system as envisaged in National Education Policy 2020 (NEP 2020). It aims to 

examine challenges for vocational education in the Indian context and discusses broader 

framework for measuring benefits from vocational education. Against the background of the 

Sustainable Development Goal of Inclusive Vocational Education, this paper highlights 

policy reforms which can contribute to resilience as well as growth opportunities for 

vocationally trained workforce.  

 

Key Words: Vocational education and training, NEP 2020, Skills, growth opportunities 

 

1.Introduction 

  The Planning Commission of India through its Eleventh Five Year Plan highlighted the 

demographic dividends that India would enjoy until the year 2033. National Education Policy 

2020 (NEP 2020) considers Sustainable Development Goal 4 (SDG 4) as one of the guiding 

principles, which aims to “ensure inclusive and equitable quality education and promote 

lifelong learning opportunities for all.”1 The World Economic Forum underlined “Need for 

Alternative Opportunities and Disruptions in Job Markets”.
2
 

  This paper discusses the evolution of the policy and challenges identified by the NEP 

2020. The framework for “Inclusive Vocational Education” as aspired by NEP 2020 is 

discussed on the basis of global studies. Non-monetary aspects which have bearing on job 

market entry; professional growth and standard of living are discussed in the light of a primary 

data set. Towards the end, the recommendations are offered for effective implementation of 

stated objectives of NEP 2020 in the area of vocation education. 

                                                        

1
 https://sdgs.un.org/goals/goal4  

2
 https://www3.weforum.org/docs/WEF_Future_of_Jobs_2020.pdf 
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1.1. Evolving Approach of Policy Makers 

The D.C. Kothari Commission (1964-66) and National Policy on Education, 1968 felt that it 

should be possible to divert at least 50 per cent of the students to the vocational stream, 

reducing the pressure on the universities. The 11th and 12th Five-Year Plans (2007-2012 and 

2012-17) promoted Vocational Education & Training (VET) for productive employment to 

increasing younger population. Efforts were in the direction of providing ‘employability at the 

bottom of the ladder’. The benefits were mainly identified in terms of securing a regular or an 

ad hoc job assignment. A non-holistic approach towards vocational education and lack of 

integration with higher/professional education paralyzed growth opportunities for vocationally 

trained graduates in India.  

  NEP 2020 has attempted to deal with most of the structural issues not sufficiently 

addressed by earlier policies. It addresses socio-economic concerns over VET output, an 

important step in the direction of Inclusive Education. Equitable Quality Education will demand 

robust institutional infrastructure along with dynamic linkages with the industry and employers. 

Lifelong learning opportunities will allow the candidates to purse their interests to a higher 

level of excellence. Case studies from industrial countries such as Germany, Japan and 

Netherlands revealed that liberalizing learning opportunities resulted in innovation, competition 

and economic growth.  
 

1.2 Challenges recognized by the NEP 2020 

  The NEP 2020 stated that the students of lower academic/school performance are 

pushed into vocational streams, who further struggle due to limited mobility. The limited 

opportunities for apprenticeship and on-the-job training reduces their relevance to the industry. 

Hindrances to vertical progression is a major challenge in the absence of continuous learning 

process, which makes it unattractive for students with higher aspiration. 
 

1.3 Global Studies, VET and Comprehensive Approach of NEP 2020 

  Education for the sake of education will sound like a philosophical proposition. 

Hoeckel Kathrin (1999) stated that vocation education offers employment and work satisfaction 

as short-term benefits whereas flexibility and mobility are long-term benefits.  The World 

Development Report (2019) indicated that workplace provides an opportunity for prolonged 

acquisition of skills and future of work depends on the intensity of skills in emerging jobs. The 

case studies from Australia, Germany, Netherlands, and Switzerland reinforced the crucial role 

of industry participation and offered useful practices.  

  Researchers classified benefits to VET into two set of economic parameters namely 

job related and non-job related. The primary focus of this classification is on labour market 

entry, livelihood opportunities, mobility across regions and benefits in terms of higher wages. 
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Entrepreneurship is considered a big opportunity. Communication and Digital skills are 

identified as essential 21
st
 Century Skills for entry and sustained growth in job market. There 

are parameters which reflect social benefits such as better standard of living, investment in 

assets and insurance cover.   

  NEP 2020 discourages compartmentalizing vocational and academic education. It 

offers internship opportunities from Grade 6 to 12, introducing them to different vocations. 

Open and Distance Learning programs, flexibility to shift across streams, provision of credit 

bank for recognition of prior learning and entrance exams based on aptitude will encourage 

competitive environment in VET system. Creation of a National Higher Education 

Qualification Framework (NHEQF) and syncing it with the National Skills Qualifications 

Framework (NSQF) shall resolve concerns of integration of vocational education with higher 

education. Leveraging existing institutions such as ITIs , Polytechnics and Universities and 

Industrial Units using initiatives such as Skill Labs; it would be possible to improve quality and 

accessibility of VET. Creating pathways to acquire higher education in the areas of vocational 

streams will be a remarkable outcome of NEP 2020. 

 

2.Findings from an Empirical Research 

  Primary data consisted of responses from 200 candidates who are pursuing job after 

passing Industrial Training Institute (ITI) exam or Diploma in Engineering exam. They are 

from industrial units in Mumbai Metropolitan Region; either pursuing permanent or contractual 

jobs. Stratified Radom Sampling was used ensuring a mix of candidates from small, medium 

and large companies. The following section consists of descriptive analysis of the primary data. 

 

2.1 Self-Assessment - Foundation Skills of VET candidates  

  NEP 2020 frequently mentions of foundation skills such as numerical skills and 

literacy etc. Global studies mention few more basic skills as covered in the chart below. The 

respondents were asked to rate themselves on a five-point Likert Scale; 1 being poor and 5 

being excellent; for a variety of skills which are relevant for acquiring and sustaining jobs. The 

scores reflect their self-confidence about skills level. 

 

Source: Primary Data 
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About 74 per cent candidates considered themselves to be good or excellent in interacting with 

fellow colleagues and other stakeholders. English fluency was observed to be an asset for 

candidates who are aspiring better career prospects. About 41 per cent candidates seemed to be 

confident about their fluency in English. Almost 55 per cent of them were replied to be good or 

excellent at computers. Almost 73 per cent respondents claimed to have high degree of 

proficiency in arithmetic calculations. Different respondents had different trade specific (such 

as turner, fitter, etc.) or sector specific (such as automobile, civil, etc.) training and exposure. 

The response however would be mix effect of aptitude, training and experience altogether. 

Almost 51 per cent respondents reported to be familiar with various investment opportunities. 

These skills are more of foundation skills but also get sharpened due to VET and work 

experience.  

 

2.2 Job Market Perceptions of the respondents  

A Likert scale is used for understanding perception of respondents regarding changing job 

market scenario. The lowest score 1 is given where the respondent “Strongly Disagree” with a 

given statement and the highest score 5 given for a statement where he/she “Strongly Agree”. 

Six questions under this section attempt to understand perceptions about job loss, income 

growth and willingness to spend on upskilling; primarily as an impact of digitization and 

technology transformation. We can draw some inferences regarding resilience of VET 

graduates and in turn examine effectiveness of VET based on dissected bar diagrams given 

below. 

 

  Source: Primary Data 
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 The first question about salary increase reflects whether the respondent considers 

his/her job role to be crucial and expects salary rise. Second question tries to capture a 

respondent’s understanding of how much part of his work can be automated. About 50 per cent 

respondents observed to have concerns (fear of job loss or low self-esteem). Fifth question 

capture a respondent’s confidence in his future training being funded by his organization. 

Around 20 per cent respondents expressed that they would not have such opportunity. The 

question about additional sources of income reflects two things – first that the respondent did 

not find his existing salary as sufficient to take care of his requirements and –second that he is 

actually exploring additional source of income since he is not sure of high prospects of income 

amidst the technology revolution. Almost 56 per cent agreed to be searching for extra source of 

income. Almost 71 per cent were ready to spend for their skill upgradation! 

 

2.3 Alternatives for Livelihood and Insurance Protection 

 

 Only a one-fifth sample respondents have had some experience of running an 

enterprise. This point is important w.r.t. their ability to deal with lockdowns, shifting of 

industrial clusters geographically or even changes in technology which aim at labour 

substitution. About 78 per cent candidates having entrepreneurial experience do not relate their 

vocational training to their business activity.  

 

Source: Primary Data 
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 Almost 31 per cent of the respondents did not have any insurance cover. Out of the 

candidates having an insurance cover, almost 43 per cent had “Life Insurance” cover and only 8 

per cent had “Medical Insurance”.  

 

Source: Primary Data 

 Almost 46 per cent could think of only searching another job. Around 38 per cent 

respondents expressed their willingness to explore business opportunities. However, 15 per cent 

candidates were ready to shift to other occupations.  

 

3.Recommendations for Implementation of NEP 2020 

  Vocational education helps in building human capital for a growing economy with due 

consideration to individual interests and capability. Here are a few recommendations for the 

effective outcomes of NEP 2020.  

• Financial Literacy – A section of financial literacy in the curriculum will allow VET 

candidates explore alternatives for wealth creation.  

• Insurance and Social Security – Considering occupational and workplace hazards, both 

term life insurance and medical insurance facilities to be encouraged amongst VET candidates. 

The cover under Employees' State Insurance Act, 1948 (ESIC) may be strictly observed for 

contractual employees as well as amongst SME units. 

• Entrepreneurship opportunities – Govt agencies may train and support VET candidates to 

explore innovation through entrepreneurship.  

• Continuing Education – Industry Academia Collaboration can be a possible route to ensure 

effective course for lifelong education. Low interest loans can be made available for skilled 

professionals under Priority Sector Lending.  

• Incentivizing Corporate for Training the Vocationally Trained Employees –Greater 

engagement with industry and private institutions is possible through clear fiscal incentives in 

terms of tax benefits or mandatory spending under Corporate Social Responsibility expenses.  

4.Summary and Conclusion 

The scope of vocational education in India is huge yet entangled with its core education system. 
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The multiplicity of nodal agencies and problem of coordination with the industry sector has 

limited efficiency of VET. NEP 2020 offers clarity around the intention, direction of change 

and expected outcomes. However, the success lies in its committed and effective 

implementation. Benefits of new VET system will need to be assessed in a broader framework 

of lifelong growth opportunities and higher standard of living for VET graduates. This may 

hopefully result in breaking of social stigma around vocational education in India. 
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Abstract: 

 National Education Policy 2020 is a very influential policy for any Indian, if it is 

understood and implemented in its true spirit. It has addressed all the important avenues of 

its diverse culture, rich history and a wide scope for the future generations to succeed in their 

life. A perfect amalgamation of India’s spiritual knowledge and the modern technology needs 

to be drawn for the mentally, physically, emotionally, spiritually, economically, 

environmentally healthy future generation. 

 The National Education Policy 2020 envisages India as the leader on world 

platform. So it is very essential to look at the challenges that can come in the way of 

implementation of this policy. 

 My observations while being in a teaching job during last 5 years have been cited in 

this paper which I think will pose the threats for the effective implementation of policy. The 

main focus being the teachers, their problems and the whole education system somehow 

overlooking these issues. 

 Today’s education is student-centric. But we can not forget the fact that the teachers 

who are driving this student-centric cart, come from a generation, which was totally a 

teacher- centric one. 

 There will be innumerable challenges while implementing this policy, but the focus 

of this paper is the condition of today’s teachers and what challenges do they face and how 

important it is to address their issues in order to implement this policy in true sense. 

 

Introduction: 

 The main focus of this study is to find how to build the capacity of today’s teacher in 

order to create a future generation which is competent in all aspects of its life. 

From the observations I found that the needs of the teachers are not catered to by the overall 

education system. If the system doesn’t know how to address teacher’s problems, will the 

teacher be able to address student’s problems in a true sense? 

 The system should treat teachers as they expect the teachers to treat students in order to 

achieve the desired output. 

 In this paper, efforts have been made to cite the vision and mission which is given in 

National Education Policy 2020 and the challenges it can come across if the teachers 

themselves are not well empowered. 
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 I hope that this study will change the paradigm of the people of the country to look at 

the teachers and the overall education system in order to bring about the desired output in our 

system. 

The Literature Review: 

Bhagavad Gita: 

 A philosophical discourse of Lord Krishna to persuade the reluctant Arjuna to fight. In 

the battle field Arjuna was stuck when he saw his relatives as opponents. To motivate him Lord 

Krishna preached Bhagavad Gita as a counselling to do his duty while multitude of men stood 

by waiting Krishna gave education to perform his duty as a prince, as a warrior, as a 

righteousman to fight against evil and restore peace and order. The central teaching of the Gita 

can be beautifully summarised in this sentence of Annie Besant: ‘It is meant to lift the aspirant 

of lower levels of renunciation. Where objects are renounced to the mother heights where 

desires are dead and where the to go dwells in the calm and ceaseless contemplation, while his 

body and mind are actively employed in discharging the duties that fall to his lot in life.’ Gita is 

the holy grail of life skills and education because it is the essence of all doctrines and 

philosophies. It is providing the purest knowledge of self-realization. 

Bhagavad Gita and life skills in education: 

 Gita says the real meaning of education is receiving to virtual knowledge but question 

arise ‘what is virtual knowledge?’ whenever we see or we feel the universe in diversity and God 

exists everywhere. True knowledge is that which teach us to see God in each soul. 

 One of the oldest treasure of India, Bhagwadgita, has an immense ability to equip 

any generation to fight any kind of problem in life. It is essential not just to teach but also 

to imbibe the teachings from our ancient scriptures in order to move our country from 

developing to a developed nation. Here follows some paragraphs from National Education 

Policy 2020, its aim, vision and mission: 

National Education Policy 2020: 

 The aim must be for India to have an education system by 2040 that is second to none, 

with equitable access to the highest-quality education for all learners regardless of social or 

economic background. 

 The rich heritage of ancient and eternal Indian knowledge and thought has been a 

guiding light for this Policy. The pursuit of knowledge (Jnan), wisdom (Pragyaa), and truth 

(Satya) was always considered in Indian thought and philosophy as the highest human goal. 

The aim of education in ancient India was not just the acquisition of knowledge as preparation 

for life in this world, or life beyond schooling, but for the complete realization and liberation of 

the self. Indian culture and philosophy have had a strong influence on the world. These rich 

legacies to world heritage must not only be nurtured and preserved for posterity but also 
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researched, enhanced, and put to new uses through our education system. 

 The teacher must be at the centre of the fundamental reforms in the education system. 

The new education policy must help re-establish teachers, at all levels, as the most respected 

and essential members of our society, because they truly shape our next generation of citizens. 

It must do everything to empower teachers and help them to do their job as effectively as 

possible. These elements must be incorporated taking into account the local and global needs of 

the country, and with a respect for and deference to its rich diversity and culture. Instilling 

knowledge of India and its varied social, cultural, and technological needs, its inimitable 

artistic, language, and knowledge traditions, and its strong ethics in India’s young people is 

considered critical for purposes of national pride, self-confidence, self-knowledge, cooperation, 

and integration. 

Methodology: 

 Being a CBSE teacher, lots of trainings were provided to teachers through various 

platforms such as Nishtha, Online CBSE training etc. Many of these trainings included giving 

outline of 21st century skills, NEP, Happy classrooms etc. 

 The research was carried out in order to see the effectiveness of the trainings 

conducted and to see what are the challenges in implemetation of NEP and give suggestions of 

effective implementation of the same. 

 The role as observer was not specified while working at school. So, both the roles were 

played: an observer as well as a participant. 

 The observation in studies was integrated with teacher’s instructional practice, 

informal discussions with teachers, overall classroom climate with students etc. 

 The sample size used in the studies included around 20 teachers from secondary 

school. 

Observations: 

1. Sharing of knowledge: Being an English medium International School, efforts are made in 

school to interact only in English. Teachers are also instructed to interact with each other in 

English. 

 Actual scenario: Many of the teachers especially during lunch hours interact with each 

other in their mother tongue. This leads to sharing of knowledge about each others cultures, 

food, festivals, the way different festivals are celebrated etc. 

This actual scenario is in line with NEP 2020. But unfortuanately this practice is not 

encouraged formally in many of the schools. 

1. Creating Happy Classrooms: Teachers undergo many such trainings and try to implement 

it in their classes. But in classroom scenario it doesn’t work out and many a times frtustration is 

observed. 
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2. Actual scenario: In order to create a happy classroom the teacher plays an important 

role and it is very essential that the teacher is happy within. Many of the teachers are going 

through lots of stress. Many are doing the job in order to stay away from the stress at home. In a 

very professional scenarios of schools, these concerns of teachers are overlooked and teachers 

are not equipped with a strong heart in order to deliver happy classes. 

2. Increasing Competition: Competition between the schools is seen as inevitable. The 

competition is for getting maximum admissions and for that there is competition for getting 

good marks between the students. How far is this competition good or bad? This question needs 

to be addressed in a true sense. 

 Actual scenario: The school is taking maximum efforts in order to bring out the best 

from the students, in order to be in line with NEP. Many activities and events are carried out 

throughout the year for carrying out overall development of the students. But the problem lies 

in the final goal: “The school has to compete with the neighbouring school or with other 

schools in the city” and that is seen only through the marks students are achieving in final 

exams. 

 This greatly hampers the very idea of education which is meant. No matter what you 

do throughout the year, ultimately what is going to matter is marks. This brings about 

discourging environment especially in higher grades to participate and showcase the unique 

talents among the students. 

 The pursuit of knowledge (Jnan), wisdom (Pragyaa), and truth (Satya) was 

always considered in Indian thought and philosophy as the highest human goal. The aim 

of education in ancient India was not just the acquisition of knowledge as preparation for 

life in this world, or life beyond schooling, but for the complete realization and liberation 

of the self. (NEP 2020) 

This gets hampered. 

1. Teachers to be treated as students by the management and the society: 

 Today’s education is student centric. But we can not forget the fact that the teacher 

who is doing this role has been through a system that was teacher centric. Ultimately there is no 

role model as such for today’s teachers in order to deliver the quality of education that is 

expected from NEP. Teachers should have a voice just like today’s students have. Today’s 

students are not punished. Teachers are expected to care for them, mould them lovingly. This 

would be difficult if teachers are not treated in the same way. 

NEP says: 

The teacher must be at the centre of the fundamental reforms in the education system. 

 Many a times teachers do not want to do certain things in an educational institute. But 

as a professional, he or she can not say no or yes. The teacher does not have a voice as such. 
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Then it is obvious that the teacher would do the work not with passion but because it is said by 

the higher authority. And it would be difficult for the teacher to give a rationale answer to a 

student who is having a different point of view in class. 

1. Increased Pressure in order to finish the jobs: 

 Whether pressure or force is fruitful for completing a task and achieving NEP results is 

debatable. Today, teachers have pressure to complete the syllabus, completing co-curricular 

activities, completing number of trainings as prescribed by CBSE, pressure of getting good 

marks, pressure of submission of number of documents. Somewhere the teacher is not at peace 

while doing these chores. There is lack of inner satisfaction or self-motivation while doing 

these things. The question arises, teacher is doing number of courses. But is she or he getting 

enough time to ponder over it and actually implement it in real-life? 

 Just for students, today’s education says that do not force or pressurise the students, 

can it be the thing for teachers as well? There is a motivation other than mere force and pressure 

to bring out the best from the teacher. 

Result and conclusion: 

 From the above observations, it is clear that NEP 2020 is a very strong document in 

order to take Indian student to take a giant leap in his or her life. It has a potential to lead the 

world in true sense. But in order to achieve that the society, the government, the school 

management needs to addess very basic questions of the teachers. If these are overlooked, it 

would be difficult to change today’s education system, which is unfortunately succumb into a 

pressure of creating students with maximum marks instead of maximum knowledge and 

wisdom. If we really want to address the malfunctioning in education industry we must focus 

on the true motivation instead of pressurised motivation on the teachers. 
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Abstract 

 National Education Policy (2020) draft released from the Government of India, and 

they gave two months for teachers, teacher educators, principals, and policymakers to submit 

their perception. The researcher wants to find awareness on National Education Policy 

(2020) among student-teachers in PVDT College of Education for women, Mumbai. In her 

study, researcher finds that mainly the awareness level is below average. Researcher finds 

the awareness according to the variable like first year students, second year students, 

graduate and post-graduate students. The awareness of the National Education Policy (2020) 

is not above average. There is a significant difference among student-teachers on awareness 

on New Education Policy (2020) in this study. Second year student-teachers have more 

awareness than first year student-teachers.  There is no significant difference among 

student-teachers on awareness on New Education Policy (2020) based on graduation level.  

 

Keywords : Study, Awareness, New education policy (2020), student-teachers, Graduate, Post-   

graduate student teachers. 
 

Introduction   

 Education is vital to the achievement of maximum human potential, the development 

of a just and equal society and the promotion of national development.  Providing universal 

access to quality education is the cornerstone to India’s continued rise and global leadership in 

terms of economic development, social justice and scientific progress, equality, national 

integration and preservation of culture.  

 The 21st century’s first education strategy which seeks to solve our country’s many 

rising developmental imperatives. This Policy recommends that all facets of the education 

framework, including its legislation and governance, be updated and redesigned to establish a 

modern paradigm that is consistent with the aspiring aspirations of education in the 21st 

century, including SDG4, thus drawing on the values and value systems of India. It is founded 

on the idea that schooling must improve not only cognitive capacities, but also ethical, mental, 

and emotional capacities and dispositions, both the “foundational capacities” of literacy and  
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numeracy and “higher-order” cognitive capacities, such as logical thought and problem solving 

Education is vital to the achievement of maximum human potential, the development of a just  

and equal society and the promotion of national development.  Providing universal access to 

quality education is the cornerstone to India’s continued rise and global leadership in terms of 

economic development, social justice and scientific progress, equality, national integration and 

preservation of culture.  

  The 21st century’s first education strategy which seeks to solve our country’s many 

rising developmental imperatives. This Policy recommends that all facets of the education 

framework, including its legislation and governance, be updated and redesigned to establish a 

modern paradigm that is consistent with the aspiring aspirations of education in the 21st 

century, including SDG4, thus drawing on the values and value systems of India. It is founded 

on the idea that schooling must improve not only cognitive capacities, but also ethical, mental, 

and emotional capacities and dispositions, both the “foundational capacities” of literacy and 

numeracy and “higher-order” cognitive capacities, such as logical thought and problem solving. 

From Independence, we have been engaged with the large problems of inequality, Economic 

development, and Academic Development. The implementation of previous education policies 

is incomplete. The incomplete program of the National policy on Education 1986, is modified 

in the year 1992 and complete the mission with full effort. 

 

Statement of the Problem 

             A Study on the Awareness on New Education Policy (2020) student-teachers in PVDT 

College of Education for women, Mumbai. 

  

Objectives of the Study  

1. To find out the level of awareness of National Education Policy 2020 among student- 

teachers of B.Ed. college. 

2. To find out the significant difference between the awareness of New Education Policy  

             (2020) between first and second year student-teachers at B.Ed. college.  

3. To find out the significant difference between the awareness of New Education Policy  

              (2020) between Graduate and Post-graduate student-teachers at B.Ed. college.  

 

Scope of the Study 

              The present study aims to find the awareness of New Education policy (2020) among 

the student-teachers in B.Ed. College. It will help teacher educators, principals, administrators, 

and policymakers. 

 

 



 Peer Reviewed Refereed Journal                                                            ISSN : 2278 – 5639 

Global Online Electronic International Interdisciplinary Research Journal (GOEIIRJ) 

        {Bi-Monthly}                     Volume – XI          Special  Issue – II                 April – 2022 
 

 

       IIFS Impact Factor : 5.375                          www.goeiirj.com                           Page  137 

Hypothesis of the Study  

1.   The level of awareness of New Education Policy (2020) among student- teachers is not 

above average.  

2.  There is no significant difference between the awareness of New Education Policy  

 (2020) among student-teachers with respect to background variables, such as year of 

study, level of graduation. 
 

Delimitation of the Study 

1.  The present study is limited to 180 student-teachers.  

2.  The study is limited to student-teachers who are studying PVDT college of education 

for women   in Mumbai only.  

3.  The researcher has used only survey method. 

4.  The study is limited to English, Hindi and Marathi languages only. 

 

Methodology of the Study  

 The researcher adopted a survey method to collect data from the population for 

studying the New Education Policy (2020) awareness among student-teachers of B.Ed. College 

in Mumbai. 
 

Sample    

  The student- teachers who are studying in PVDT College of Education for women, 

Mumbai. considered as a population for the present study. The student-teachers of first year, 

second year, graduates and post-graduates were selected for the above study. The researcher has 

adopted purposive sampling technique for collecting data.  The sample consists of 180 student-

teachers from PVDT College of Education for women, Mumbai. 

 

Tool Used  

   The researcher prepared the National Educational Policy (2020) awareness tool. The 

investigator selected multiple-choice type questionnaire as a tool for collecting data in the 

present study. The device includes 12 items related to National Educational Policy (2020) 

awareness. The validity and reliability of the device were checked and corrected by the experts. 
 

Data Analysis 

Hypothesis 1  

  The mean values on the awareness of National Educational Policy (2020) of student-

teachers were calculated concerning the variables of the study. The result of the study was 

presented in the table.  
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Variables Specifications N M 

Student-teachers 
Second year students 90 22.40 

First year students 90 20.10 

 

The above table shows that the awareness on National Education Policy (2020), awareness 

mean values of student-teachers are below 50%. Therefore, the Null hypothesis is accepted. i.e., 

The awareness of National Education Policy (2020) is not above average.  

Hypothesis 2 

 

Variable Specification N Mean SD 
‘t’ 

value 
Remark 

Student-

teachers 

Second year 

students. 
90 22.40 6.89  

2.09 

 

Significan

t First year students. 90 20.10 5.98 

 

The calculated ‘t’ value is 2.09, which is greater than 1.96 table value of 0.05 level of 

significance. Hence the hypothesis is rejected. There is a significant difference among student-

teachers on awareness of New Education Policy (2020) based on year they studying.    

 

Hypothesis 3  

Variable Specification N Mean SD ‘t’ value Remark 

Student-

teachers 

Graduate 90 24.32 8.45 1.91 Not 

Significant Post-graduate 90 26.72 8.90 

 

 The calculated ‘t’ value is 1.91, which is lesser than the 1.96 table value of 0.05 level 

of significance. Hence the Hypothesis is accepted. 

There is no significant difference among student-teachers on awareness of New Education 

Policy (2020) based on graduation level. 

Findings  

1.  The awareness of the National Education Policy (2020) is not above average. 

2.  There is a significant difference among student-teachers on awareness on New 

Education Policy (2020) based on year they are studying. Second year student-teachers 

have more awareness than first year student-teachers.  

3.  There is no significant difference among student-teachers on awareness on New 

Education Policy (2020) based on graduation level.  
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Conclusion  

 In general, first year student-teachers have low awareness of the New Education Policy 

(2020). The awareness program must be organized by the state or central Government, at least 

for student-teachers.  In general, first year student-teachers do not have satisfactory intention to 

know about new development. But it is not correct we must make awareness for, particularly 

first year student-teachers. Graduate and Post-graduate student-teacher showed at par awareness 

of the New Education Policy (2020). The government must arrange awareness programs to 

make aware of the National Education Policy (2020) seriously. 
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नवीन रा��	य शै�णक धोरण २०२० व मू�यमापन    
    

डॉ. सजंय शडेमाके    

सहयोगी �ा0यापक  
पी- 2ह�- डी- ट�- कॉलेज ऑफ एडुकेशन] मंुबई २० 

    

भारत सरकारने नवीन रा9:�य शै15णक धोरण 2020 लागू केले आहे. @याअतंग�त सरकारने 

श1ै5णक धोरणात अनेक मोठे बदल केले आहेत. नवीन रा9:�य श1ै5णक धोरणाKवारे भारताला जाग;तक 

Lान महास@ता बनवणे हा आहे . आता मनु9यबळ 2यव/थापन मNंालय हे *श1ण मNंालय Oहणून 

ओळखले जाईल. 

5+3+3+4 या शालेय अUयासVमात श1ै5णक चौकट 
वक*सत केल� जाईल. Xयाम0ये 3 ते 8, 

8 त े11] 11 ते 14 आ5ण 14 ते 18 वष[ वयोगटातील मलुांना *श1ण घेता येणार आहे.  रा9:�य 

श1ै5णक धोरण २०२१ अंमलबजावणी �\Vया जून २०२१पासून �गतीवर ल1 ठेव�यासाठ� *श1ण 

मNंालयामाफ� त सु] केल� गेल� महा
वKयालय आ5ण 
वKयापीठ /तरावर धोरणा@मक बदलांची 

अंमलबजावणी कर�यावर ल1 क̂_`त केले गेले. २६ ऑग/ट २०२१ रोजी म0य �देशात नवीन रा9:�य 

श1ै5णक धोरण लागू कर�यात आले. यावेळी खासदार मुbयमNंी *शवराज *सहं चौहान] राXयपाल 

मगूंभाई पटेल आ5ण *श1ण मNंी डॉ.मोहन यादव उपि/थत होते. कना�टक हे भारतातील प_हले राXय 

आहे] िजथे नवीन रा9:�य श1ै5णक धोरण२०२० प_ह"यांदा लागू कर�यात आले.  

२०२० ने *शफारस केलेल� नवीन मू"यांकन रचना कोणती आहे- 

नुक@याच मजंूर झाले"या रा9:�य श1ै5णक धोरण (२०२० ने सव� शाळांम0ये (सरकार� आ5ण 

खाजगी) gेड 3, 5 आ5ण 8 म0ये  वा
ष�क शालेय पर�1ा �/ता
वत के"या आहेत.  

 म"ूयांकनाम0ये \कंवा अ0ययना%या  म"ूयांकनाम0ये खाल�ल बाबीवर  भर दे�यात आला आहे.  

(ीवा/तवा   यांनी /प9ट केले कh २०२०  म0ये खाल�ल बाबीवर ल1 क̂_`त करते- ;नय*मत] रचना@मक 

आ5ण स1मता-आधाjरत म"ूयांकन] *श1ण आ5ण 
वKया�याk%या 
वकासाला चालना देणे आ5ण उ%च-

Vम कौश"यांची चाचणी करणे (
वlलेषण] बहु
वध  
वचार आ5ण सकं"पना@मक /प9टता इ.).  

म"ूयमापनाचा 
वचार  करताना ३६०-oडgी फhडबॅक _ह सकं"पना 
वचारात घेतल� गेल� याला 

म"ट� सोस� फhडबॅक \कंवा म"ट� सोस� असेसम̂ट Oहणनूह� ओळखतात XयाKवारे समवय/क] *श1क] 

पय�वे1क] पालक यां%याकडून �@याभरण ं तसेच 
वKया�याkकडून /वत:च ेम"ूयमापन केले जाते. 

म"ूयांकनाचा 
वचार लकरताना कामrगर� आधाjरत मू"यांकनाची वै*श9sयेल1ात घेतल� आहे. 

म"ूयांकना%या �\Vयेचा 
वचार करताना  म"ूयांकन पोट�फो*लओ चा 
वचार केलेला _दसतो- पोट�फो*लओ 

म"ूयांकन हा 
वKया�याk%या कामांचा सgंह आहे जो तुOहाला *शक�यासाठ� आवlयक असले"या 

मानकांशी संबंrधत आहे. तOुहाला काय *शकवले आहे तसेच तOुह� काय *शकलात हे �;तtबtंबत 

कर�यासाठ� कामाचा हा सgंह बuयाचदा द�घ� कालावधीसाठ� एकtNत केला जातो. *श1णाम0ये समg 

म"ूयांकना%या 
वचार होतोच. एकtNत �तवार� ह� एखाKया रचने%या एकूण गुणव@तेवर आधाjरत 

म"ूयमापन कर�याची पvत आहे. wलोबल gेoडगं, *सगंल-इO�ेशन /कोअjरगं आ5ण इं�ेश;न/ट gेoडगं 

Oहणनू देखील ओळखले जाते. श1ै5णक चाचणी सेवेKवारे 
वक*सत केलेल�] महा
वKयालयीन ;नयुxती 

चाच�यांसारbया मोyया �माणावर�ल म"ूयांकनांम0ये समg �तवार� वापरल� जाते.  
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कामrगर� म"ूयांकनाची चार वै*श9sये खाल�ल �माणे सांगता येईल  

उ@कृ9ट  म"ूयाकंन चार  �मुख वै*श9sये सामा;यक करते 

१.  /प9ट उ_z9टे: म"ूयमापन कर�यासाठ� 
व*श9ट यश अपे1ांचे /प9ट वण�न �दान करणे.  

२. ल1 क̂_`त उzेश: मू"यांकन पjरणामांचा हेतू वापर /प9ट करण े 

३.  योwय पv;तचा वापर करणे  

४.  पूवा�gह आ5ण 
वकृती
वर_हत अचूक म"ूयांकन 
 

कामrगर�-आधाjरत म"ूयांकनांची काह� उदाहरणे कोणती खाल�ल �माणे सांrगतल� जाते 

काय��दश�न म"ूयमापना%या उदाहरणांम0ये मxुत �lन स|ं1}त �lन �;तसादात काह� वाxये *ल_हणे-

;नबंधातील सखोल 
वlलेषण 
वक*सत करणे] �योगशाळा तपासणी करणे] 
वKया�याk%या कामाचा 

पोट�फो*लओ तयार करणे आ5ण मळू शोध;नबंध पूण� करणे यांचा समावेश होतो. 
 

समg म"ूयांकन Oहणजे काय & 

समg म"ूयांकन (Xयाला एकाि@मक मू"यांकन देखील Oहणतात) 
व*श9ट घटकाऐंवजी संपूण� 

काय� \Vयाकलापां%या मू"यांकनावर ल1 क̂_`त करते. स1मते%या एककाच े समgपणे म"ूयांकन 

करताना, म"ूयांकन \Vयाकलाप स1मतेच ेअनेक पैलू एकtNत करतात. 
 

�ामा5णक म"ूयांकनांची उदाहरणे काह� उदाहरणे सांगता येईल  

�ामा5णक म"ूयांकनाम0ये खाल�लपैकh अनेकांचा समावेश असू शकतो : 

;नर�1ण. 

;नबंध. 

मलुाखती. 

कामrगर� काय[. 

�दश�ने आ5ण �ा@य|1के. 

पोट�फो*लओ. 

जन�"स. 
 

*श1कांनी तयार केले"या चाच�या & 

नवीन रा9:�य श1ै5णक धोरण 2020 या म0ये केवळ सbंया@मक म"ूयमापनाचा 
वचार केलेला 

नसनू समg 
वकासाच ेमू"यमापन अपे|1त आहे. 
वKया�याkचा भावा@मक ,बोधा@मक व \Vया@मक कसा 


वकास झाला का हे तपासणे अपे|1त आहे  
    

सदंभ" :        
https://www.edutopia.org/blog/performance-based-assessment-reviewing-basics 

https://www.thoughtco.com/the-purpose-of-building-a-portfolio-assessment-3194653 

https://www.thoughtco.com/holistic-grading-composition-1690838 

https://pals.sri.com/guide/features.html 

https://www.mextesol.net/journal/index.php?page=journal&id_article=108 
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नवीन शै�णक धोरण व समावेशक $शण 

 

डॉ के. %ह	. देवरे 

सहयोगी �ा0यापक 
पी. 2ह�. डी. ट�. कॉलेज ऑफ एXयुकेशन,  

एस एन डी ट� म_हला 
वKयापीठ, मंुबई -२० 

 

'(तावना - 

क̂`�य मtंNमंडळान ेनवीन शै15णक धोरण २०२० ला मंजुर� _दल� असून ३४ वषाkनंतर 

शै15णक धोरणात मूलभूत बदल कर�यात आले आहेत, नस�र� ते दसुर� प_हला ट}पा, ;तसर� ते 

पाचवी दसुरा ट}पा, ;तसरा ट}पा सहावी त ेआठवी आ5ण चौथा ट}पा नववी त े बारावी असे 

शै15णक ट}पे करताना दहावी बोड� रz क]न बारावी एकाच बोड� कर�यात आला आहे. तसेच 


वधी वKैयकhय *श1ण सोडून सव� उ%च*श1ण एकाच छताखाल� आण�यात आले आहे आ5ण 

*श1णाची गुतवणूक ४.४३ टxxयांव]न ६ टxxयांपयkत वाढ
व�यात आल� आहे. न2या शै15णक 

धोरणात ५+३+३+४ असे सूN अंrगकारताना मातभृाषेला मह@@व दे�यात आल ेआहे. �ग;तपु/तकह� 

बदलणार असून *श1कांसोबत 
वKया�याkचे मू"यमापनह� होणार आहे. तसेच मुलांना *शक
वताना 

एकाच भाषे%या मा0यमातून अ0यापन न करता 
व
वध �ादे*शक भाषा वापरता येतील. एकाच 

वेळी वेगवेगळे 
वषय एकtNतपणे *शक
वता येतील. याम0ये मेजर आ5ण मायनर असे 
वभाजन 

कर�यात येईल.  


वKया�याkचे *श1णापासून �ॉपआवूट   हो�याचे �माण कमी कर�यासाठ� आवडीचा 
वषय 

घेवून पदवी �ा}त कर�याची मुभा दे�यात आल� आहे. देशात ४५ हजार महा
वKयालयांम0ये ई 

कोस[स आ5ण 2ह%युअल लॅब आयोिजत कर�यात येतील. संशोधन आ5ण उ%च *श1ण यासाठ� 

पदवी नंतरचा चार वषाkचा अUयासVम असणार आहे.   या *श1णाम0ये पाचवीपयkत केवळ 

/था;नक आ5ण मातभृाषा राह�ल. तसेच रा9:�य भाषाह� *शक
वल� जाईल. तर उव�jरत इंgजी हा 

एकच 
वषय मया�_दत Oहणून *शक
वला जाईल. *श1णा%या प_ह"या ट}}याम0ये नस�र�%या 

मुलाचे वय चार वष[, Xयु;नयर केजी पाच वष[, *स;नयर केजी सहा वष[, प_हल� सात वष[ आ5ण 

दसुर� आठ वष[ असा प_हला ट}पा असेल. दसुरा ट}पा ;तसर� त ेपाचवी, ;तसरा ट}पा सहावी 1 

आठवी, तर चौथा ट}पा नववी त ेबारावी असा राह�ल. या नवीन शै15णक धोरणाम0ये �ामुbयाने 

सव� शाळांचे /:xचर बदलल े जाणार आहे. स0या िज"हा पjरषदे%या शाळांम0ये चौथी आ5ण 

सातवीपयkतचे *श1ण _दले जात.े या शाळांम0ये डीएड *श1कांची भरती केल� जात े अ5ण 

पदवीधर एक *श1क नेमला जातो. आता �ाथ*मक शाळांना आठवीपयkतचे वग� जोड"यास 

*श1कां%या पाNत%ेया मु�यावरह� मोठे बदल होणार आहेत. मा0य*मक शाळांकडून पाचवी आ5ण 

आठवीचे वग� काढ"यास @या *श1कांचे काय हा मुzाह� उपि/थत होणार आहे. न2या शै15णक 

धोरणाची पुढ�ल वषा�पासून अंमलबजावणी केल� जाणार आहे. पुढ�ल वषाk%या नववी%या वगा�ला 

नवा अUयासVम असेल. @यामुळे ह� अंमलबजावणीह� लगेच सु] होणार आहे.  
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• यथायो+य व सव"समावेशक $शण  : सवा"साठ- $शण 

सामािजक �याय आ5ण  समानता सा0य कर�यासाठ�चे एकमेव सवो@तम साधन Oहणज े

*श1ण होय.सामािजक आ5ण   यथायोwय *श1ण, हे /वतःच एक अ@यावlयक उ_z9sये आहे, 

*शवाय अशा एका सामािजक आ5ण �या�य समाजाची /थापना कर�यासाठ�देखील त ेआवlयक 

आहे, Xयात �@येक नागjरकाला /व}ने पाह�याची, �गती कर�याची आ5ण   रा9:ा%या �गतीत 

हातभार लाव�याची संधी*मळेल. भारतीय मुलांना लाभ होणे हे *श1ण 2यव/थेचे उद_z असणे 

आवlयक आहे, Oहणज े कोण@याह�  मुलास ज�म \कंवा पjरि/थतीमुळे *शक�याची आ5ण   

चमक दाखश
व�याची संधी गमवावी लागणार नाह�. हे धोरण या गो9ट�ची  पु�हा एकदा पु9ट�  

करत े कh,शालेय  *श1णाम0ये �वेश  सहभाग आ5ण अ0ययन ;न9प@ती मधील सामािजक  

(ेणीची दर� कमी करणे हे *श1ण 1ेNातील सव� 
वकास काय�Vम एक �मुख ल�य असेल. 
 

 

• .द%यांग 0वदयाथ1  

शालेय �णाल�त _द2यांग मुलांचा समावेश आ5ण समान सहभाग सु;निlचत करणे याला सुvा 

सव�%च �ाधा�य _दले जाईल _द2यांग 
वKया�याkना पायाभतू /तरापासून उ%च *श1णापयkत सामा�य 

शालेय �\Vयेत पूण�पणे सहभागी होता येईल यासाठ� @यांना स1म केले जाईल अपंग 2यxती अrधकार 

कायदा 2016 म0ये समावे*शत *श1णाची 2याbया *श1णाची अशी �णाल� ती िजथे अपंग@व असलेले 

आ5ण नसलेले एकtNतपणे *शकतात आ5ण अ0यापन आ5ण अ0ययनाची पvती वेगवेग�या �कार%या 

अपंग 
वKया�याk%या *श1णा%या गरजांचा 
वचार क]न योwय jर@या बदललेल� असत ेअशी कर�यात 

आल� आहे हे धोरण RPWD कायदा 2016 पूण�पणे सुसंगत आहे आ5ण शाळेसंबंधी या कायKया%या सव� 

*शफारशींना पूण� पा_ठंबा देत े रा9:�य अUयासVम आराखडा तयार करताना NCERT %या रा9:�य 

सं/थान सारbया तL सं/थांशी स"लामसलत केल� जाईल. 
 

• एकाि4मककरण  

शाळा \कंवा शालेय संकुल म0ये अपंग 
वKया�याkचे एकाि@मक करण कर�यासाठ� संसाधने 

पुरवल� जातील आवlयकता असेल ;तथे 
वशेषता गंभीर \कंवा अनेक अपंग@व असले"या मुलांसाठ� 


व
वध अपंग@वशी संबंrधत �*श1ण घेतले"या खास *श1कांची भरती केल� जाईल आर पी ड�"यू डी 

कायKयानुसार अपंग@व असले"या सव� मुलांना कोण@याह� अडथ�या
वना शाळेत �वेश करता येईल 

अशी 2यव/था केल� जाईल अपंग@व असले"या वेगवेग�या (ेणीतील सव� मुलां%या गरजा वेगवेग�या 

असतात अपंग@व असले"या सव� 
वKया�याkना र_हवाशी सु
वधा आ5ण @यां%या गरजा पुर
व�यासाठ� 

आ5ण वगा�त @यांचा संपूण� सहभाग आ5ण समावेश सु;निlचत कर�यासाठ� आवlयक यंNणा तयार 

कर�यासाठ� शाळा आ5ण शालेय संकुले काम करतील आ5ण @यासाठ� @यांना मदत केल� जाईल 
 

• अपंग4व मुले 

अपंग@व असलेले मुले वगा�म0ये जा/त सहजतनेे सामावल� जा�यासाठ� आ5ण *श1क तसेच 

@यां%या बरोबर ती सहभागी हो�यासाठ� @यांना 
वशषे सहा�यक oड2हाइसेस आ5ण तंNLानावर आधाjरत 

योwय टू"स तसेच पुरेशी आ5ण भा
षक �9sया योwय अ0यापन अ0ययन सामgी उपल�ध क]न _दल� 
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जाईल, शाळेतील कला-Vhडा आ5ण 2यावसा;यक *श1णासह सव� उपVमांना लागू होईल भारतीय साईन 

लँwवेज *शकव�यासाठ� आ5ण भारतीय साईन लँwवेज वाप]न इतर मूलभूत 
वषय *शक
व�यासाठ� 

चांग"या दजा�ची मॉडे"स 
वक*सत केल ेजाईल, अपंग@व असले"या मुलां%या सुर|1ततेसाठ� पुरेसे ल1 

_दले जाईल. 

2016 नुसार मापदंड असलेले अपंग@व असले"या मुलांना ;नय*मत \कंवा खास शाळे%या पया�य 

उपल�ध असेल खास *श1ण तLां%या मदतीने संसाधन क̂`े गंभीर \कंवा अनेक �कारचे अपंग@व 

असले"या 
वKया�याk%या पुनव�सनासाठ� आ5ण शै15णक गरजांसाठ� मदत करतील आ5ण आवlयकता 

असेल @यानुसार अशा 
वKया�याkसाठ� उ%च दजा�चे होम /कू*लगं सा0य कर�यासाठ� आई-वoडलांना 

पालकांना सहा�य करतील शाळेत जाऊन न शकणाuया गंभीर आ5ण अनेक अपंग@व असले"या मुलांसाठ� 

घरबस"या *श1णाचा पया�य उपल�ध असणे सु]च राह�ल घर�च *श1ण घेणाuया मुलांना सामा�य शाळेत 

*श1ण घेणाuया इतर कोण@याह� मुलां�माणेच वागवले गेले पा_हज ेसमता आ5ण संधीची समानता हे 

त@व वाप]न घरातील *श1णाची काय�1मता आ5ण पjरणामकारकता याचे ऑoडट केले जाईल 

ऑoडट नुसार आ5ण  कायदा 2016 वर आधाjरत घरातील *श1णासाठ� माग�दश�क त@वे आ5ण 

मानके 
वक*सत केल� जातील अपंग@व असले"या मुलां%या *श1णाची जबाबदार� सरकारची आहे हे 

/प9ट असले तर� पालकां%या काळजी घेणाuया साठ� तंNLानावर आधाjरत उपाय वापरले जातील आ5ण 

पालकांना \कंवा काळजी घेणार यांना @यां%या मुलां%या शै15णक गरजांना स\Vयपण ेपा_ठंबा दे�यासाठ� 

स1म कर�याकरता *शक�या%या सा_ह@यांचा मोyया �माणात �सार  कर�याला �ाधा�य _दले जाईल. 
 

• उ9च $शणातील समता आ�ण समावेशकता  

चांग"या दजा�%या उ%च *श1णासाठ� �वेश *मळा"यावर अनेक शxयतांचे भांडार खुले 

होते @यामुळे 2यxती आ5ण समुदाय हे दो�ह� वंrचत  �9ट चVातून बाहेर पडू शकतात याच 

कारणासाठ� चांग"या दजा�%या उ%च *श1णा%या संधी सव� 2यxतींना उपल�ध क]न देणे हे 

सव�%च �ाधा�य पैकh एक असले पा_हज े हे धोरण SEDG वर 
वशषे भर देताना सव� 


वKया�याkना चांग"या दजा�%या उ%च *श1णाला समान �वेश *मळेल हे ;निlचत करेल *श1ण 

2यव/थेतून SEDG वगळले जा�याची अनेक कारणे शाळा आ5ण उ%च*श1ण 1ेNात समानच 

आहेत @यामुळे समानतचेा �ि9टकोन शाळा आ5ण उ%च*श1ण 1ेNात सारखाच असला पा_हजे 

@या*शवाय शाlवत सुधारणा सु;निlचत कर�यासाठ� 
व
वध /तरांम0ये सात@य असले पा_हजे 

यामुळे उ%च *श1णात समानता आ5ण समावेशकता हे उ_z9ट सा0य कर�यासाठ� आवlयक 

असलेल� धोरणे शालेय *श1णासाठ� सुvा वापरले पा_हजेत वगळले जा�याचे काह� 
वशषे घटक 

के2हा ल1णीयjर@या उ%च *श1णा%या बाबतीत जा/त ती� आहेत @यां%यावर 
व*श9ट उपाय 

काढले पा_हजेत या घटकांम0ये उ%च *श1णातील संधी %या मा_हतीचा अभाव उ%च *श1ण 

घे�याची पjरि/थती अपॉ%यु�;नट� का/ट आrथ�क मया�दा �वेश �\Vया भौगो*लक आ5ण भा
षक 

अडथळे अनेक उ%च*श1ण काय�Vमाचे रोजगार *मळवून दे�याची कमी 1मता आ5ण 
वKयाथ� 

सहा�या%या योwय �णाल�चा अभाव यांचा समावेश आहे. 
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रा��	य शाळांमधील अ=यास>म आ�ण अ?यापन शा(@    
    

डॉ.    जयAी रामनाथ काळे        

सह*श|1का कुळगाव बदलापूर नगरपjरषद 

शाळा V.१६ बेलवल�] बदलापुर 
तालकुा- अबंरनाथ िज"हा - ठाणे 

    

'(तावना 

मानवा%या सवाkगीण 2यिxतम@व 
वकास व रा9:ाचा 
वकास हा देशातील गुणव@तापूण� *श1णावर 

अवलबंून असतो. सपंूण� देशातील �@येक /तरावर�ल �@येकाला दज[दार *श1ण उपल�ध क]न देणे 

मह@@वाच ेआहे. तरच देशाचा सात@यपूण� 
वकास होऊन आrथ�क, सामािजक, शा/Nीय �गती होईल हे 

;निlचत. पुढ%या दशकात जगातील सवा�त मोठ� युवकांची लोकसbंया भारताम0ये असणार आहे आ5ण 

या सवाkना चांग"या गुणव@तेच े*श1ण *श1णा%या संधी पुर
व�या%या 1मतेवर देशाचं भ
वत2य ठरणार 

आहे. Lाना%या बाबतीत जगाम0ये वेगाने बदल होत आहेत. उKयोग 2यवसाया%या असbंय सधंी न2याने 

उपल�ध होत आहेत. @याच बरोबर तंNLाना%या 1Nेातील वेगाने होत असले"या बदलामळेु असंbय कामे 

यंNे क] लागल� आहेत. बहुशाखीय 1मता असले"या कुशल कम�चाuयांना वाढती मागणी असणार आहे. 

जाग;तक /तरावर असलेले आ2हाने पेल�यासाठ� वेगळा �ि9टकोन /वीकारावा लागणार आहे. वाढ@या 

रोगराई माहामार� ससंग�ज�य रोगां%या 2यव/थापनासाठ� सXज रहावे राहणार लागणार आहे.भारत 


वक*सत देश हो�याकड,े जगातील सवा�त मोyया तीन अथ�2यव/था पैकh एक होत असताना 

मानसशा/Nीय आ5ण कलेची मागणी वाढत  आहे. या �9ट�ने *श1ण 1ेNात असbंय बदल रा9:�य 

श1ै5णक धोरण २०२० म0ये ;नयोजीत आहे.ह� वाटचाल करत असताना सवाkसाठ� समावेशक आ5ण 

समान गुणव@तेच े*श1ण स;ुनlचीत  करणे आ5ण सवाkसाठ� ;नरंतर अ0यापना%या *श1णा%या सधंींना 

�ो@साहन देणे,उ%च दजा�च ेसाव�भौम व एका@म *श1ण उपल�ध क]न देणे ते मह@वाच ेउ_z9ट न
वन 

रा9:�य श1ै5णक धोरण २०२० म0ये समा
व9ट कर�यात आलेले आहेत. 

नवीन अ0यापन शा/Nाची आ5ण अUयासVमाची पुनर�चना-पायाभतू /तर- लहान मलुां%या म̂दचूा 

एकंदर 
वकासापैकh 85 टxके हून अrधक 
वकास वया%या सहा2या वषा�पयkत होतो. या वयातच लहान 

मलुां%या म̂दचूा ;नकोप 
वकास व सrुचत वाढ हो�यासाठ� गुणव@ता पूण� �य@न व अUयासVम ;निlचत 

केला जाणार आहे. सKय पjरि/थतीम0ये   सामािजक आrथ�क �9sया वंrचतपाlव�भमूी असले"या  

कोsयावधी लहान मलुांना  दज[दार �ारं*भक *श1ण व संगोपन उपल�ध नाह�.आल� चाई"डहूड केअर 

अॅ�ड एXयुकेशन -ECCE अथा�तच �ारं*भक बा"याव/थेतील सगंोपन व *श1ण नवीन रा9:�य शै15णक 

धोरण उपल�ध क]न देणार आहे. @यामळेु _ह मुले आयु9यभर श1ै5णक 2यव/थेत सहभाग घे�यास 

स1म बनणार आहेत. गुणव@तापूण� बा"याव/था पूव� 
वकास सगंोपण आ5ण *श1णाच ेसाव�tNकhकरण 

शxय ;ततxया लवकर उपल�ध क]न _दल� जाणार आहे. नवीन श1ै5णक धोरणा अंतग�त इय@ता प_हल� 

म0ये �वेश घेणारे सव� 
वKयाथ� शालेय *श1णासाठ� तयार असतील. 

भारतीय �ाथ*मक शालेय *श1ण अUयासVमाची वाटचाल- 

- रा9:�य श1ै5णक धोरण -१९६८ 

- रा9:�य श1ै5णक धोरण-१९८६ 

- �ाथ*मक *श1ण अUयासVम-१९८८ 
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- राXय कृती काय�Vम-१९९२ 

- �ाथ*मक 1मताrधि9ठत अUयासVम-१९९५ 

- रा9:�य अUयासVम आराखडा-२००० 

-  यशपाल स*मती रा9:�य अUयासVम आराखडा-२००५ 

- राXय अUयासVम आराखडा-२०१० 

• ----रा��	य $शण धोरण-२०२०    

त@व-े 

१.  �@येक 
वKया�या�%या वै*श9sयपूण� 1मता शोधणे, ओळखणे आ5ण @या 
वक*सत कर�यासाठ� 

�य@न करण.े 

२.  �@येक 
वKया�या�साठ� मलूभतू 1मता आ5ण सbंयाLान या गो9ट�ंना इय@ता ३र� पयkत सव�%च 

�ाधा�य देणे. 

३.  लवrचकता-
वKया�याkना @यां%या अ0ययनाचा माग� आ5ण काय�Vम ;नवड�याचे /वतंN असेल 

आ5ण ते @यांची �;तभा आ5ण आवडीनुसार आयु9यात माग� ;नवडू शकतील. 

४.  Lाना%या 1ेNातील हा;नकारक उ%चनीचता आ5ण @यां%यात पडलेले अंतर दरू करणे. 

५.  बहुआयामी समg *श1णाचा 
वकास. 

६.  सकं"पना समजनू घे�यावर भर. 

७.  ना
व�यपूण�तेला �ो@साहन दे�यासाठ� क"पकता आ5ण ता\क� क 
वचाराला �ाधा�य. 

८.  नै;तक आ5ण मानवी घटना@मक मू"यांचा 
वकास. 

९.  अ0यापन आ5ण अ0यायनात बहुभा
षक@व आ5ण भाषा शxती यांना �ो@साहन. 

१०.  सवंाद] सहकाय�] सामू_हक काय� आ5ण लवrचकता या जीवन म"ूयांचा /वीकार. 

११.  *शक�यासाठ� सात@यपूण� म"ूयांकन यावर भर. 

१२.  अ0ययन अ0यापनात तंNLानाचा पुरेपूर वापर. 

१३.  _द2यांग 
वKया�याkसाठ� *श1ण सुलभ शै15णक ;नयोजन आ5ण 2यव/थापन. 

१४.  अ0यापन शा/N आ5ण धोरण यात 
व
वधतेबzल आ5ण /था;नक सदंभा�त बzल आदर. 

१५.  सव� श1ै5णक ;नण�यांम0ये पूण� समानता आ5ण सव�समावेशकता ह� पायाभूत गो9ट. 

१६.  �ारं*भक बा"य अव/थेतील सगंोपन त े उ%च *श1णापयkत सव� पात�यावंर�ल *श1णा%या 

अUयासVमात ससुNूता. 

१७.  *श1ण तXLांKवारे सात@यपूण� सशंोधन आ5ण ;नय*मत म"ूयांकन याKवारे �गतीचा सात@यपूण� 

आढावा. 

१८. गुणव@तापूण� *श1ण आ5ण 
वकासासाठ� उ@कृ9ट दजा�च ेसशंोधन. 

१८.  साव�ज;नक *श1ण 2यव/थेत ल1णीय गंुतवणूक. 

१९.  *श1ण ह� एक साव�ज;नक सेवा आहे. गुणव@तापूण� *श1ण उपल�ध असणे हा �@येक बालकाचा 

मलूभतू हxक समजला पा_हजे. 

पायाभतू $शण उ.C�टे-    

१.  शार�jरक 
वकास  

२. कौश"यांचा 
वकास  

३. आकलन 
वकास  

४. सामािजक 
वकास 
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५. भाव;नक नै;तक 
वकास 

६. सां/कृ;तक कला@मक 
वकास  

७. सवंाद व �ारं*भक भाषा 
वकास  

८. सा1रता आ5ण सbंयाLान यांचा 
वकास करणे ह� �मुख उ_z9टे आहेत. 

- पायाभतू /तर वय वष[ तीन ते आठ असा एकूण पाच वषा�चा असेल. 

- हाच तर दोन भागांम0ये असणार आहे. 

अ)  अंगणवाडी/ पवू� �ाथ*मक शाळेची तीन वष�. 

ब)  �ाथ*मक शाळेची दोन वष� इय@ता प_हल� व इय@ता दसुर�. 

- अ0यापण �कार-लवrचक बहु पैलू बहु/तर�य खेळांवर आधाjरत कृती आधाjरत आ5ण िजLासा 

आधाjरत. 

- XयाKवारे अ1रे भाषा सbंया मोजणे रंग आकार घरातील आ5ण मदैानातील खेळ, कोढ�, ता\क� क 


वचार] सम/या सोडवणे] rचNरंगवणे, @याचबरोबर �lय कला, ह/तकला, नाटक, बोलxया 

बाहु"या,सगंीत आ5ण हालचाल�ंचा समावेश आहे. 

- यामधून मुलांचा सामािजक 1मता, सवंेदनशीलता चांगल� वत�णकू] सौज�यशीलता] नै;तकता] 

वैयिxतक आ5ण साव�ज;नक /व%छता, सां;घक काय� आ5ण सहकाय� यांचा 
वकास कर�यावर ल1 

क̂_`त केले जाणार आहे. 

NCERT Kवारे �ारं*भक बा"याव/था व सगंोपन *श1णासाठ� रा9:�य अUयासVम आ5ण शै15णक 

आराखडा ;नमा�ण केला जाणार असून भारतात हजारो वषा�पासनू 
वक*सत असले"या अनेक समvृ 

/था;नक परंपरांचा देखील यात योwय �कारे समावेश केला जाणार आहे. हा आराखडा पालक आ5ण 

बा"याव/था पवू� सगंोपन *श1ण या दोघांसाठ� माग�दश�क असणार आहे. या वयोगटातील बालकांना इ सी 

सी इ चा अUयासVम आ5ण अ0यापन शा/N यांच े
वशषे �*श1ण _दलेले *श1क असणार आहे.@यामळेु 

सामािजक आrथ�क �9sया वंrचत असले"या असbंय बालकांपयkत अrधक उ%च गुणव@तापूण� *श1ण _दले 

जाणार आहे. तसेच ECCE %या साव�tNक उपल�धतेसाठ� अंगणवाडी क̂`ांम0ये उ%च दजा�%या पायाभतू 

स
ुवधा, खेळांच ेसा_ह@य आ5ण �*श|1त अंगणवाडी कम�चार� व *श1क यांचे सशxतीकरण केले जाणार 

आहे. अंगणवाडीसाठ� ची इमारत या वयातील मलुांसाठ� अनुकूल व समvृ अ0ययन वातावरण देणार� 

असणार आहे. या अंतग�त अंगणवाडी क̂` ते �ाथ*मक शाळा हे सVंमण सरुळीत सहज 2हावे या �9ट�ने 

/था;नक �ाथ*मक शाळांतील *श1क व 
वKया�याkना भेट�याच े;नयोजन असणार आहे. वय वष� ५%या 

अगोदर �@येक मलू पूव� अ0ययन वग� \कंवा बालवाडी Oहणजेच इय@ता प_हल�%या आधी ECCE पाN 

*श1क असले"या वगा�म0ये *शकेल. अंगणवा�यांम0य ेउ%च दजा�चा �ारं*भक ECCE *श1क वग� तयार 

कर�यासाठ� एनसीईआरट� ने 
वक*सत केले"या अUयासVम व श1ै5णक आराख�यानुसार स0या%या 

अंगणवाडी से
वका *श1कांना �*श1ण _दले जाणार आहे.१०+२ श1ै5णक पाNता असणाuया अगंणवाडी 

से
वकांना सहा म_ह�यांचा �माणपN काय�Vम दे�यात येणार आहे तर याहून कमी शै15णक पाNता 

असणाuयांना एक वषा�चा oड}लोमा काय�Vम दे�यात येणार आहे.- ECCE अUयासVम आ5ण श1ै5णक 

जबाबदार� MHRD कडे असणार आहे. 

-  ECCEच े ;नयोजन व अंमलबजावणी मानव संसाधन 
वकास, म_हला व बाल
वकास (WCD 

आरोwय व कुटंुब क"याण(HFW आ5ण आ_दवासी 2यवहार या मNंालयाकडे सयुंxतपणे असणार 

आहे. 
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- बा"याव/था सगंोपन व *श1णाचे शालेय *श1णात सरुळीतपणे एका@मीकरण कर�यात सतत 

माग�दश�न कर�यासाठ� 
वशषे सयुंxत कृती गटाची /थापना केल� जाणार आहे. 

२. पूव� अ0ययन /तर-(इय@ता ३र�, ४थी,५वी-वयोगट ८ते११) 

पायाभतू /तरातील खेळ शोध आ5ण उपVमावर आधाjरत अ0ययन आ5ण अUयासVमा%या 

शलै�वर 
वक*सत तीन वषा�च ेपवू� अ0ययन /तराम0ये *श1ण असेल.  

- काह� सोपा मजकूर असले"या पु/तकांचा तसेच अrधक औपचाjरक परंतु सवंादा@मक पvतीने 

वगा�त *शकव�या%या बाबींचा समावेश कर�यास या /तरावर स�ुवात केल� जाणार आहे. 

- वाचन लेखन,बोलणे,शार�jरक *श1ण,कला,भाषा,
वLान आ5ण ग5णत यासारbया 
वषयांचा भxकम 

पाया या /तरावर तयार केला जाईल. 

३.  पूव� मा0य*मक /तर-(इय@ता ६वी ,७वी , ८वी,वयोगट ११ते१४) 

- पूव� अ0ययन /तरा%या अ0ययन आ5ण अUयासVमा%या शलै�वर पुढे 
वक*सत केलेले तीन वषा�च े

*श1ण या /तरांम0ये असेल. 

- �@येक 
वषयातील अrधक अमतू� सकं"पना *शक�यासाठ� आ5ण @या
वषयी चच� कर�यासाठ� 


वषय *श1कांची स�ुवात या ट}}यावर होणार आहे. 

-  
वKयाथ� या ट}}यावर ग5णत,
वLान , कला , सामािजक शा/N आ5ण मान2यशा ासाठ� 
वKयाथ� 

तयार करायाच ेआहेत. 

- 
व*श9ट 
वषयांची व 
वशषे *श1कांची ओळख या ट}}यावर 
वKया�याkना होणार आहे. 

- �@येक 
वषयामधील काया�@मक *श1णास आ5ण वेगवेग�या 
वषयांमधील संबंध शोध�यास 

�ो@साहन आ5ण 
वशषे मह@@व या ट}}यावर _दले जाणार आहे. 

४. मा0य*मक /तर-(इय@ता ९वी १०वी ,११वी ,१२वी -वयोगट १४ते१८) 

- या /तरांम0ये पवू� मा0य*मक /तरावर�ल 
वषया *भमखु अ0ययन आ5ण अUयासVम शलै�वर 

चार वषा�%या बहुशाखीय अUयास समा
व9टआहे. 

- @याम0ये अrधक सखोलता, अrधक rच\क@सक 
वचार कर�याची 1मता,आयु9यातील इ%छा-

आकां1ा कड ेअrधक ल1 दे�याची 1मता, अrधक लवrचकता व 
वKया�याkना 
वषयाची ;नवड 

करता ये�याची 1मता या बाबी समा
व9ट आहेत. 

- या /तरावर 2यवसा;यक \कंवा कोणतेह� अUयासVम कर�यासाठ� पया�य उपल�ध असणार आहेत. 

      *श1णाच ेउ_z9ट केवळ आकलना@मक 
वकास करणे एवढेच नसनू चांगले 2यिxतम@@व घडवण े

आ5ण एक
वसा2या शतकातील �मखु कौश"य आ@मसात असले"या समg व अ9टपैल ू2यxतीची ;न*म�ती 

करण े हे आहे. Lान हाय ग_हरा खिजना आहे आ5ण *श1ण एखाKया 2यxतीम0ये आधीपासूनच 

अि/त@वात असले"या पूण�@वा%या ]पात 
वLानाची अ*भ2यxती हो�यास मदत करत असते *श1णाचे हे 

मह@@वाच ेउ_z9ट पूण� कर�यासाठ� अUयासVम आ5ण अ0यापन शा/Nाच ेसव� पैलूमं0ये सधुारना केल� 

जाणार आहेत. पूव� �ाथ*मक शाळेपासून उ%च *श1णापयkत *श1णा%या �@येक ट}}यावर एका@मीकरण 

आ5ण समावेशन कर�यासाठ� 
व
वध 1ेNांमधील 
व*श9ट कौश"य आ5ण म"ूय ;निlचत केल� जाणार 

आहेत *शकव�या%या व *शक�या%या रंजक पvतीने Kवारे ह� कौश"य मू"ये आ@मसात केल� जातील. हे 

कर�यासाठ� स;ुनिlचत अUयासVम आराखडा आ5ण 2यवहार पvती 
वक*सत के"या जात आहेत. 

एनसीईआरट� ह� स/ंथा आवlयक कौश"य ;निlचत क]न बालपणी%या व शालेय *श1णाचा रा9:�य 

अUयासVमाचा आराखडा म0ये समा
व9ट करणार आहे. सव� /तरावर�ल अUयासVम आ5ण अ0यापनातील  
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सधुारणांचा मbुय हेतू Oहणजे खरोखर समज वाढव�या%या आ5ण कसे *शकायचे ते *शक�या%या _दशनेे 

व स0या मोyया �माणात अि/त@वात असले"या पाठातंर स/ंकृती%या *श1णापासनू *श1ण2यव/थेला दरू 

नेणे हा आहे. 
 

समारोप    -    

रा9:�य *श1ण धोरण २०२० म0ये भारतीय म"ुयांपासनू  
वक*सत केलेल� सवाkना उ%च 

गुणव@तेच े *श1ण उपल�ध क]न देऊन @याKवारे भारताला एक जाग;तक Lान महास@ता बनवून 

भारताचे एका �याय आ5ण चैत�यमय Lान समाजात शाlवत पणे पjरवत�न कर�यात �@य1पणे 

योगदान देणार� *श1ण 2यव/था ;नमा�ण करणे ह� दरू�9ट� आहे. भारतीय अस"याचा सखोल अ*भमान 


वKया�याk%या केवळ 
वचारांम0ये न2हे तर @यां%या 2यवहारात ,बुvीम0ये, कृतीम0ये �ज
वणे तसेच 

मानवी हxक, शाlवत 
वकास आ5ण जीवनमान यां%याशी जबाबदार�पूण� बांrधलकhच े समथ�न करणारे 

Lान, कौश"य, म"ूय आ5ण /वभाव 
वक*सत करणे Xयामळेु त े खuया अथा�ने एक वैिlवक नागjरक 

बनतील असे �ग"भ �ि9टकोन ठेवून रा9:�य श1ै5णक धोरण ;निlचत कर�यात आले आहे. 
 

सदंभ"    :-    

रा9:�य *श1ण धोरण २०२०    
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jkf’Vª; “kS{kf.kd /kksj.k 2020 & uoh fn”kkjkf’Vª; “kS{kf.kd /kksj.k 2020 & uoh fn”kkjkf’Vª; “kS{kf.kd /kksj.k 2020 & uoh fn”kkjkf’Vª; “kS{kf.kd /kksj.k 2020 & uoh fn”kk    
    

JhJhJhJh----    jkds”k  v”kksd jkejktsjkds”k  v”kksd jkejktsjkds”k  v”kksd jkejktsjkds”k  v”kksd jkejkts    

lgk¸;d izk/;kid 
ih- Ogh- Mh- Vh- dkWyst vkWQ ,T;wds”ku QkWj owesu] 

ppZxsV] eqacbZ & 20- 
    

lkjka”k & lkjka”k & lkjka”k & lkjka”k &     
21 O;k 'krdkr lektkrhy çR;sd {ks=kr eksBîk çek.kkr cny gksrkuk fnlrks;21 O;k 'krdkr lektkrhy çR;sd {ks=kr eksBîk çek.kkr cny gksrkuk fnlrks;21 O;k 'krdkr lektkrhy çR;sd {ks=kr eksBîk çek.kkr cny gksrkuk fnlrks;21 O;k 'krdkr lektkrhy çR;sd {ks=kr eksBîk çek.kkr cny gksrkuk fnlrks;----    

ekuokP;k xjtk dkGkuq:i cnyrkuk fnlrkr] jkg.khekukpk ntkZ mapkoysyk fnlrks ;k ekuokP;k xjtk dkGkuq:i cnyrkuk fnlrkr] jkg.khekukpk ntkZ mapkoysyk fnlrks ;k ekuokP;k xjtk dkGkuq:i cnyrkuk fnlrkr] jkg.khekukpk ntkZ mapkoysyk fnlrks ;k ekuokP;k xjtk dkGkuq:i cnyrkuk fnlrkr] jkg.khekukpk ntkZ mapkoysyk fnlrks ;k 
loZ xks"Vhapk fopkj djrk R;kyk lkFk ykxrs f'k{k.kkph dkj.k f'k{k.k pkaxloZ xks"Vhapk fopkj djrk R;kyk lkFk ykxrs f'k{k.kkph dkj.k f'k{k.k pkaxloZ xks"Vhapk fopkj djrk R;kyk lkFk ykxrs f'k{k.kkph dkj.k f'k{k.k pkaxloZ xks"Vhapk fopkj djrk R;kyk lkFk ykxrs f'k{k.kkph dkj.k f'k{k.k pkaxY;k çdkjs Y;k çdkjs Y;k çdkjs Y;k çdkjs 
?ksrys rj lgkftdp O;ähP;k xjtk iw.kZ gks.;kl enr gksrs f'k{k.kkeqGs O;ähyk pkaxyk ?ksrys rj lgkftdp O;ähP;k xjtk iw.kZ gks.;kl enr gksrs f'k{k.kkeqGs O;ähyk pkaxyk ?ksrys rj lgkftdp O;ähP;k xjtk iw.kZ gks.;kl enr gksrs f'k{k.kkeqGs O;ähyk pkaxyk ?ksrys rj lgkftdp O;ähP;k xjtk iw.kZ gks.;kl enr gksrs f'k{k.kkeqGs O;ähyk pkaxyk 
jkstxkj çkIr gks.;kl enr feGrs] fofoèk O;kolkf;d dkS'kY; vkRelkr dsY;kl o R;koj jkstxkj çkIr gks.;kl enr feGrs] fofoèk O;kolkf;d dkS'kY; vkRelkr dsY;kl o R;koj jkstxkj çkIr gks.;kl enr feGrs] fofoèk O;kolkf;d dkS'kY; vkRelkr dsY;kl o R;koj jkstxkj çkIr gks.;kl enr feGrs] fofoèk O;kolkf;d dkS'kY; vkRelkr dsY;kl o R;koj 
çHkqRo çkIr dsY;kl jkstxkjkP;k laèkh eksBîk çek.kkr miyCèk gks.;kl enr gksrs O;äh çHkqRo çkIr dsY;kl jkstxkjkP;k laèkh eksBîk çek.kkr miyCèk gks.;kl enr gksrs O;äh çHkqRo çkIr dsY;kl jkstxkjkP;k laèkh eksBîk çek.kkr miyCèk gks.;kl enr gksrs O;äh çHkqRo çkIr dsY;kl jkstxkjkP;k laèkh eksBîk çek.kkr miyCèk gks.;kl enr gksrs O;äh 
fofofofodklkoj lekt fodkl vkf.k lekt fodklkoj ns'kkpk fodkl voyacwu vlrks ;klkBh dklkoj lekt fodkl vkf.k lekt fodklkoj ns'kkpk fodkl voyacwu vlrks ;klkBh dklkoj lekt fodkl vkf.k lekt fodklkoj ns'kkpk fodkl voyacwu vlrks ;klkBh dklkoj lekt fodkl vkf.k lekt fodklkoj ns'kkpk fodkl voyacwu vlrks ;klkBh 
O;ähpk fodkl f'k{k.kkP;k ekè;ekrwu gks.ks visf{kr vlrsO;ähpk fodkl f'k{k.kkP;k ekè;ekrwu gks.ks visf{kr vlrsO;ähpk fodkl f'k{k.kkP;k ekè;ekrwu gks.ks visf{kr vlrsO;ähpk fodkl f'k{k.kkP;k ekè;ekrwu gks.ks visf{kr vlrs----    
 

eq[; laKk &eq[; laKk &eq[; laKk &eq[; laKk & jkf’Vª; “kS{kf.kd /kksj.k 
 

izLrkouk &izLrkouk &izLrkouk &izLrkouk &    

f'k{k.k dls vlkos \ R;krwu O;ähP;k xjtk o ns'kkP;k xjtk d'kk iw.kZ djrk 

;srhy \ gs jk"Vªh; 'kS{kf.kd èkksj.kkP;k ekè;ekrwu Bjfoys tkrs o R;kuqlkj f'k{k.kkpk vk—

frcaèk Bjfoyk tkrks- 

Hkkjr Lokra«; >kY;kuarj ns'kkps ifgys jk"Vªh; 'kS{kf.kd èkksj.k 1968 eè;s vkys] 

R;kuarj 1986 eè;s uohu jk"Vªh; 'kS{kf.kd èkksj.k veykr vk.kys xsys- tlk dkG cnyr 

xsyk r'kk xjtk vis{kk cnyr xsY;k R;kuqlkj 1992 e/;s ljdkjus ;k 'kS{kf.kd èkksj.kkr 

FkksMîkQkj çek.kkr cny dsyk- 

lqekjs 34 o"kkZuarj Eg.ktsp 1986 uarj ,dfolkO;k 'krdkrhy ifgys jk"Vªh; 

'kS{kf.kd èkksj.k 21 tqyS 2020 jksth Hkkjr ljdkjus Lohdkjys gs jk"Vªh; 'kS{kf.kd èkksj.k 

pkj LraHkkoj vkèkkfjr vkgs 
1- Access                

2- Equality              

3- Quality             

4- Accountability 
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jk"Vªh; 'kS{kf.kd èkksj.k blzksps çeq[k oSKkfud ds dLrqjhjaxu ;kaP;k vè;{krs[kkyh 

uÅ lnL;h; lferhus r;kj dsys 

;k jk"Vªh; ';k jk"Vªh; ';k jk"Vªh; ';k jk"Vªh; 'kS{kf.kd èkksj.kkph oSf'k"Vîs &kS{kf.kd èkksj.kkph oSf'k"Vîs &kS{kf.kd èkksj.kkph oSf'k"Vîs &kS{kf.kd èkksj.kkph oSf'k"Vîs &    

1-  jk"Vªh; 'kS{kf.kd èkksj.kkr vls Li"V dj.;kr vkys vkgs dh euq";cG fodkl 

ea=ky;kps uko cnywu f'k{k.k ea=ky; gs uko Bso.;kr ;s.kkj vkgs vkf.k ;k 

[kkR;kP;k ea=h egksn;kauk f'k{k.k ea=h vls lacksèk.;kr ;s.kkj vkgs- 

2-  f'k{k.kkpk vk—rhcaèk ;k jk"Vªh; 'kS{kf.kd èkksj.kkr çkeq[;kus iw.kZr% cnyysyk fnlwu 

;srks;- 

3-  lgkohiklwu çkeq[;kus O;olkf;d dkS'kY; fodlu vH;klØe fo|kF;kZauk ?ksrk 

;s.kkj vkgs- 

4-  inohps f'k{k.k ,dw.k pkj o"kkZps vl.kkj vkgs tsOgk inohyk ços'k ?;k;pk vlsy 

rsOgk cksMZ ijh{ksrhy xq.kkacjkscjp ços'k ijh{ksps vk;kstu dsys tk.kkj vkgs vkf.k R;k 

vuq"kaxkus fofoèk vH;klØekaP;k ços'k ijh{kk Lora= çkfèkdj.k ;k}kjs ?ks.;kr ;s.kkj 

vkgsr- 

5-  laiw.kZ ns'kkpk ,d lkj[kkp vH;klØe Bjfo.;kr ;s.kkj vkgs- 
 

1986 pk jk"Vªh; 'kS{kf.kd èkksj.kkpk vk—frcaèk Eg.kts 10$2$3 v'kk Lo:ikpk gksrk 

;keè;s ngk o"kZs 'kkys; f'k{k.k] nksu o"kZ mPp ekè;fed f'k{k.k vkf.k rhu o"kZ inoh f'k{k.k 

vls Lo:i Bjfo.;kr vkys gksrs- ngk o"kkZaeè;s b;Ùkk ifgyh rs ikpoh çkFkfed f'k{k.k] 

lgkoh rs ngkoh ekè;fed f'k{k.k] vdjkoh rs ckjkoh mPp ekè;fed f'k{k.k vls foHkktu 

gksrs- çkeq[;kus 'kkGk iwoZ f'k{k.kkpk fopkj ;keè;s dsyk xsyk uOgrk] ngkoh vkf.k ckjkoh 

nksu cksMZ gksrs- 

uohu jk"Vªh; 'kS{kf.kd èkksj.k 2020 uqlkj f'k{k.kkpk vk—frcaèk 5&3$3$4 vlk 

dj.;kr vkysyk vlwu ifgys rhu o"kZ fççk;ejh f'k{k.k] R;kuarj b;Ùkk ifgyh o nqljh 

v'kh ikp o"kZs ,d VIik] R;kuarj frljh] pkSFkh] ikpoh gk fru o"kkZpk nqljk VIik o b;Ùkk 

lgkoh] lkroh] vkBoh gk rhu o"kkZapk frljk VIik ;k nksUgh VII;koj izkFkfed Lrj gksrk 

rj uooh rs ckjkoh pkj o"kkZapk ekè;fed Lrj Bjfo.;kr vkyk vkgs- 
 

'kkys; f'k{k.kkph oSf'k"Vîs'kkys; f'k{k.kkph oSf'k"Vîs'kkys; f'k{k.kkph oSf'k"Vîs'kkys; f'k{k.kkph oSf'k"Vîs    

vxksnj lkafxrY;kçek.ks f'k{k.kkps ,dw.k pkj VIis dj.;kr vkysyk vkgs ifgyk 

VIik vkgs QkÅaMs'ku Ldsp ;keè;s uos 'kS{kf.kd èkksj.k ;kçek.ks iwoZçkFkfedps rhu o"kZ 

vkf.k R;klkscr ifgyh vkf.k nqljhps nksu o"kZ vls xV r;kj dj.;kr vkys- R;keqGs eqyxk 

o;kP;k frlÚ;k o"kkZiklwup 'kkGsr ços'k djrks- laiw.kZ ns'kkrhy rhu rs lgk o"kkZi;ZarP;k 
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loZ eqykauk ,dkp i)rhus f'k{k.k fnys tk.kkj vkgs- ;keè;s çkeq[;kus eqykauk 

la[;k'kkL=kph vksG[k d:u fnyh tk.kkj vkgs- uO;k 'kS{kf.kd èkksj.kkuqlkj iwoZ çkFkfed 

'kkGkauk NCERT pk vH;klØe ykxw dj.;kr ;s.kkj vkgs- 

R;kuarj nqljh i;Zar Hkk"kk vkf.k vad Kkukoj Hkj fnyk tk.kkj vkgs- nqljk VIik 

vkgs rks fçijsVjh LVst ;keè;s çkeq[;kus rhljh rs ikpoh i;ZarP;k fo|kF;kZapk fopkj dsyk 

tk.kkj vkgs- laiw.kZ vlk ,d xV vkgs ;k xVkoj çkeq[;kus fo'ks"k y{k fnys tk.kkj vkgs 

;keè;s çkeq[;kus f'k{k.kkpk ik;k etcwr dj.;kcjkscjp okpu] laHkk"k.k] vad] xf.kr ;kapk 

lekos'k dj.;kr vkysyk vkgs R;kuarj iq<pk VIik ;sFks feMy LVst lgkoh rs 

vkBohi;ZarP;k xV vkgs- ;ke/;s çkeq[;kus 'kkys; fo"k;kaph vksG[k d:u fnyh tk.kkj 

vkgs lgkoh iklwup eqykauk dksfMax f'kdoys tk.kkj vkgs- lgkoh rs vkBohP;k oxkZr 

,dkp osGh vkarjfo|k'kk[kh; f'k{k.k eqykauk feGw 'kd.kkj vkgs- ;keè;s çkeq[;kus 

dkS'kY;koj vkèkkfjr vkf.k O;kolkf;d f'k{k.kkoj Hkj ns.;kr vkysyk vkgs- iq<pk vkf.k 

'ksoVpk VIik lsdaMjh LVst gk uÅ rs ckjkoh ;k xVkpk vl.kkj vkgs- ;k uO;k 'kS{kf.kd 

èkksj.kkuqlkj ngkoh vkf.k ckjkoh cksMkZps egRo deh dj.;kr vkysys vkgs- uohu 'kS{kf.kd 

èkksj.kkuqlkj ckjkohps f'k{k.k gs ekè;fed f'k{k.kkyk tksM.;kr vkysys vkgs- ;k lsdaMjh 

LVsteè;s 24 fo"k; f'kdfo.;kr ;s.kkj vkgs- 
 

mPpf'k{k.kkph oSf'k"VîsmPpf'k{k.kkph oSf'k"VîsmPpf'k{k.kkph oSf'k"VîsmPpf'k{k.kkph oSf'k"Vîs    

lè;k fofoèk vH;klØekaP;k mPp f'k{k.kkoj fu;a=.k dj.kkÚ;k fofoèk laLFkk vkgs- 

mnkgj.kkFkZ UGC / NCTE / AICTE gks;] ijarq uohu 'kS{kf.kd èkksj.kkuqlkj ;k lokZaps 

,d=hdj.k d: ,dp fu;ked eaMG r;kj dj.;kr ;s.kkj vkgs- ;k fu;ked eaMGkps 

uko jk"Vªh; f'k{k.k vk;ksx vls Bso.;kr ;s.kkj vkgs- ;keqGs çkeq[;kus ,d Qk;nk gksbZy 

rks Eg.kts mPp f'k{k.kkojp ,dp fu;a=.k eaMG vlsy vkf.k egkfo|ky;kph o R;klkscr 

fo|kF;kZaph gks.kkjh gsGlkaM Fkkacsy- oS|dh; vkf.k dk;nk f'k{k.k ;kiklwu osxGs dj.;kr 

vkysys vkg-s R;kpcjkscj —"kh f'k{k.k i.k osxGs Bso.;kr vkysys vkgs- 

uohu 'kS{kf.kd èkksj.kkuqlkj çkFkfed f'k{k.k gs ekr`Hkk"ksrwu ns.;kr ;kos vls 

lqpfo.;kr vkys vkgs- 

uohu 'kS{kf.kd èkksj.kkuqlkj ns'kkrhy loZ fo|kihBkauk ,dp fu;e ykxw gks.kkj vkgs- 

lxGhdMs f'k{k.k i)rh gh ,dkp çdkjph vl.kkj vkgs- uohu 'kS{kf.kd èkksj.kkuqlkj 

T;kauk uksdjhlkBh inoh ?;k;ph vkgs v'kk fofoèk yksdkauk rhu o"kkZph inoh vH;klØe 

vlsy rj T;kauk R;k {ks=kr la'kksèku djk;ps vlsy R;kauk vtwu ,d o"kZ inohpk vH;kl 

djkok ykxsy Eg.kts 4 o"kZ vH;kl djkok ykxsy- 4 o"kkZpk vH;kl dsY;kuarj lnj 
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fo|kF;kZyk ih,p-Mh- yk ços'k ?ksrk ;sbZy- uO;k f'k{k.k i)rheqGs fo|kF;kZauk inoh iw.kZ u 

djrk ifgY;k fdaok nqlÚÚ;k o"kÊ rjh mÙkh.kZ >kyk rjh R;kyk çek.ki= infodsps feG.kkj 

vkgs- R;keqGs fo|kF;kZyk f'k{k.kkpk ckgsj Qk;nk gksbZy R;kpcjkscj vdWMfed ØsfMV c¡d 

'kS{kf.kd iris<h vl.kkj vkgs- Eg.ktsp ,[kk|k fo|kF;kZus ,[kknh inoh vH;klØe iw.kZ 

djrkuk R;kyk vtwu ,d ,[kk|k dkslZ R;klkscr djk;pk vlsy rj rks d: 'kdrks 

R;keqGs fo|kF;kZauk R;kaP;k vkoMhps fo"k; fuoM.;kph loyr vlsy- 

uos 'kS{kf.kd èkksj.kkuqlkj O;olkf;d f'k{k.kkoj dkS'kY;koj Hkj ns.;kr vkysyk vkgs- 

la'kksèkukyk çksRlkgu ns.;klkBh uW'kuy fjlpZ QkmaMs'kuph fufeZrh dj.;kr ;s.kkj vkgs 

;keqGs la'kksèkukus uofufeZrhyk çksRlkgu çkIr gksbZy çR;sd mPp f'k{k.k i)rheè;s la'kksèku 

gs egÙokps vax vkgs mPp f'k{k.kkpk ntkZ lqèkkjk;pk vlsy rj la'kksèku dk;Z okjaokj gks.ks 

vko';d Bjrs uW'kuy fjlpZ QkmaMs'ku eqGs la'kksèkukyk xrh çkIr gksbZy R;kpcjkscj 

R;kpk ntkZ lqèkkjsy 

f'k{k.kkeè;s ra=KkukP;k okijkoj Hkj fnyk tk.kkj vkgs ;klkBh uW'kuy ,T;qds'kuy 

VsDu‚y‚th Qksjeph LFkkiuk dj.;kr ;s.kkj vkgs uO;k èkksj.kkuqlkj ra=Kkukpk Lora= 

foHkkx r;kj dj.;kr ;s.kkj vkgs ,dfolkO;k 'krdkr ra=Kkukyk Qkj egÙo çkIr >kys 

vkgs 

,danjhr uohu jk"Vªh; 'kS{kf.kd èkksj.k 2020 ;kpk fopkj dsY;kl vls y{kkr ;srs 

dh ;k èkksj.kkeè;s çkeq[;kus fo|kF;kZaph l`tu'khyrk] dykdkS'kY;] ç;ksx'khy miØe ;kauk 

egÙo ns.;kr vkys vkgs- fo|kF;kZaP;k vkoMhdMs] dysdMs fo'ks"k y{k ns.;kr vkysys vkgs- 

çkeq[;kus gks.kkjh 'kS{kf.kd xGrh jks[k.;kpk fopkj dj.;kr vkysyk vkgs- la'kksèkukyk 

çksRlkgu nsrk ;sbZy ;klkBh uW'kuy fjlpZ QkmaMs'ku gk foHkkx r;kj dj.;kr vkyk vkgs 

ts.ksd:u pkaxys ntZsnkj f'k{k.k miyCèk gksbZy- 
    

lanHkZlwph &lanHkZlwph &lanHkZlwph &lanHkZlwph &    

1- f”k{k.k ladze.k] egkjk’Vª jkT; ek/;fed o mPp ek/;fed f”k{k.k] iq.ks 

2- https://www.education.gov.in 

3- https://www.shikshanmitra.com 
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पायाभूत सा1रता आ5ण संbयाLान काय�Vम 

 

Aी. चंEहास लFमण .हGपरकर 

 अrध2याbयाता, 

िज"हा *श1ण व �*श1ण स/ंथा,  को"हापूर 

डॉ. 0वनय द4ता@य धHडग े    

�ा0यापक, 

आझाद कॉलेंज ओंफ एXयुकेशन, सातारा 

 

'(तावना  

      क̂` सरकारने भारताचे नव ेरा9:�य *श1ण धोरण २९ जुल ै२०२० रोजी जाह�र केले. १९८६  नंतर जवळपास 

३४ वषाkनी देशाच ेनव ेश1ै5णक धोरण जाह�र झाले. या धोरणात सKयि/थतीतील १०+२ या रचनेऐवजी ५+३+३+४ 

अशी रचना कर�यात आल� आहे. �थमच *श1णात ३ त े६ वयोगटाचा Oहणजेच अंगणवाडी, नस�र�, के.जी. चा 

समावेश केला आहे. इय@ता प_हल� व दसुर�ची दोन वष[ जोडून पाच वषा�चा पायाभतू *श1णाचा भाग तयार केला 

आहे. 
वशेष Oहणज ेया धोरणात *श1ण अrधकारा%या कायKयाची RTE – 2009  ची 2या}ती जी स0या ६ ते १४ 

अशी ८ वषा�ची आहे, ती वाढवून ३ ते १८ अशी १५ वषा�ची करावी व @यासाठ� घटनाद�ु/ती करावी अशी Vां;तकार� 

*शफारस केल� आहे. NEP- २०२० म0ये जी मbुय 0येये _दलेल� आहेत, @याम0ये इय@ता ;तसर� अखेर सव� 


वKया�याkनी पायाभतू सा1रता आ5ण सbंयाLान सा0य कर�यासाठ� सव�%च �ाधा�य देणे हे एक मह@@वाचे 0येय 

आहे. मलुां%या *श1णासाठ� एक तातडीची आ5ण आवlयक पूव� अट Oहणनू पायाभतू सा1रता व सbंयाLान यावर 


वशेष भर _दला आहे.  

१.  पायाभतू सारता आ�ण सJंयाKान (FLN) सदंभा"त NEP- 2020 मधील तरतुद	-  

       रा9:�य शै15णक धोरण 2020  म0ये वत�मान ि/थतीत �ाथ*मक शाळेतील समुारे पाच कोट� पे1ा 

जा/त 
वKया�याkना मलूभतू वाचन, मजकूर आकलन तसेच अंकांची बेर�ज, वजाबाकh या 1मता �ा}त 

नाह�त असे जाह�र क]न खंत 2यxत केल� आहे. पायाभतू सा1रता आ5ण सbंयाLान सदंभा�त रा9:�य 

श1ै5णक धोरण २०२० म0ये भाग एक, �करण दोन म0ये पढु�ल तरतदु� /प9ट के"या आहेत.   

१. भ
व9यातील सव� शालेय *श1ण आ5ण ;नरंतर *श1णासाठ� *ल_हता वाचता ये�याची आ5ण   सbंयावर�ल 

मलूभतू ग5णती \Vया कर�याची 1मता �ा}त होणे ह� आवlयक, पायाभतू आ5ण अ;नवाय� पवू�अट आहे. 

२.   सव� मुलांसाठ� पायाभतू सा1रता आ5ण सbंयाLान या 1मतांची �ा}ती ह� एक तातडीची रा9:�य  मोह�म 

असेल, यासाठ� मानव ससंाधन 
वकास मNंालयाKवारे �ाधा�याने एका रा9:�य पायाभतू  आ5ण सbंयाLान 

अ*भयानाची /थापना केल� जाईल. 

३.  वंrचत 1ेNात तसेच 
वKयाथ� - *श1क गुणो@तर \कंवा ;नर1रतेचा दर उ%च असले"या 1ेNात  सव��थम 

*श1कांची jरxत पदे ता@काळ व कालबv पvतीने भरल� जातील. 

४.   अUयासVमाम0ये मलूभतू सा1रता आ5ण सbंयाLान याम0ये वाचन, लेखन, भाषण, गणन,  अंकग5णत व 

ग5णती तक�  या 1ेNावर अrधक ल1 _दले जाईल. 

५.  NCERT आ5ण SCERT या स/ंथामाफ� त प_हल�%या 
वKया�याkसाठ� ता@पुर@या /व]पाचा तीन म_हन े     

कालावधीचा खेळ आधाjरत 'शाळा तयार� घटकसचं' तयार केला जाईल. 

६.  द�1ा (The Digital Infrastructure For Knowledge Sharing) या श1ै5णक मचंावर मूलभतू सा1रता      

आ5ण सbंयाLान यासदंभा�त उ%च गुणव@ते%या संसाधनाचा रा9:�य Lान/Nोत उपल�ध क]न _दला      

जाईल. 

 ७.  सKयि/थतीतील 
व
वध अ0ययन- अडचणीमुळे साव�tNक मलूभतू सा1रता आ5ण सbंयाLान �ा}त       
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कर�या%या मो_हमेम0ये *श1कांना साहा�य कर�यासाठ� सव� 2यवहाय� पvतींचा शोध घेतला जाईल. 

८.  सव� /तरात"या 
वदयाथाkसाठ� भारतीय आ5ण /था;नक भाषांम0ये रंजक आ5ण �ेरणादायी  बालसा_ह@य 


वक*सत कर�यात येईल. 

९.  पौ9ट�क आहारासोबतच 
वKया�याkच ेपोषण आ5ण आरोwय यावर ल1 _दले जाईल. 

 

२. ‘Lनपुण भारत’ अ$भयान - 

(National Initiative for proficiency in Reading with Understanding and Numeracy )  

      रा9:�य श1ै5णक धोरण 2020  नुसार,  �ाथ*मक /तरावर सन २०२६-२७ पय�त मलुभतू  भा
षक व ग5णतीय 

कौश"य �ा}त कर�यास सव�%च �ाधा�य दे�यात आले आहे. वय वष[ ३ त े ९ वयोगटातील सव� 
वKया�याkना 

मलूभतू सा1रता व सbंयाLान �ा}त कर�यासाठ� एक रा9:�य अ*भयान राबवून @याची अंमलबजावणी करणे 

आवlयक होत.े @यासाठ� भारत सरकारने ‘समg *श1ा’ म0ये ‘;नपुण भारत’ अंतग�त �@येक 
वKया�या�ने इय@ता 

;तसर�पयkत मलूभतू सा1रता व सbंयाLान सन २०२६-२७ पयkत �ा}त कर�याच ेल�य ;नधा�jरत केले आहे.  

 

‘Lनपुण भारत’ अ$भयानाची उ.C�टे –  

१. खेळ, शोध आ5ण कृती आधाjरत अ0यापन शा/Nाची 
वKया�याk%या दैनं_दन जीवनाशी आ5ण @या%ंया 

घरातील भाषेशी जोडणी क]न सव�समावेशक वग� वातावरण तयार करण.े  

२. शाश ् वत वाचन आ5ण लेखन कौश"य यांचे आकलन असणारे /वयं�ेjरत, /वतNं आ5ण कृ;तशील वाचक  व 

लेखक बन�यासाठ� मलुांना �व@ृत करण.े  

३. सbंया मापन आ5ण आकार या 1ेNातील तक�  समजून घे�यासाठ� सbंयाLान आ5ण अवकाशीय  

कौश"यां%या आकलनाKवारे /वतंNपण ेसम/या सोडव�यासाठ� स1म बनवणे. 

४. मलुांना पjरrचत, घरातील, मातभृाषेत उ%च गुणव@त%ेया आ5ण सां/कृ;तक �9sया �;तसाद देणाuया 

अ0यापन सा_ह@याची उपल�धता आ5ण @याचा �भावी वापर याची स;ुनिlचत करण.े 

५. *श1क, मbुया0यापक, *श1णातील साधन 2यxती आ5ण *श1ण �शासक यां%या सात@यपूण� 1मता  

सवंध�नावर ल1 क̂_`त करणे.  

६. आजीवन *श1णाचा पाया मजबतू हो�यासाठ� *श1क, पालक, 
वKयाथ� आ5ण समाज इ@याद� 

भागधारकांशी स\Vयपणे गंुतवणकू ठेवण.े  

७. पोट�फो*लओ, गट आ5ण एकtNत काम �क"प, �lनमजंुषा, नाsयीकरण, खेळ, त¢डी सादर�करण, छोsया 

चाच�या इ@याद�Kवारे 
वKया�याk%या अ0ययनाच े म"ूयांकन, अ0ययनासाठ� म"ूयांकन आ5ण 

म"ूयांकनातून अ0ययनासाठ� अ0ययनाची स;ुनिlचती करण.े  

८.  सव� 
वKया�याk%या अ0ययन /तराचा मागोवा घे�याची ;निlचती करणे. 

 

Lनपुण भारत अंतग"त Lनधा"Mरत लFय - 

     या अ*भयानांतग�त ३ त े ९ वष[ वयोगटातील सव� 
वKया�याkसाठ� सन २०२६-२७ पयkत पढु�ल \कमान 

श1ै5णक ल�य ;नधा�jरत कर�यात आल� आहेत. 
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0वषय  बालवा.टका  इय4ता प.हल	  इय4ता दसुर	  इय4ता tisriLतसर	 

भाषा 

अ1रांची आ5ण 

0वनींची ओळख. 

कमीत कमी दोन 

अ1र� 

जोडा1र
वर_हत 

श�दांचे वाचन. 

अपjरrचत 

उताuयातील चार/पाच  

जोडा1र
वर_हत श�द 

असले"या छोsया 

वाxयांच ेसमजपवू�क 

वाचन. rचNे काढणे. 

�;त*म;नट ३० ते ४५ 

श�दांचे समजपवू�क 

वाचन. 
वरामrच�हे, 

नामदश�क व कृ;तदश�क 

श�द ओळखण,े छोट� 

छोट� वाxय *ल_हणे. 

�;त*म;नट कमीत कमी 

६० श�दांचे समजपूव�क 

वाचन. 
वरामrच�हांचा 

योwय वापर क]न 

2याकरण�9sया अचूक 

वाxय *ल_हणे. 

ग5णत 

१० पयkतच ेअकं 

ओळखणे व 

वाचण.े 

९९ पयkत%या सbंयांच े

वाचन, लेखन, साधी 

बेर�ज वजाबाकh 

करण.े 

९९९ पयkत%या सbंयांच े

वाचन, लेखन व ९९   

सbंयापयkतची 

वजाबाकh करण.े 

९९९९  पयkत%या सbंयांच े

वाचन, लेखन व साधी 

गुणाकाराची उदाहरणे 

सोडवणे. 

 

३. पायाभूत भा0षक सारता  - 

         पायाभतू भा
षक सा1रता हा बालकाचा भ
व9यकाल�न सपंूण� *श1णाचा व @या%या 2यिxतम@व 


वकासाचा खरा पाया आहे. यूने/कोने पायाभतू भा
षक सा1रतेला ‘मलूभतू मानवी अrधकार’ आ5ण 

‘आयु9यभरा%या *श1णाचा आधार’ असे सबंोधले आहे. 

     ‘
वKया�या�ला @या%या शालेय जीवनापासून त े पढेु आय9ुयभर Lान �ा}त कर�याची मलूभतू 1मता 

Oहणज ेपायाभतू भा
षक सा1रता होय.’  

   ३ त े९ वष[ वयोगटातील 
वKया�याkचा �ारं*भक भाषा 
वकास हो�यासाठ� मातभृाषेम0ये मौ5खक भाषा Lान, 

समजपूव�क ऐकणे व @याच ेआकलन, मु̀ णशा/N व उ%चारशा/N यां%या 
वकासाची जाणीव व लेखन कौश"याचा 


वकास होणे गरजेच ेआहे. भा
षक कौश"ये �ा}त हो�यासाठ� भाषेच ेपवू�Lान मह@@वाच ेआहे. Xया 
वKया�याkचा 

मातभृाषेचा पाया मजबतू असतो,  ते इतर भाषा अrधक सहजपण े*शकू शकतात. 

 

पायाभतू भा0षक सारतेच ेघटक –  

१. मौ�खक भाषा 0वकास - याम0ये ल1पवू�क ऐकणे, समजून घेणे, मौ5खक श�दसgंह आ5ण सवंादाचा 

समावेश होतो. मौ5खक भाषेचा 
वकास अ@यंत मह@@वाचा आहे.  

२. 0वसांकेतीकरण (Decoding) - मलुां%या �9ट�ने �@येक अ1र हे rचNच असते. ती 0व;नrच�हे असतात या 

rच�हांना 
व*श9ट 0वनीत 2यxत करण ेOहणजे 
वसांकेतीकरण होय. याम0ये उ%चार शा/Nाची जाणीव, 

श�दांची लय व 0वनीची जाणीव या बाबींचा योwय वापर होणे आवlयकआहे.  

३. सांकेLतक भाषा / $लपी समजून घेणे - याम0ये छापील मजकूर यांच ेआकलन कर�याची 1मता, अ1रांचे 

Lान, सांके;तक भाषा, *लपी समजून घेणे, श�द ओळखणे मह@@वाच ेआहे.  

४. शUद सVंह – यामधे मौ5खक श�द सgंह, वाचन / लेखन श�दसgंह व श�दां%या 
व
वध अथ�छटा 

मह@@वा%या आहेत.  

५. वाचन व आकलन – याम0ये मजकुराच ेवाचन क]न अथ� समजून घेणे, मा_हती �ा}त करणे व मजकुराचे 

/प9ट�करण करणे मह@@वाचे आहे.  

६. वाचनातील ओघवतपेणा – याम0ये आशयानुसार योwय आरोह-अवरोह यांचा उपयोग क]न वाचन,े मजकूर 
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अचूकपणे व लयबv वाचन े, अ*भ2यxती व आकलन होणे मह@@वाच ेआहे.  

७. लेखन - अ1रे व श�दां%या लेखनाबरोबरच /व-अ*भ2यxती, 
वचारांची अ*भ2यxती, भावनांची 

अ*भ2यxती, rचतंन इ@याद�चा याम0ये समावेश होतो.  

८.   आकलन- छापील मजकूर, पु/तके यामळेु आकलन कौश"य 
वक*सत हो�यास मदत होत.े  

९.   वाचन स(ंकृती / वाचनाकड ेकल - याम0ये 
व
वध �कारची पु/तके व इतर वाचन सा_ह@य  वाच�याकड ेकल 

असणे मह@@वाच ेआहे. 

 

४.  पायाभतू ग�णतीय सारता –  

    ‘पायाभतू ग5णतीय सा1रता Oहणज ेदैनं_दन जीवनातील सम/या सोड
व�यासाठ� ग5णतीय सकं"पनांचा 

उपयोग व कारणमीमांसा कर�याची 1मता होय.’    

    ‘संbयाLान व सbंयावर�ल \Vया तसेच ग5णतीय मा_हतीचा वापर करण ेव अथ� लावण ेआ5ण ती मा_हती 

स�ंे
षत करण ेयालाच पायाभतू ग5णतीय सा1रता असे Oहणतात.  

 

पायाभतू ग�णतीय सारतेच ेघटक –  

१. सJंयापूव" सबंोध - व/त ू मोजणे तसेच सbंयांची समज 
वक*सत हो�यापूव� मलुांम0ये वग�करण, 

Vमबvता, एकास एक सांगती या 1मतांचा 
वकास होणे गरजेच ेआहे.  

२. सJंया व 4यावर	ल \>या – दशमान पvतीचा वापर, सbंयेवर�ल \Vयावर �भ@ुव सपंादन करणे, सbंयांचे 

वाचन, अंकात व अ1रात संbयांच ेलेखन, सbंयांची तुलना व @या%ंयावर के"या जाणाuया बेर�ज, वजाबाकh, 

गुणाकार व भागाकार या मलूभतू \Vयांचा समावेश होतो.  

३. आकार आ�ण अवकाशीय सबंोध यांचे आकलन - 
व
वध आकार, अवकाश, मापन, /थान, _दशा,  गती 

इ@याद�चा समावेश याम0ये होतो.  

४. ग�णतीय सवंाद -ग5णतातील rच�हे, �;तके, आकृ@या, आलेख इ@याद�चा वापर क]न एकमेकांकडून 

मा_हतीच ेआदान�दान व पर/परांशी सवंाद साध�याची �\Vया मह@@वाची आहे.  

५. आकृLतबंध - आकृ;तबंध हा ग5णता%या अUयासातील मह@@वाचा घटक आहे. नवीन आकृ;तबंध तयार 

करणे, आकृ;तबंधाची रचना व वण�न, आकृतीबंध ओळखणे, आकृ;तबंधाचा 
व/तार या  बाबींचा याम0ये 

समावेश होतो.  

६. मापन – याम0ये लांबी, वजन, आकारमान, तापमान इ@याद� राशीं%या मापनाशी सबंrंधत कृतींचा समावेश 

होतो. 
 

५.  पायाभतू सारता व सJंयाKानासाठ- (FLN) अ?ययन - अ?यापन '\>या-  

      अ0ययन-अ0यापन �\Vया �भावी व पjरणामकारक हो�यासाठ� *श1क, मbुया0यापक, पालक, समाज, 

पय�वे1ीय यंNणेतील सव� घटक तसेच शाळा 2यव/थापन स*मती यांची भ*ूमका मह@@वाची आहे.  

१.  NEP २०२० म0ये सांrगत"यानुसार rचNे, खेळणी, गो9ट� तसेच मुलांच े अनुभव
वlव या सवाkचा 

एकtNतjर@या अ0यापनात उपयोग करावा.  

२  /था;नक /तरावर 
वKया�याkनी, पालकांनी, *श1कांनी /वतः तयार केले"या साधनांचा अ0यापनात 

उपयोग करावा.  

३.  अ0ययन अ0यापनाच े;नयोजन 
वKया�याk%या गरजा व अ*भ�ची नुसार असावे Oहणजेच 
वKयाथ� क̂_`त 

असावे.  
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४.  वगा�तील सव� 
वKया�याkना 2यxत हो�याची अrधक सधंी *मळेल अशा कृतींची ;नवड करावी.  

५.  मलुांना वगा�त बोल�याची, चचा� कर�याची, /वत:च े
वचार मांड�याची संधी Kयावी.  

६.  
व
वध �कारच ेवाचन सा_ह@य हाताळ�याची, @यां%याशी आंतर\Vया साध�याची सधंी 
वKया�याkना Kयावी. 

७. शाळेम0ये, वगा�म0य ेवाचन कोपरा तयार करावा, 
वKया�या�कडून /व *ल5खत क
वता, चाट�  लेखन क]न 

£यावे.  

८.  अ0यापनातील 
व
वध 
वषयांची कला
वषयासोबत सांगड घालावी.  

९.  शाळेत सामािजक वातावरण ;नमा�ण कराव े यासाठ� समाजातील लोकांची ओळख हो�यासाठ� शाळेने 

समाजात वावराव.े  

१०.  आनंददायी कृतीयुxत खेळासाठ� पारंपाjरक खेळांचा उपयोग करावा.  

११.  मलुांना गो9ट सांगावी तसेच 
वKया�याkना गो9ट सांग�यास �ेरणा Kयावी, गाणे Oहणण,े नवीन गाणी, 

बालगीते यांचा अ0यापनात वापर करावा.  

१२.  पाने, फुले, *शपंले यांचा वापर क]न अ1रे, आकार, श�द यांचे �ढ�करण कराव.े  

१३.  
वKया�याk%या बरोबर अनौपचाjरक ग}पा मारा2यात.  

१४.  
वKया�याkना कृतीसाठ� बस
वताना भौ*म;तक आकारातील रचनांचा उपयोग करावा. दशक स¤ेु याचं े

अ0यापन करताना का�यांचा वापर करावा.  

१५.  नोटा आ5ण नाणी यांचा वापर क]न 2यवहार Lानाची ओळख क]न Kयावी. काडीपटे�, खोके यांचा वापर 

क]न भौ*म;तक आकार *शकवावते.  

१६.  दगड, tबया यांचा वापर क]न पट�त संbया कशा वाढतात याचे अ0यापन कराव.े  

१७.  धूळपाट�, मदैान याचंा वापर क]न सरळ रेषा, ;तर}या रेषा, भौ*म;तक आकार यांची ओळख क]न Kयावी.  

१८.  _हशोब *शकव�यासाठ� बाजार, �@य1 दकुानातील 2यवहार यांची ओळख क]न Kयावी.  

१९.  बालकां%या बोल�भाषेचा वापर क]न बालकांना बोलत ेकराव.े  

२०.  सोपी, सटुसटु�त, छोट� वाxये असलेल� भाषा वापरावी.  

२१.  भाषा पटे� व ग5णत पेट�तील अ0ययन सा_ह@याचा �भावी व पjरणामकारक वापर करावा.  

२२.  अ0यापनात ICT चा वापर, शॉट�  \फ"म, ि2हoडओ, ऑoडओ िxलप, संगणक, �ोजxेटर, अशा न2या साधनांचा 

�भावी वापर करावा.  

२३.  दोर�वर सरळ रेषेत चालणे, नागमोडी चालणे, वतु�ळाकार चालने यासारbया कृती £या2यात. 

 २४.  वगाkम0ये  खेळाच ेसा_ह@य मलुांना सहज घतेा यईेल अशा _ठकाणी ठेवाव.े  

२५.  ;नरोप सांगणे, सचूना ऐकणे, @या सचूना पु�हा @यां%या भाषेत सांगून @याची पुनराव@ृती करण ेअशा कृती 

क]न घेणे. 

 

६.  पायाभतू सारता आ�ण सJंयाKान(FLN) अ$भयानाम?ये पालकांची भ$ूमका - 

       पायाभतू सा1रता आ5ण सbंयाLान अ*भयानाम0येह पालकांची भ*ूमका मह@@वाची आहे. 

१.  पालकांनी आप"या घर� काह� सो}या कृती करण,े लेबल वाचण,े वत�मानपNातील, नोटांवर�ल, कॅल̂डरवर�ल 

श�द वाचन करण ेयासारbया कृती करा2यात.  

२.  पु/तके वाचण,े खेळ खेळण,े गाणी व क
वता Oहणण,े आवाजात योwय चढ उतारासह गो9ट� सांगणे व 

मलुाबरोबर सवंाद साधणे या बाबी पलकांनी करण ेआवlयक आहे. 

 ३.  उपल�ध छापील सा_ह@य, @याचबरोबर *शक�याच ेअ�य सा_ह@य �ा}त क]न पालकांनी 
वKया�याkचा सराव 

क]न £यावा.  
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४.  Xया पालकां%याकडे अंतरजाल (इंटरनेट) स
ुवधा उपल�ध आहे, अशा पालकांनी ¥मण0वनीवर श1ै5णक 

अॅप डाऊनलोड क]न मलुांना अ0ययनासाठ� मदत करावी.  

५.  पाyयप/ुतकाम0ये उपल�ध असलेले xयूआर कोड  /कॅ;नगं क]न आप"या पा"यांचा अUयास £यावा तसेच 

@यांना मदत करावी.  

६.  रा9:�य श1ै5णक संशोधन व �*श1ण पjरषद (NCERT) व राXय श1ै5णक संशोधन व �*श1ण पjरषद 

(SCERT) यां%या Kवारा उपल�ध क]न _दलेल� युsयुब वर�ल �क-(ा2य साधने मलुांना उपल�ध क]न 

दयावीत.  

७.  तसेच  पालकांनी �सारमा0यमे, दरूदश�न, रेoडओ या वर�ल श1ै5णक काय�Vम व दरू0वनीKवारे पर/पर 

सपंक�  यांचा वापर करावा.  

८.  
वKया�याkम0ये वाचन, आकलन, लेखन व सbंयाLान, सbंया आकलन सधुारावे यासाठ� पालकांनी 

गावातील स*ुश|1त 2यxतींची मदत £यावी.  

९. 
व
वध श1ै5णक अॅपचा उपयोग क]न ओघवत ेवाचन कर�याची 1मता 
वKया�याkम0य े
वक*सत करावी. 

१०.  पालकांनी घर� ;नय*मतपणे मलुां%या बरोबर 
व
वध भा
षक व ग5णतीय कृती करा2यात.      

 

समारोप                                                                                                                                                                     

         �ाथ*मक *श1णात (वण, सभंाषण, वाचन, लेखन ह� भा
षक सा1रता ठर
वल� आहे. @यासाठ� 


वKया�याkना अंकांची व अ1रांची ओळख होणे, @यानंतर अकं व अ1रे *ल_हता येणे, काना, माNा, वेलांट�, ऊकार, 

सोपे श�द, जोडश�द, लहान वाxये असे करत करत वाचन, लेखन ह� भा
षक सा1रतेची मळू सकं"पना आहे. 

पायाभतू ग5णतीय सा1रता याम0ये गणना कर�याची 1मता, सbंयांची ओळख, काय�कारण सबंंध, तुलना, तक� , 

अंदाज, अवकाशीय 1मता, ग5णतीय 
वचारशलै�, दैनं_दन अनुभवातील समा
व9ट ग5णत यांचा समावेश होतो.  
 

सदंभ" :   

कंुटे, शरद (२०२०) नवीन श1ै5णक धोरण: �;तमा आ5ण वा/तव. मुबंई, _हदं/ुतान �काशन  सं/था.  

रा9:�य श1ै5णक धोरण -२०२० मसदुा, मानव संसाधन 
वकास मNंालय *श1ण मNंालय, भारत सरकार, नवी 

_द"ल�.  

देशमखु, ल�मीकांत (२०२१) नव ेरा9:�य *श1ण धोरण २०२०: एक rच\क@सक अUयास. पुणे:  आतंरभारती शाखा. 

रा9:�य सा1रता एंव सbंयाLान द1ता पहल (;नपुण भारत) 
ववर5णका,(२०२१) /कूल *श1ा और सा1रता 


वभाग, *श1ा मNंालय, भारत सरकार  

महारा9: शासन, शासन ;नण�य, शालेय *श1ण व Vhडा 
वभाग, मNंालय मुबंई, _दनांक २७   ऑxट¢बर २०२१ भारत 

सरकार%या National Initiative for proficiency in Reading with Understanding and Numeracy 

अंतग�त ‘मलूभतू सा1रता व सbंयाLान अ*भयान’ ची  अंमलबजावणी करणबेाबत. 

राXय श1ै5णक संशोधन व �*श1ण पjरषद, महारा9:, ‘जीवन *श1ण’ (ऑग/ट २०२१), ;नपुण  भारत अ*भयान: 

पायाभतू सा1रता आ5ण संbयाLान (FLN) 

NIPUN BHARAT, Guidelines for Implementation, (2021)  Department of School Education And     

Literacy, Ministry of Education, Government of India. 
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जागLतक Kान महास4ता भारताचे रा��	य $शण धोरण २०२० 

 

$शवाजी काशीनाथ गायकवाड, 

सशंोधक 
वKयाथ�,  
इ;तहास 
वभाग,  

डॉ.बा.आ.म.
व. औरंगाबाद ४३१००१ (महारा9:) 
 

डॉ. कृ�णा मालकर,  

�-�ाचाय�, 
(ी. असारामजी भांडवलदार महा
वKयालय.  

देवगाव (रं) ता. क�नड. िज.औरंगाबाद. (महारा9:) 
 

 

'(तावनाः  

              *श1णामळेू माणसू घडव�याच े महान काय� घडून येते.Xया काया�तून समाजVांती घडून येते 

पर�वत�न घडून येते असे काय� Oहणजे *श1ण होय.जो पयkत बूvी आ5ण शर�रा%या अवयवांना योwय 

2यायाम _दला जाणार नाह� तो पयkत कोणताह� 
वकास होवू शकणार ना_ह असा 
वकास हा एकांगी 

/व�पाचा ठरतो.Oहनून मानवाचा सवाkrगन 
वकास घडून ये�यासाठ� मानव क"याणाच े वेगवेग�या 

सामािजक �9ट�कोणांचा व �lनांना अनूस]न 
वकास घडून आणावा लागतो.महा@मा गांधी हर�जन 

मा*सकात _दनांक २.२.१९४७ मधे �काशीत मासीकात ल�ह�तात कh, सा1रता आ5ण 
वKव@ता यामळेू 

माणूस माणूस बनत नाह�.तर खरया जीवनाकरर�ता घेतले"या *श1णामळेू तो माणूस बनतो.ते पूढे 

देशा%या सरकारने �ौढ मताrधकाबरोबर \कंवा @याअगोधर 
वlव*श1णाचीह� 2यव/था करायला 

हवी.*श1ण केवळ प/ूतकhच असले पाह�ज े असाह� आgह नसावा.पू/तके हे मदत;नसाचे काम क� 

शकतात.देशात इंgजी *श1णाने आप"या मनाची उपासमार केल� आहे आ5ण शरु नागरर�कांच ेकत�2य 

बजाव�याकर�ता @याने आप"याला कधीह� तयार केले नाह� .देशाला अशा समvृ Lानाची आज 

आवlयकता आहे कh,Xयातून अ*भमान वाटेल असा �मा5णकपणा,चार�¦य, म"ूय, नैसrग�क *श1ण, 

कौश"य, जोपासना, उ@साह, सशंोधन, (माrधि9ठत 2यव/था ;नमा�णीकरण,/वावलबंी जीवन,"सा 
वKयाः या 


वमूxतये" याचा उलगडा करणारे असेल आ5ण नागर�क@वाचा अथ� सहज कळू शकेल असे *श1ण ये@या 

काळात *मळणे गरजेच ेवाटते.Oहनून या सशंोधनाचा उzेश आसा आहे कh, महा@मा जो;तबा फूले,महा@मा 

गांधी,
वनोबा भावे,पांडूरंग शा ी आठवले यां%या *श1ण व सामािजक काया�चा आढावा घेणे. 

           मानवा%या,समाज सेवेकर�ता व उपयोगाचे अशा �कार%या Lान *श1णाचा समावेश असले"या 

*श1णाची गरज आहे.
वमूxतीचा या _ठकाणी असा अथ� आहे कh,सव� �कार%या  पारतं¦यातून मxूतता व 

सKयि/थतीतील स@ते%या गूलामrगर� आ5ण मानवा%या वाढले"या  कृtNम गरजां यापासनूची 

मxूतता.आदशाk%या �ा}ती कर�ता आ5ण महा@मा फूल̂ यां%या 
वचारा;तल /वातं¦य, समता, बंधूता, �याय, 

वंrचतांना *श1ण आ_द गूणांचा सOमचुय असले"या *श1णाची आजघडीला आवlयकता आहे. अशा 

गो9ट�ंचा समावेश नवीन श1ै5णक धोरणात असणे अपे|1त आहे. आ@तापयkत पिlचमेकडील 


वचारसरणीचाच सKयःकाल�न *श1णात समावेश अस"यामळेु इंgजां%या 
वचारांचा पगडा अजून तसाच 

असतांना _दसतो.@यात कालपर@वे बदल होने गरजचेे आहे. 

             एक वाxय आपण या _ठकाणी घेवू कh,  मी माणूस आहे. या वाxयाचा 
वचार करता *श1णातून 

"माणूस"तयार होने हे मानवीय �9ट�कोनातून गरजेच ेआहे. परंतु या;तल माणसू श�द गहाळ होवून फxत 

मी  हा श�दच उरलेला _दसनू येतो आहे.इतxया �माणात मानवा%या कृtNम गरजा आ5ण ह2यास वाढला 

आहे @यामळेू नैसrग�क साधनसपं@ती धोxयात येत प�ृवीवर अग5णत 
वपि@त �कोप, ;नमा�ण होवून 

मान2य सकं"पना डबघाईस येतांना _दसत आहे. Oहनून महा@मा गांधी Oहणतात कh ;नसगा�कडे वळा, 
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खे�याकडे चला, _ह प�ृवी सवाkची गरज भागवू शकते परंतु कूणा एकाची हाव भागवू शकत नाह�,आज 

जगात याच �व@ृतीचा हाहाकार झाला आहे.@यामळेू सbंया@मक *श1ण वाढले परंतु जीवन*श1णाचा 

अभाव _दसनू येतो.
वनोबा Oहणायच े आप"या आसपास%या व/त ू पारखायची शxती Oहणजे 
वLान; 

आ5ण आ@मLानपूव�क सयंम करायला येणे,Oहणजे अ0या@म. 

              योग उKयोग आ5ण सहयोग शर�र मन, बूvी rच@ताचं �*श1ण होण ं गरजेचचे आहे.आज 


वLाना%या अफाट पसारयानं जीवना%या अंगोपांगाना भरकटलेपणा येतोय, Gveed आ5ण Need ¨याचं 

भान हरपल.ं बेभान होवून आज जग सरैावैरा धावतानं _दसत आहे.यात फxत मी आ5ण माझे या 


वचारधारेचं लोक आपणाला िजकडे ;तकड े _दसत आहे.समाजातील "इदं न मम" ल}ूत होत 

आहे.*श1णा%या वाटा मळाले"या ,जीवन0येय यश/वी न होता उदासीन _दसत आहे. ¥9टाचार�, दकूानदार� 

पvतीमळेू *श1ण 2यव/था कोलमडीस येत आहे. (१)अशा ि/थतीत मळू *श1णाचा बेस चूकत आहे.अशा 

_ठकाणी बे*सक *श1णाची आवाlयकता कशी बाळगणार? (२) पाया Nीको5ण इमारत चौकोनी कशी उभी 

राहणार ? बी - बाभ*ळच े;तथे अं�याची अपे1ा करणे चूकhच.ेअशी आज%या *श1णाची आव/था होवून 

बसल� आहे.अशा ि/थतीत बे*सक *श1ण गांधीनी सांrगतले �माणे  मलूउKयोrग  *श1ण खूप गरजेचे 

आहे.यातून जीवन0येय *मळेल असे *श1ण देता यवूे शकते. (३) आज%या *श1णातून बूvजीवी व 

(मजीवी असा भेद समाजात ;नमा�ण केलेला आहे.उKयोगह�न *श1ण पेन- कागदावरचं *श1ण (म,शतेी 

उKयोगाला नग�य/थान,मनवा2य;तर�xत अनेक �ाणी,\कटक @यांचह� *श1ण चालू असतं ते शाळा*शवाय 

@यानाह� आरोwय, भकू असे 
वषय असतात.@यांचं 2यव/थापन ते नीट करतात.गूरा ढोरांना औषधी 

वन/प;तचं Lान आहे.कूNा याने काह� अपचनीय आ�न सेवन केले तर तो वन/पती खावून उलट�Kवारे 

काढून टाकतो. कधी उपवास करतो.आज%या *श1ण सं/था *श1णा%या नावाखाल� करोडो ]पये 

लबूाडतांना _दसतात.गर�ब अपंग यांना *श1णापासनू वंrचत ठेवतात ,@यांच ेआrथ�क शोषण करतो.यामळेू 

*श1णातून नी;तम@ता हरवत आहे. ;तथे म"ूय �/था
पत करा�याची आशा कशी करायची? येथे 
वनोबांनी 

सांrगतले"या गीताईची आठवण होते. गीताई मरणास�न वा मतृ 2यxतीसांठ� वाचायची ना_ह तर ती 

दैनं_दन पठण,rचतंन कर�यासाठ�चा तो एक जीवनgंथ आहे. (४)*श1णाची कळी खलूायला हातभार 

लागणारा गीताई हा gंथ आहे./वंयम"ूयमापन त े*श1क, शासन समाज यांनी करायच ेते2हा *श1ण कळी 

खूलायला अनूकूल वातावरण ;नमा�ण होईल.याठ�काणी  
वनोबा व महा@मा फूले (५) यां%या *श1ण
वषयक 


वचाराचा उपयोग *श1कांच े �*श1ण अथवा �*श|1त *श1क २०२० %या *श1ण धोरणात 
वचारात 

घेतलेले _दसून येतांना _दसते.गीताईच े १६ 2या अ0ययाच े वाचन करतांना आपले असे ल1ात येईल 

कh,जीवना%या अं;तम ट}}यावर हाताची चार बोटं /वतःकडे ;नद[*शत करतात आ5ण /यंम"ूयमापन 

करायला �व@ृत करतात. वया%या स@तर -प%ंयाह@तर�त आपण काय *मळवले ;न \कती गमावले याचा 

गीताई _हशोब 
वचारत;े मग ल1ात येते कh, आपण ६० वष[  गीताई बाळगल�  कh,अUयासल�? यामळेू 


वनोबा आप"याला देह आ5ण  आ@Oया%या 
वभे_दकरणाचा आgह करतात.त े �ाथ*मक *श1णापासनूच 

कम�-भxती-Lान याचा समावेश *श1ण पर�पाठात असावा असे सतत Oहणायच.े न2या जगाला 

;न*म�तीकर�ता *श1ण ह� नवीन पv;तच े पाह�जे (५) *श1णाचा व Lानाचा मलुभतू 
वचार अना_द 

असतो,तो नवा नसतो.पण मधून मधून तो 
वचार मंद पडत जातो व न2या यूगाबरोबर न2या �पात 

@याला �का*शत करावे लागते.असे केले Oहणज ेती एक नवीन व/त ूबनते.बूvी,©दय,हात याचा सम�वय 

साधून *श1ण *मळाले तर *श1ण नैसrग�क jर@या 5झरपते.(६) या �माणे ते ;न@य नवे *श1ण नई 

ताल�म Oहनून महा@मा गांधीनी वधा� येथे १९३७ पासनू *श1ण दे�यास स�ूववात केल�. @यामळेू 

आप"याला आता%या *श1ण धोरणात थोडा का होइना तसा बदल सचूवला गेलेला _दसनू येतो. 
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             सन २००२ मधील ८६ 2या घटनाद�ु/तीने मलूभतू अrधकारां%या कलम २१-ए अंतग�त *श1णाला 

अंमलबजावणीचा हxक बन
वला गेला. ६ ते १४ वयोगटातील सव� मलुांना �ाथ*मक *श1ण दे�यासाठ� 

राईट टू एXयुकेशन आरट�ई २००९ लागू कर�यात आलेले आपणास _दसनू येते.(७)परंतु येथेह� मोठमोyया 

*श1ण सं/था मधून आरट�ई *श1ण घे�यास पालकांचा ओढा वाढलेला आहेत.आरट�ईमधून आप"या 

पा"याचा नामां\कत स/ंथेत �वेश *मळावा Oहनून एक वषा�ची फhस सं/थाचालकांना अनधीकृतपणे रxकम 

देतात यामळेू येथेह� ¥9टाचार वाढत आहे .आ5ण सरकार� /तरावर ह� �वेश �\Vया राब
वतांना 

उदासीनता _दसनू येत आहे अशी \कतीतर� ¥9टाचार झा"याची उदाहरणे वत�मानपNांमधून वाचायला 

*मळतात.यामळेू या *श1ण उ_z9ठाला खो *मळा"याच े समजून येते. वड�/वथ� ने Oहणटले आहे 

कh,कमाव�यात आ5ण खच��यात आOह� आप"या  शxतीचा 1य कर�त असतो.(८) तसा पालक आप"या 

पा"यासाठ� वाटेल तो खच� करत आप"या शxती खच� कर�यात घालवतांना _दसत आहे.पालकांना वाटत े

आपण जे कमावतो ते आप"या मूलांसाठ�च आहे.@यामळेू *श1णावर खच� केला तर काय हरकत 

आहे.“भारताला जाग;तक Lान महास@ता” बन
वणे हे नवीन रा9:�य श1ै5णक धोरण २०२० च े अं;तम 

उzी9ट आहे.ई ोच ेअ0य1 के क/तूर�रंगन यां%या अ0य1तेखाल� अUयास क�न हे धोरण समोर येते 

आहे.@यातनू �ाथ*मक ,मा0य*मक आ5ण पदवी पद2यू@तर व सशंोधन *श1णातील बदल होणे गरजेचे 

होते ते पूढ�ल काळात चालणा देणारे ठर;तल असा आशावाद करायला हरकत नसावी. 

             पण यातून केवळ Lानालाच �ाधा�य न देता समाजाला उपयूxत *श1ण जे कh कौश"य �ा}त 

सदपूयोग क�न रोजगाराचा माग� सखूर बनला जावा,समाजा;तल बूvीजीवी आ5ण (मजीवी यांची  दर� 

कमी होत सम�वयातून 
वनोबांजी%या गीताई 
वचारा �माण े, कम� भxती Lान असा Vम ल1ात घेवून 

सbंया@मक *श1णा ऐवजी  गूणा@मक *श1ण 
व/तार होणे अपे|1त आहे.कारण १९९० नंतर खाजगी 

1ेNात *श1ण सं/था दज[दार *श1ण दे�यात अपयशी झाले"या _दसनू येतात.बौ
vक सज�नशीलतेत 

सवंध�न हो�याऐवजी गूणा@मक दजा� घसरत आहे.भारतात भाषा *श1ण *शक
व�याच ेमा0यम साव�tNक 

न2हते,तांtNक,2यावसा;यक *श1णाचा �सार �चार हवा तसा झालेला नस"याच े _दसत,े सरकार%या 

अँटोनॉमस योजनेला �;तसद *मळत नस"याच े_दसते तर  gामीण शहर� असमानतेत वाढ झालेल� _दसनू 

येते. 

             क̂`  व राXय यात *श1णा%या बाबत सम�वय _दसनू येत नाह� *श1ण �ादे*शक भाषामधून 

देणे मह@वाच ेअसतांना ते होतांना _दसत नाह�.(९) तर नवीन *श1ण धोरणातून \कमान असा 
वचार 

होईल असे वाटायला हरकत नाह� .*श1णाच ेमह@@व रा9:बांधणीत असनू स1म भारत घडव�यासाठ� 

सवाkचचे ल1 व इतर *श1णाबरोबर �ौढ *श1ण वाढ
वणे हे रा9:ासमोर�ल आ2हान आहे याकडे ल1 

वेधले जाणे गरजेच ेवाटते.*श1ण हे वैLा;नक पv;तने _दले जावे. 

 (ीमदभwवदrगता त@वLानाधाjरत जीवनल1ी 0येय घेवून पांडूरंग शा ी आठवले यांनी आप"या 

जीवन काळात म"ूयाधाjरत *श1णावर भर _दला.अ0ययना%या पv;त कशा असायला ह2यात हे @यांनी 

उभा केलेल� अ0या@मवाद� /वा0याय चळवळीतून दाखवून _दले.@यां%या सपंका�त येणाuया सव� 

जा;तधामा�%या लाख¢ लोकां;तल केवळ सदगूण ओळखून आ@मगौरव उभा करत �@येकाला �ेर�त 

केले.गीते;तल सव�/य चाहं ©_दसि�न
व9टोः हा lलोक घेवून, /वा0याया�माः �मदः असा Lान - कम�- 

भxती%या मा0यमातून हजार¢ ससू/ंकार� बालस/ंकार क̂`, यूवा DBT क̂`,/वा0याय क̂` ,मानरह क̂`, 

म_हलाक̂`, यूव;तक̂`, अमतृालयम, योगेlवरभावकृ
ष, म@/यगंधा, व1ृ, म_ंदर, योगेlवरभावसौरभ, भाव;नझ�र, 

_हराम_ंदर, त@वLान 
वKयापीठ,भxतफेर�,Nीकाल स0ंया आ_द लोकोपयोगी *श1ण पv;त ने योगेlवर 

भगवान देवाला क̂`ा/थानी ठेवून माणसू उभा कर�याचे �योग केले. आ5ण @यामा0यमातून 
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लोक*श1णा;तल दरू�9ट� आधू;नक जगाला _दल�./वतः �ाचीन गू� -*श9य तपोवन परंपरेवर आधाjरत 

*श1ण 2यव/थेचा �योग क�न स/ंकृत, वेद-उप;नषदे, भwवKrगता, काल�दास का2ये या 
वषयावर ९ वष[ 

�भ@ूव *मळऊन, पदाथ� 
वLान, सा_ह@य, त@वLान,इंgजी भाषा *शकले. (११)"जननी ज�मभू*म /वगा�दपी 

गर�य*स "मानत अमेर�केला /था;यक न होता येथे भारतभ*ूमत"या व कालतंराने देश 
वदेशात /वा0याय 

काया�ची वै_दक 0वज पताका कूवाkतंम 
वlव ंआय�म हा जयघोष करत अवघाची ससंार सखूाचा कर�न, 

वसूधैंव कूटंूबकम या Lानेlवर महारांजां%या व वै_दक 
वlव
वचार �माणे भर;तय स/ंकृती, देश
वदेशात 

नावलौकhक केल�.कायदा,*श1ण ,राजकhय 2यव/था यातून जे भेद समाजातून जावू शकले नाह� ते भेद 

पांडूरंग शा ी यांनी दैवी सबंध समजावून दरू करता समाजात सां/कृ;तक जीवनमू"य उभी केल�. @यामळेू 

@यांना भारत सरकारचा पª(ी पूर/कार, Upliftment of human life साठ� _दला जाणारा मानाचा रेमन 

मँगसेसे अवाड�, progressiv in riligion साठ� जगमा�य ट̂Oपलटेन पूर/काराने गौर
व�यात आले 

आहे.याव�न पांडूरंग शा ी यां%या काया�ची माह�ती होते. 
 

Lन�कष"ः 

१) जाग;तक Lान महास@ता होत असतांना केवळ Lानात वाढ होणार नाह� तर कौश"याधार�त Lान 

क1ा वाढ;तल व रोजगारा%या सधंी न2या २०२० रा9:�य *श1ण धोरणातून ;नमा�ण हो�यास 

चालना *मळ�यास वाव *मळतो. 

२)  समाजात (मजीवी व बूvीजीवी वगा�त सम�वय साधून ये�यास मदत होईल 

३) क̂` व राXय सरकार मधे *श1ण1ेNा;तल तरतू_दमळेू ऐxय ;नमा�ण हो�यास मदत होईल. 

४)  �ादे*शक भाषामधून *श1ण _दले जा�यामळेू *श1णा;तल �ादे*शक असमतोल कमी होईल . 

५)  देशासमोर�ल �ौढ *श1णाचे आ2हान कायम आहे असे वाटते. 

6)  मताrधxय सbंया@मकते सोबत गूणा@मक दजा� वाढ
वणे मह@@वाच ेआहे. 

7)  Lानाधार�त *श1ण 2यवा/थे सोबत (माधार�त *श1ण 2यव/थेला चालना *मळेल असा आशावाद 

यातून;नमा�ण होईल अशी आशा वाटते.  

8)  महा@मा गांधी,
वनोबा भावे ,महा@मा जो;तबा फूले यां%या 
वचारांचा �भाव २०२० *श1ण धोरणावर 

अस"याच े_दसनू येते. 

9)  नैसrग�क *श1णास �ो@साहन देत *श1ण 2यव/थेत बदल के"यास कृ;त*श1णाला 3H गांधी 

त@वाने *श1ण �णाल�चा सदपूयोग करत *श1ण देता येणे शxय होवू शकते. 

१0) पांडूरंगशा ी यां%या /वा0याय काया�मळेू आज भारतात व भारताबाहेर (ीम«wवदगीतेच े 
वचार 

अंगीका�न एक कृ;त*शल समाज2यव/था उभी होव ू पाहत आहे.असे *श1ण *मळणे गरजेचे 

आहे.कायदा,*श1ण ,राजकhय 2यव/था यातून जे भेद समाजातून जाव ूशकले नाह� त ेभेद पांडूरंग 

शा ी यांनी दैवी सबंध समजावून समाजात सां/कृ;तक जीवनम"ूय उभी केल�. 
 

सदंभ"ः 

१)  मा*सकः साOययोग साधना, अंक १ ,_द.१.८. २०१७ ,सपंा.रमेश दाणे ,धूळे.प9ृठ २३. 

२) उपरोxत . 

३) उपरोxत. 

४)  उपरोxत . 

५) �भ,ू आर. के. आ5ण राव यू. आर., महा@मा गांधीच े 
वचार, अनू. हेडा ¬ीजमोहन, नवजीवन 
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�काशन, अहमदाबाद ,२०१०,प9ृठ ४१२ . 

६)  _द.११/४/२०२२ ,डॉ.वाघ संदेश, एक _दवशीय रा9:�य सेमीनार,सोलापूर यांच ेबीजभाषण 

७)  शवेाळकर राम.,*श1ण 
वचार ,परंधाम �काशन,पवणार (वधा�) २००४,प9ृठ ११०. 

८)  *श1ण धोरण २००२ मधील तरतूद  

९)  शवेाळकर राम.,*श1ण 
वचार ,परंधाम �काशन,पवणार (वधा�) २००४,प9ृठ ९ . 

१०)  को"हटकर ,एम.आर.,ऐXयूकेशन अडँ फेडरँल�झम इन इंडीया ,२०१२,रावत �काशन,जयपूर.(समाज 

�बोधन पtNका अंक २०५,जानेवार� माच� २०१४ .प9ृठ ७६,७७,७८.) 

११.)  https://maharashtratimes.com/-/articleshow/7120145.cms 
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ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;ku %ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;ku %ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;ku %ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;ku %    izkFkfed “kkGsrhy fo|kF;kZaP;k izkFkfed “kkGsrhy fo|kF;kZaP;k izkFkfed “kkGsrhy fo|kF;kZaP;k izkFkfed “kkGsrhy fo|kF;kZaP;k 

f”k{k.kklkBh ,dkfRed miØef”k{k.kklkBh ,dkfRed miØef”k{k.kklkBh ,dkfRed miØef”k{k.kklkBh ,dkfRed miØe                                                
    

JhJhJhJh----    [kankjs jfoanz fl/ns”oj[kankjs jfoanz fl/ns”oj[kankjs jfoanz fl/ns”oj[kankjs jfoanz fl/ns”oj    

la'kksèkd fo|kFkÊ 
la'kksèku dsaæ & lkS- fueZykrkbZ FkksiVs f'k{k.k'kkL= egkfo|ky;] 

Hkksj ft- iq.ks 
    

çLrkouk %& çLrkouk %& çLrkouk %& çLrkouk %&     

'kkys; f'k{k.k gs eqykaP;k Hkkoh vk;q";klkBh egRokps vkgs- ik;kHkwr f'k{k.k gs 

fo|kF;kZaP;k Hkkoh f'k{k.kkpk ik;k vkgs- eqykauh 'kkys; f'k{k.kkeè;s tj letiqoZd okpu] 

ys[ku o vko';d R;k xf.krh fØ;k f'kdY;k ukghr rj mPp çkFkfed f'k{k.k ?ks.ks R;kauk 

vMp.khps Bjsy-  Eg.kwu b- 3 jh uarj letiqoZd okpu] ys[ku o eqyHkwr xf.krh fØ;k 

vkRelkr djrkuk vusd leL;kauk lkeksjs tkos ykxsy- 

jk"Vªh; 'kS{kf.kd èkksj.k 2020 uqlkj 2025 i;Zar çkFkfed 'kkGk vkf.k R;kiq<hy 

ik;kHkwr lk{kjrk vkf.k la[;kRedrk çkIr dj.ks gh lokZsPp lkoZf=d çkFkfedrk vkgs- 

jk"Vªh; 'kS{kf.kd èkksj.k &2020 eè;s eqykaP;k f'kd.;klkBh ,d rkrMhph vkf.k vko';d 

iwoZvV Eg.kwu ik;kHkwr lk{kjrk o la[;kKku ;kaoj fo'ks"k Hkj fnyk vkgs] dkj.k rksp 

eqykaP;k f'k{k.kkpk eq[; ik;k vkgs vkf.k Hkfo";krhy f'k{k.kklkBh rh vfuok;Z v'kh ckc 

vkgs- l|%fLFkrhr ;kckcrps fp= Qkjls lekèkkudkjd ulY;kps fofoèk loZs{k.kkauh nk[kowu 

fnys vkgs- loZp eqykauk xq.koÙkkiw.kZ f'k{k.k ns.;klkBh vki.k lkjs dfVc) vlrkuk vkf.k 

vktoj jk"Vªh; vkf.k jkT; ikrGho:u vusd oSf'k"Vîiw.kZ ç;Ru >kys vlrkukns[khy 

dkgh eqys ekxs jkfgY;kps fnlwu ;sr vkgs Eg.kwu lokZauk lkscr ?ksÅu xq.koÙksP;k fn'ksus 

tk.;klkBh fuiq.k Hkkjr gh eksghe jkcfo.;kr ;sr vkgs- 

 ik;kHkwr lk{kjrk vkf.k la[;kKku lokZalkBh lgt lkè; gksbZy] ;klkBh ;ksX; 

okrkoj.k fufeZrh dj.ks] ts.ksd:u b;Ùkk frljhi;Zarps çR;sd ewy lu „å„ˆ&„‰ i;Zar 

okpu] ys[ku vkf.k xf.kr ;karhy ewyHkwr {kerk çkIr djsy- ;klkBh fuiq.k Hkkjr gh 

;kstuk iwoZçkFkfed rs b;Ùkk frljhi;ZarP;k eqykaoj y{k dsafær djhr vkgs- b;Ùkk 

frljhrhy th eqys ;k visf{kr {kerk çkIr d: 'kd.kkj ukghr] R;k eqykadMs b;Ùkk 

ikpohi;Zar fo'ks"k y{k fnys tk.kkj vkgs- eqykauk ik;kHkwr {kerk çkIr >kY;k dh] iq<hy 

f'kd.ks lqyHk Ogk;yk enr gksrs] dkj.k ,dnk ewy okpk;yk f'kdys dh] iq<s rs vkiksvki 

f'kd.;klkBh okpk;yk ykxsy- rlsp xf.krkrhy la[;k] vkdkj] ekiu ;k ckch letwu 

?ksrY;kuarj nSuafnu O;ogkjkrhy ckch rkfdZd i)rhus letwu ?ksÅ 'kdsy- 
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ik;kHkwr lk{kjrk Eg.kts dk;ik;kHkwr lk{kjrk Eg.kts dk;ik;kHkwr lk{kjrk Eg.kts dk;ik;kHkwr lk{kjrk Eg.kts dk;\\\\        

ik;kHkwr lk{kjrk Eg.kts dks.kR;kgh Hkk"ksr ekSf[kd iènrhus vfHkO;ä gksrk ;s.ks] 

Hkk"ksrhy fyf[kr etdwj okprk ;s.ks ;k lanHkkZr vko';d eqyHkwr dkS'kY;kapk lekos'k gks;- 
 

ik;kHkwr lk{kjrk vkf.k la[;kKku % xjt%ik;kHkwr lk{kjrk vkf.k la[;kKku % xjt%ik;kHkwr lk{kjrk vkf.k la[;kKku % xjt%ik;kHkwr lk{kjrk vkf.k la[;kKku % xjt%----      

vkt f'k{k.kkP;k xq.koÙkspk fopkj dsY;kl jk"Vªh; Lrjkojhy fofoèk çdkjP;k 

loZs{k.kkpk lanHkZ ?ksrY;kl vls fnlwu ;srs dh vkt ns'kkleksj ckydkaP;k f'k{k.kkP;k 

lanHkkZr cÚ;kp leL;k vkgsr- tls 

1- fo|kF;kZapk vè;;uLrj deh vkgs- 

2- b;Ùkkfugk; visf{kr o çR;{k Hkkf"kd xf.krh; dkS'kY;kr Qkj eksBh rQkor b- 

leL;k Eg.kts Hkfo";kP;k –"Vhus èkksD;kph ?kaVk vkgs- 

3- ns'kkrhy çR;sd ckyd gs m|kps Hkfo"; vkgs- R;k çR;sd ckydkyk 

Lo;aiw.kZ]vkRefuHkZj] Lokoyach o ;'kLoh thou tx.;klkBh ewyHkwr Hkkf"kd  xf.krh; 

dkS'kY;s vkRelkr dj.ks vko';d vkgs- çkFkfed Lrjkoj f'kd.kkÚ~;k vktP;k 

ckydkyk {kersoj o lokZaxh.k fodklkoj R;kP;k thoukph ;'kLohrk o [kÚ+~;k 

vFkkZus ns'kkph çxrh voyacwu vkgs- R;keqGs ns'kkP;k fodklkP;k –"Vhus vkt f'k{k.k 

O;oLFksus ;k ckchadMs çkèkkU;kus o xkafHk;kZus y{k ns.;klkBh ikoys mpyyh vkgsr- 

4- ik;kHkwr lk{kjrk gk eqykaP;k Hkfo";krhy loZ f'k{k.kkpk vkèkkj vkgs- vkdyu;qä 

okpu] ys[ku vkf.k ewyHkwr xf.krh; fØ;k dj.;kps dkS'kY; laikfnr dsys rj 

b;Ùkk frljh uarj vlysY;k vH;klØekrhy xqarkxqar lksMfo.;kl ewy leFkZ gksbZy- 

5- nSuafnu thoukr Hkk"kk fo"k;kyk vuU;lkèkkj.k egRo vkgs- Hkk"ksf'kok; ekuoh thou 

viw.kZ vkgs- ik;kHkwr Hkkf"kd fodklkeqGs fo|kF;kZapk vè;;u Lrj mapkorks- R;kaph 

vkdyu {kerk ok<rs vkf.k ifj.kkeh rks brj loZ fo"k;kaps vè;;u pkaxY;k fjrhus 

d: 'kdrks- visf{kr vè;;u fu"iÙkh lkè; gks.;kl enr gksrs- 
 

ik;kHkwr lk{kjrk vkf.k la[;kKku % egRo %  ik;kHkwr lk{kjrk vkf.k la[;kKku % egRo %  ik;kHkwr lk{kjrk vkf.k la[;kKku % egRo %  ik;kHkwr lk{kjrk vkf.k la[;kKku % egRo %      

Hkfo";krhy loZ 'kkys; f'k{k.k iw.kZRokyk tk.ks vkf.k fujarj f'k{k.kklkBh fyfgrk 

okprk ;s.ks egRokps vkgs- R;kpcjkscj xf.krkpk fopkj dsyk rj la[;kojhy ewyHkwr fØ;k 

dj.ks egRokps vkgs- ;k {kerk loZ fo|kF;kZauk çkIr gks.ks gh orZeku ifjfLFkrhr vR;ar 

vko';d xks"V vkgs- ik;kHkwr    lk{kjrk vkf.k la[;kKku çkIr vlysys dks.krsgh ewy iq<hy 

f'k{k.kkr çxrh d: 'kdrs- ;k çxrhoj eqykapk lokZaxh.k fodkl voyacwu vlrks-Eg.ktsp 

laiw.kZ 'kkys; f'k{k.kkph xq.koÙkk gh ik;kHkwr lk{kjrk o xf.krh; dkS'kY;kaoj vkèkkfjr vkgs- 

R;k–"Vhus fopkj dj.;kph vko';drk vkgs- 
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ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;kukps míh"V %& ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;kukps míh"V %& ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;kukps míh"V %& ik;kHkwr lk{kjrk vkf.k la[;kKku vfHk;kukps míh"V %&     

1- dyk] ØhMk ;kaP;k vkèkkjs lekosf'kr oxZ okrkoj.kkph lqfuf'prh dj.ks vkf.k 

eqykaP;k cksyhHkk"kspk Lohdkj dj.ks-  

2- eqykauh Lor%gwu okpkos] fygkos ;kalkBh çsfjr dj.ks- 

3- fujarj vè;;ukpk etcwr ik;k r;kj dj.;klkBh lfØ;jhR;k f'k{kd] ikyd] 

fo|kFkÊ] lekt ;k lokZaP;k laidkZr jkg.ks- 

4- eqykauk la[;kKku] ekiu vkf.k vkdkj ;k {ks=karhy ckch letwu ?ks.;kl l{ke 

cufo.ks-  

5- eqykauk R;kaP;k ekr̀Hkk"ksrhy@cksyhHkk"ksrhy 'kS{kf.kd lkfgR; miyCèk d:u ns.ks- 

6- f'k{kd] eq[;kè;kid vkf.k i;Zos{kdh; ;a=.kk ;kaP;k {kerkaps laoèkZu dj.ks-  

7- loZ fo|kF;kZaP;k vè;;u Lrjkpk ekxksok ?ks.ks- 
  

fodklkRed mís'k %& fodklkRed mís'k %& fodklkRed mís'k %& fodklkRed mís'k %&     

jk"Vªh; 'kS{kf.kd èkksj.k 2020 eè;s eqykaP;k ,dkfRed fodklkoj Hkj fnyk vkgs- 

'kkjhfjd] ckSfènd] Hkkofud] lkekftd fodkl] lk{kjrk vkf.k la[;kKku fodkl] 

lacksèkkRed fodkl ;klkj[ks fo|kFkÊ fodklkph osxosxGh {ks=s lkafxryh vkgsr- ;k 

fodklkph 3 fodklkRed è;s;s lkafxryh vkgsr- 

1- vkjksX; vkf.k dY;k.k&HW& ckydkaps vkjksX; vkf.k LokLF;fodkl lkèk.ks- 

2- çHkkoh laçs"kd& EC& ckydkpk çHkkoh laoknd Eg.kwu fodkl dj.ks- 

3- lgHkkxh vè;;ukFkÊ& IL& ,d lgHkkxh vè;;ukFkÊ Eg.kwu ckydkapk fodkl dj.ks- 

f'k{k.kçfØ;srwu fo|kFkÊ dls ?kMkosr gs ;k rhu è;s;kaeèkwu ;ksX; jhrhus lkafxrys 

vkgs- ;keèkwu çR;sd fo|kF;kZpk loZad"k fodkl visf{kr vkgs- 

 iwoZçkFkfed Lrjkiklwu eqykaps ;ksX; lkekftdhdj.k] vkjksX;nk;h lo;hapk fodkl] 

oS;fäd vkf.k lkewfgd [ksGkrhy lgHkkx o dkjd dkS'kY;kapk fodkl ;k loZ eq[; 

dkS'kY;kapk ;kr lekos'k vkgs- rlsp fu.kZ;{kerk] leL;k fujkdj.k] Lo&tk.khospk fodkl 

;k ,dfolkO;k 'krdkrhy thou dkS'kY;kapkgh ;keè;s lekos'k vkgs- eqykauh çHkkoh laoknd 

;k Hkwfedsrwu Hkk"kspk letiwoZd mi;ksx djkok- iqLrdka'kh eS=h d:u okpulaL—rh 

fodflr djkoh rlsp ltZukRed ys[ku'kSyh tksiklkoh] ;k xks"Vh visf{kr vkgsr- 

HkksorkyP;k ifjfLFkrh'kh leUo; lkèkwu lrr f'kdr jkg.kkjk fo|kFkÊ ;keèkwu fodflr 

Ogkok] vls fuiq.k Hkkjr eksfgesps è;s; vkgs- gh fodklkRed è;s;s lkè; gks.;klkBh 

ckyokfVdk Lrjkiklwu b;Ùkk frljhi;ZarP;k vè;;ufu"iÙkh ;k eksfgesus fuf'pr dsY;k 

vkgsr- 
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ik;kHkwr lk{kjrk& lekfo"B ?kVd %& ik;kHkwr lk{kjrk& lekfo"B ?kVd %& ik;kHkwr lk{kjrk& lekfo"B ?kVd %& ik;kHkwr lk{kjrk& lekfo"B ?kVd %&     

¼ƒ½  ekSf[kd Hkk"kkfodkl % okpu vkf.k ys[ku dkS'kY;kalkBh ekSf[kd Hkk"kkfodkl [kwi 

egÙokpk vkgs- ;keè;s y{kiwoZd ,sd.ks] letwu ?ks.ks] ekSf[kd 'kCnlaxzg vkf.k 

laoknkpk lekos'k gksrks- ;k Lrjkojhy eqykalkscr lrr cksyr jkg.ks] Jo.kkps 

vfèkdkfèkd vuqHko R;kauk ns.ks] R;kaps ,sdwu ?ks.ks] NksVîk xks"Vh] cMcMxhrs ,sdfo.ks 

;k o v'kk ckchaeqGs eqykapk ekSf[kd Hkk"kkfodkl osxkus gksrks- ewy 'kkGsr ;srs] rsOgk 

R;kP;kdMs R;kP;k ?kjkrhy ifjljkrhy vuqHkokapk [kwi eksBk [kftuk vlrks] tks 

nqyZf{kr d:u pky.kkj ukgh- ;klkBh R;kP;k cksyhHkk"kspk Lohdkj d:u R;kyk 

cksyrs djk;yk gos- 

¼„½  folkadsrhdj.k ¼Decoding½ eqykaP;k –"Vhus çR;sd v{kj gs ,d fp=p vlrs- rh 

èofufpUgs vlrkr- ;k fpUgkauk fof'k"V èouhr O;ä dj.ks Eg.kts folkadsrhdj.k 

¼Decoding½- eqykaeè;s èouhph tk.k fuekZ.k Ogkoh] ;klkBh v{kj vkf.k èouhrhy 

lglacaèk y{kkr vk.kwu ns.ks] ;ksX; mPpkjkaph lo; yko.ks xjtsps vkgs- okpuiwoZ 

r;kjheè;s ;k ckchapk fopkj djk;yk gok- 

¼…½  letiwoZd okpu% vpwd çokgh okpu eqykaph etdqjkcíyph let ok<ors- ;keè;s 

vk'k;kuqlkj ;ksX; vkjksg&vojksg ;kapk mi;ksx d:u eqykauk okprk ;s.ks] ;ksX; 

vkdyu gks.ks] rdZlaxr fopkj djk;yk f'kd.ks vfHkçsr vkgs- ;klkBh o;ksxVkuqlkj 

eqykauk okpu lkfgR; miyCèk d:u ns.ks] rlsp Nkihy lkfgR;kph vksG[k ok<fo.ks 

vko';d vkgs- vkd"kZd xzaFkky; fodflr dj.ks xjtsps vkgs- ifjfpr] vifjfpr 

mrkÚ;koj ç'u fopkj.ks] mrkÚ;kyk 'kh"kZd lqpfo.ks rlsp lgHkkxh okpu ?ks.ks ;k —

rh letiwoZd okpuklkBh iwjd Bjrkr- 

¼†½  ys[ku %& v{kj vkf.k 'kCnkaP;k ys[kuk lkscrp Lo&vfHkO;ählkBh ys[kugh ;kr 

lekfo"V vkgs- Hkk"kk gs laoknkps rlsp vfHkO;ähps çHkkoh ekè;e vkgs Eg.kwu 

R;klkBh vfèkdkfèkd laèkh eqykauk ns.ks xjtsps vkgs- eqykauk R;kaP;k jkstP;k vuqHko 

foÜokrhy dkgh 'kCn vki.k fnys] rj eqys R;koj dfork o NksVh xks"V r;kj 

djrkr- eqykaP;k Hkk"kkfodklkr okpu] ys[ku vkf.k cksy.ks ;k —rh ,desdkauk 

ijLij iwjd Bjrkr- 

¼5½  'kCnlaxzg %& 'kCn vkf.k 'kCn vFkkZaP;k foLrr̀ Js.khps Kku fodflr dj.ks- gs dsoG 

'kCnkaP;k O;k[;k f'kd.;kiqjrs ukgh- 'kCnlaxzg lanHkkZaeè;s fodflr dsY;kl] eqys 

;ksX; lanHkkZaeè;s 'kCn okij.;kl f'kdrkr- ;k Mksesueè;s ekSf[kd 'kCnlaxzg] 

okpu@ys[ku 'kCnlaxzg vkf.k 'kCnkaps :ikRed fo'ys"k.k ;kapk lekos'k gksrks- 

¼6½  èouhckcr tk.kho tkx̀rh %& Hkk"ksP;k èouh lajpusph let fuekZ.k dj.ks lekfo"V 
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vkgs- cksyY;k tk.kkÚ;k Hkk"ksrhy èouh y{kkr ?ks.;kph] fopkj dj.;kph vkf.k 

'kCnkaph {kerk th 'ksoVh Hkk"ksP;k çrhd ç.kkyh'kh tksMyh tkÅ 'kdrs- ;k 

Mksesueè;s 'kCn tkx#drk] ;ed tkx:drk vkf.k 'kCnkaeèkhy vkoktkaph tk.kho 

;k dkS'kY;kapk lekos'k vkgs ts R;kaP;k Hkk"ks'kh vFkZiw.kZ çfrc)rsrwu mn~Hkoys ikfgts- 

¼7½  èouh yhih ifjp; %& eqykauh lk{kjrsph vkSipkfjd f'kdo.k lq: dj.;kiwoÊ R;kauk 

fyihfo"k;hph let vko';d vkgs- Hkk"ksrhy èouhauk ewrZ Lo:ikr fnysY;k [kq.kkapk 

Eg.ktsp Hkk"ksP;k fyihpk ifjp; vl.ks gs Hkk"kk fodklkrhy ,d egRokph ik;jh 

vkgs- èouhuqlkj v{kj 'kCn vksG[k gh {kerk çkIr >kY;koj okpu o ys[ku lqyHk 

gksr vlrs- 

¼8½  okpu vks?k %& vpwdrk] osx ¼Lo;apfyrrk½] vfHkO;äh] vkf.k vkdyuklg etdwj 

okp.;kP;k {kerspk lanHkZ nsrs T;keqGs eqykauk etdwjkrwu vFkZ dk<rk ;srks- vusd 

eqys v{kjs vksG[krkr i.k ,d&,d d:u rs d"ViwoZd okprkr- ;keqGs dk; okpys 

tkr vkgs gs letwu ?ks.;kP;k çfØ;sr vMFkGk ;srks- la'kksèku vls lkaxrs dh] 

okpu gs çokghi.kkyk ,d okD; letwu ?ks.;kP;k vkdyuk'kh tksMrs] eqykauk rs 

lqekjs 12 lsdankr MhdksM djrk vkys ikfgts- gs okpu dk;Z{kersps ifjek.kkRed 

e‚Msy cuors T;keè;s ,d lkèkk vkf.k ikjn'kZd e‚fuVfjax bafMdsVj vkgs- 

¼9½  okpu laL—rh @ okpukdMs dy %& fofoèk çdkjP;k iqLrds vkf.k brj okpu 

lkexzhlg O;Lr jkg.;kph çsj.kk lekfo"V vkgs- eqykauk pkaxY;k lkfgR;kph ç'kalk 

djrk vkyh ikfgts vkf.k R;kauk ekfgrhiw.kZ i)rhus çfrlkn ns.;kl l{ke vly 

ikfgts- vxnh vk'p;Zdkjdi.ks ygku eqys ns[khy iqLrds gkrkG.;kr LokjL; 

nk[kowu] fp=s c?kwu vkf.k okpu dj.;kpk ç;Ru d:u gs çnf'kZr djrkr- okpu 

laL—rh fodflr dj.;klkBh dqVqac] lekt vkf.k 'kkGk ;kapk lgHkkx egÙokpk 

vkgs- okpukph laL—rh uarjP;k dkGkr tckcnkj ukxfjdkalkBh yksd'kkgh ewY;s 

vkf.k oS;fäd lkekftd lacaèkkauk çksRlkgu nsrs- 

 

Hkk"ksçek.ksp xf.krkrhy la[;kKkukckcrP;k ewyHkwr {kerk çkIr >kY;k] rj ewy 

nSuafnu O;ogkjkrhy xf.kr letwu ?ksÅ 'kdsy- ;keè;s la[;kaph vksG[k la[;kaojhy fØ;k 

¼csjht] otkckdh] xq.kkdkj o Hkkxkdkj½ vkdkj vkf.k LFkku ;kafo"k;hph let ok<fo.ks 

visf{kr vkgs- eqykaeè;s xf.krh; laçs"k.kkckcrph let ;s.;klkBh Hkk"ksrhy dkS'kY;s mi;ksxh 

Bj.kkj vkgsr- Hkk"kk vkf.k xf.krkrhy ;k ik;kHkwr {kerk b;Ùkk frljhi;Zar eqykauh çkIr 

dsY;k] rj R;kaps iq<hy f'kd.ks lksis gksbZy- 
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ik;kHkwr la[;kKku& ladYiukik;kHkwr la[;kKku& ladYiukik;kHkwr la[;kKku& ladYiukik;kHkwr la[;kKku& ladYiuk    

nSuafnu thoukrhy leL;k lksMfo.;klkBh xf.krh; ladYiukapk mi;ksx o 

dkj.kehekalk dj.;kph {kerk Eg.kts ik;kHkwr la[;kKku gks;- oLrw vpwd ekstrk ;s.ks] 

la[;kaph let] la[;sps la[;ki.k] ewyHkwr fØ;kapk leL;k fujkdj.kklkBh mi;ksx] 

xf.krh; fopkj djrk ;s.ks ;k eq[; ckchapk lekos'k ik;kHkwr la[;kKkukr dsyk vkgs- 

ik;kHkwr la[;kKku çkIr dsysY;k fo|kF;kZaeè;s [kkyhy {kerk] dkS'kY;s fnlwu ;srhy- 

� la[;kaps vpwd okpu o ys[ku djrks- 

� csjht] otkckdh] xq.kkdkj] Hkkxkdkj ;k ewyHkwr fØ;kapk okij d%u nSuafnu 

thoukrhy leL;k lksMforks- 

� xf.kr vpwd djrks] pqdk vksG[kwu vpwd mÙkj 'kksèk.;kpk ç;Ru djrks- 

� nSuafnu thoukr rdkZpk okij djrks- 

� xf.krh; –f"Vdksukpk voyac d%u rkfdZd–"Vîk ;ksX; fu.kZ; ?ksrks o R;kekxph 

dkj.kehekalk lkaxrks- 
 

 rkfdZd fopkj o dkj.kehekalk ;k {kerkapk fodkl dj.;klkBh ik;kHkwr 

la[;kKkukoj fon;kF;kZauh çHkqRo feGfo.ks xjtsps vkgs- la[;kaph ;ksX; let] la[;kaojhy 

pkj ewyHkwr fØ;kapk vpwd okij bR;knh ckch thoukpk vfoHkkT; Hkkx vkgsr] R;kpcjkscj 

Hkfo";krhy fdaok iq<hy f'k{k.kkpk ik;k vkgsr vkf.k Eg.kwup çkFkfed xf.krkP;k iq<hy 

lkr ?kVdkapk fopkj dj.ks ØeçkIr Bjrs % 

¼ƒ½  la[;kiwoZ lacksèk %&la[;kiwoZ lacksèk %&la[;kiwoZ lacksèk %&la[;kiwoZ lacksèk %&  oLrw ekst.ks rlsp la[;kaph let fodflr gks.;kiwoÊ eqykaeè;s 

oxÊdj.k] Øec)rk] ,dkl ,d laxrh ;kalkj[;k {kerkapk fodkl gks.ks xjtsps 

vlrs] ;kaukp la[;kiwoZ lacksèk vls Eg.krkr- 

¼„½  la[;k o R;kojhy fØ;k%&la[;k o R;kojhy fØ;k%&la[;k o R;kojhy fØ;k%&la[;k o R;kojhy fØ;k%&  la[;kaps okpu] vadkr o v{kjkr la[;kaps ys[ku 

la[;kaph rqyuk o la[;kaoj dsY;k tk.kkÚ;k csjht] otkckdh] xq.kkdkj o Hkkxkdkj 

;k pkj ewyHkwr fØ;kapk lekos'k ;k ?kVdkr gksrks- 

¼…½  vkdkj vkf.k vodk'kh; lacksèk ;kaps vkdyu%vkdkj vkf.k vodk'kh; lacksèk ;kaps vkdyu%vkdkj vkf.k vodk'kh; lacksèk ;kaps vkdyu%vkdkj vkf.k vodk'kh; lacksèk ;kaps vkdyu%  fofoèk vkdkj] vodk'k] ekiu] 

LFkku] fn'kk] xrh bR;knhapk lekos'k vl.kkjk o vki.k T;k txkr okojrks R;kps 

o.kZu o oxÊdj.k dj.;klkBh vko';d o mi;qä vl.kkjk gk ?kVd vkgs- 

¼†½  xf.krh; laçs"k.k @ laokn %xf.krh; laçs"k.k @ laokn %xf.krh; laçs"k.k @ laokn %xf.krh; laçs"k.k @ laokn % xf.krkrhy fpUgs] çfrds] vk—R;k] vkys[k bR;knhapk 

okij d:u ,desdkadMwu ekfgrhps vknkuçnku o ijLijka'kh laokn lkèk.;kph 

çfØ;k Eg.kts xf.kr laçs"k.k- 

¼‡½  ekfgrhps O;oLFkkiu %ekfgrhps O;oLFkkiu %ekfgrhps O;oLFkkiu %ekfgrhps O;oLFkkiu % ekfgrhpk çpaM foLQksV gs ,dfolkO;k 'krdkps O;oPNsnd 
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y{k.k vkgs vkf.k Eg.kwup ekfgrhps ladyu o ekfgrhP;k O;oLFkkiuk'kh lacafèkr 

{kerkapk fodkl gks.ks vko';d vkgs- 

¼ˆ½ ¼ˆ½ ¼ˆ½ ¼ˆ½     vkvkvkvk————frcaèkfrcaèkfrcaèkfrcaèk % vk—frcaèk gk xf.krkP;k vH;klkrhy egÙokpk ?kVd vkgs- jkstP;k 

thoukr o xf.krkr fofoèk çdkjps vk—frcaèk vk<Grkr- uohu vk—frcaèk r;kj 

dj.ks] vk—frcaèkkph jpuk o o.kZu] vk—frcaèk vksG[k.ks] vk—frcaèkkpk foLrkj ;k 

ckchapk lekos'k ;k ?kVdkr gksrks- 

¼‰½ ¼‰½ ¼‰½ ¼‰½     ekiu %ekiu %ekiu %ekiu % ekiu gk ekuoh thoukpk vfoHkkT; Hkkx vkgs- ykach] otu] vkdkjeku 

rkieku bR;knh jk'khaP;k ekiuk'kh lacafèkr —rh rj eqys usgehp djhr vlrkr- 
 

ik;kHkwr lk{kjrk vkf.k la[;kKku eè;s 'kkGk o f'k{kd ;kaph Hkwfedk %& ik;kHkwr lk{kjrk vkf.k la[;kKku eè;s 'kkGk o f'k{kd ;kaph Hkwfedk %& ik;kHkwr lk{kjrk vkf.k la[;kKku eè;s 'kkGk o f'k{kd ;kaph Hkwfedk %& ik;kHkwr lk{kjrk vkf.k la[;kKku eè;s 'kkGk o f'k{kd ;kaph Hkwfedk %&     

'kkys; okrkoj.k jE; vlkos- eqykauk 'kkGsph xksMh okVkoh- R;kauk 'kkGseè;s vkuankus 

;s.;kl mn;qä djsy vls 'kkys; okrkoj.k vlkos- 'kkGk gs ckydkyk Lor%ps nqljs ?kj 

vkgs] vls okVys ikfgts- f'k{kdkaph Hkwfedk gh lqyHkd vkf.k lzksrdrkZ v'kk nksUgh çdkjph 

vlkoh- f'k{kdkauh ckydkauk dks.kR;k —rh djkO;kr ;kps caèku ?kkyw u;s- ckydkP;k 

cksyhHkk"kspk Lohdkj djkok- 'kkGk vkf.k f'k{kd ;k nks?kkauhgh ckydkauk dks.krhgh caèkus 

?kkyw u;sr- R;kapk eqäi.ks fodkl gksbZy ;koj Hkj ns.kkjs okrkoj.k 'kkGsrhy f'k{kdkauh 

r;kj djkos- 
 

ik;kHkwr Hkkf"kd fodkl %&ik;kHkwr Hkkf"kd fodkl %&ik;kHkwr Hkkf"kd fodkl %&ik;kHkwr Hkkf"kd fodkl %&    

1- vè;kiu dj.;klkBh dyk] ØhMk ICT vkf.k dFkkdFku ;kaps ,dkRehdj.k dj.kkjh 

vè;kiu i)rh vlkoh- 

2- eqykauk xks"V lkaxkoh- dkgh fnolkauh iqUgk rhp xks"V lkax.;kl R;kauk mn;qä 

djkos- 

3- xks"Vhaph fp=s Øekus ykok;yk lkaxkos- 

4- xks"Vhoj vkèkkfjr fp=s eqykauh Lor% dk<koh-  

5- xk.kh Eg.k.ks] uohu xk.kh] ckyxhrs ;kapk okij djkok- 

6- vksY;k ekrhpk fp[ky] eGysys ihB ?ksÅu] eqykauk R;kiklwu dk; cuok;ps] dk; 

djk;ps rs cuow n;kos- 

7- ikus] Qqys] f'kaiys ;kapk okij d:u v{kjs] vkdkj] 'kCn ;kaps –<hdj.k djkos- 

8- cksyhHkk"ksrhy xhrs xk.;kl laèkh n;koh] çksRlkgu n;kos- 

9- Lor% xhr r;kj dj.;kl çsfjr djkos- 

10- lq#okrhyk fofoèk vkdkj] uarj v{kjs] 'kCn] 'kCnkadMwu okD;kdMs ;kos- ;klkBh 

ukohU;iw.kZ —rh] 'kCndkMZ] okD;dkMZ ;kapk okij djkok- 
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11- vukSipkfjd xIik ekj.ks gs ;k o;ksxVkaeè;s eqykauk f'kdfo.;klkBh Qkj egÙokps 

vlrs vkf.k ;keè;s ckydkauk 'ksr jLrk] xko] ?kj] fe=] inkFkZ] çlax] ?kjkpk ifjlj 

;k lokZaps R;kaP;k Hkk"ksr o.kZu dj.;kph laèkh n;koh- R;kauk cksyrs djkos- 

12- fujksi lkax.ks] lwpuk ,sd.ks] R;k lwpuk iqUgk R;kaP;k Hkk"ksr lkaxwu R;kph iqujko`Ùkh 

dj.ks v'kk —rh eqykadMwu d:u ?;kO;kr- 

13- 6 rs 9 ;k o;ksxVkrhy eqykauk fofoèk çlaxkaps R;kaP;k cksyhHkk"ksr o.kZu dj.;kl 

ys[ku dj.;kl mn;qä djkos- R;kauh Lor%P;k Hkk"ksr NksVîk NksVîk xks"Vh 

fygkO;kr- R;koj vkèkkfjr fp=s dk<kohr] ;klkBh lq)k laèkh n;koh- 

14- vki.k eqykauk T;k xks"Vh lkaxw R;k çk.;kaP;k] i{;kaP;k o R;kaP;k HkkofoÜok'kh 

lacafèkr v'kk vlkO;kr- 

15- xks"Vh lkaxr vlrkuk vkoktkr p<mrkj o mPpkjkr Li"Vrk vlkoh- 

16- f'kdforkuk iisV~l] cksyD;k ckgqY;k ;kapklq)k okij djrk ;sbZy- 
 

ik;kHkwr xf.krh fodkl %&ik;kHkwr xf.krh fodkl %&ik;kHkwr xf.krh fodkl %&ik;kHkwr xf.krh fodkl %&    

1- xf.krkeè;s oxÊdj.k djrk ;s.ks ¼tls …&… ps xV cuok½] oLrwaph Øeokjh ykork 

;s.ks ¼tls % ifgyk] nqljk] frljk-----½ ,dkl ,d laxrh] la[;k vksG[k ¼;klkBh 

èkwGikVhoj ys[ku dj.ks-½ ;kaps vè;kiu gks.ks] ;kaph ekfgrh gks.ks Qkj xjtsps vkgs-  

2- ;klkBh „ VkG~;k oktok † mMîk ekjk] ‡ e.;kaph ekG cuok] Š Qqys ekGsr vksok 

v'kk —rh ?ks.ks- 

3- —rhlkBh fo|kF;kZauk clforkuk HkkSfefrd vkdkjkrhy jpukapk mi;ksx djkok- tls % 

f=dks.k] pkSdksu] orZqGkdkj jpuk- fiBkiklwu vad cufo.ks- 

4- n'kd] lqês ;kaps vè;kiu dkMîkapk okij d:u f'kdfo.ks- 

5- uksVk vkf.k uk.kh ;kapk okij d:u O;ogkjKkukph vksG[k d:u ns.ks- 

6- dkMsisVh] [kksds ;kapk okij d:u HkkSfefrd vkdkj f'kdfo.ks- 

7- nxM] fc;k ;kapk okij d:u iVhr la[;k d'kk ok<rkr] d'kk deh gksrkr rs 

f'kdfo.ks vkf.k vukSipkfjd i)rhus ik<îkaph vksG[k d:u ns.ks-  

8- èkwGikVh] eSnku ;kapk okij d:u ljG js"kk] frjI;k js"kk] HkkSfefrd vkdkj ;kaph 

vksG[k d:u ns.ks- 

9- fg'kksc f'kdfo.;klkBh cktkj] çR;{k nqdkukrhy O;ogkj ;kaph vksG[k d:u ns.ks- 

10- ijlckx cufo.ks o R;krwu ifjlj vH;klkrhy ?kVdkalg ;k >kMkyk VkseWVks fdrh\ 

fejP;k fdrh\ ;kalkj[;k ç'ukaeèkwu xf.krh fØ;kaps –<hdj.k dj.ks- 
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'kkys; oxZ okrkoj.k %&'kkys; oxZ okrkoj.k %&'kkys; oxZ okrkoj.k %&'kkys; oxZ okrkoj.k %&    

1- oxkZeèkhy okrkoj.k gs çlUu vkf.k [ksGhesGhps vlkos-  

2- oxkZr Hkjiwj çdk'k vlkok-  

3- gok [ksGrh vlkoh- 

4- oxkZr] oxkZckgsj] eSnkukoj [ksG —rh ?ksrk ;sbZy vls lkfgR; miyCèk vlkos- 

5- ckydkaps xV ikM.;kr ;kos- lokZauk laèkh feGkoh- 

6- vè;kiu djhr vlrkuk eqykauk ewrkZdMwu vewrkZdMs U;kos- 

7- eqykauk lwpukaps ikyu dj.ks] [ksG.;kaph okV.kh djk;yk f'kd.ks] ,dksI;kus [ksG.ks] 

brj eqyka'kh eS=h dj.ks gs voxr dj.;kl çksRlkgu n;kos- 

8- ;ksX; —rhaps çcyu Ogkos] çksRlkgu feGkos- 

9- ckydkaoj gs d: udks rs d: udks ;k çdkjph caèkus ulkohr- 

10- ckydkaP;k cksyh Hkk"kspk Lohdkj djkok- 

11- eqykaP;k udGr R;kauk èkkU;] e.kh] nxM] f'kaiys] Qqys] ikus] nksjh] jax] jkaxksGh] 

fp=] ifjljkrhy oLrw ;kapk okij d%u ladYiuk f'kdfo.;kr ;kO;kr- 

12- —rhaeè;s ukohU;rk vlkoh- 

13- oxZjpuseè;s oSfoè; vlkos- 

14- nksjhoj ljG js"ksr pky.ks] ukxeksMh pky.ks] orZqGkdkj pky.ks ;kalkj[;k —rh 

?;kO;kr- 

15- eqykauk fofoèk xhrs ,sd.;kph mi;qä vls fOgfMvks ikg.;kph lks; vlkoh- nwjn'kZu 

lap] lkèkus ;kapk okij djkok- vko';d okVsy R;k fBdk.kh fon;kF;kZauk mi;qä 

vls 'kS{kf.kd 

16- Hkjiwj [ksGkps lkfgR; miyCèk vlkos- 

17- lkfgR; gs eqykauk lgt ?ksrk ;sbZy] v'kk fBdk.kh Bsoysys vlkos- 

18- fOgfMvkst nk[kfo.;kr ;kosr- 

19- fp=;qä xks"Vhaph iqLrds vlkohr- 
 

lekjksi %&lekjksi %&lekjksi %&lekjksi %&  

Hkkf"kd vkf.k xf.krh; lk{kjrk gk f'k{k.k vFkZiw.kZ dj.kkjk vkf.k vR;ko';d Hkkx 

vlY;kus ;k lanHkkZr f'k{kd] ikyd vkf.k lekt ;kaP;kr gh lk{kjrsph ladYiuk 

#tfo.;klkBh lkrR;kus çf'k{k.ks nsÅu f'k{k.kçokgkrhy uos cny voxr dj.;kps dke 

f'k{kd çf'k{k.kkrhy ekrl̀aLFkk vlysY;k jkT; 'kS{kf.kd la'kksèku o çf'k{k.k laLFkk vkf.k 

ftYgk f'k{k.k o çf'k{k.k laLFkk mRlkgkus vkf.k dYidrsus djhr vkgsr- R;klkBh fofoèk 
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Hkk"kkaeèkhy rTK O;ähaps ekxZn'kZu] Hkk"kk fodkl eaMGkps ekxZn'kZu] lkfgR; vdkneh 

lkscr ppkZl=s] —rh la'kksèkus] jkT; ljdkjP;k Hkkf"kd èkksj.kkaph çHkkoh vaeyctko.kh vls 

vusd mik; R;kaP;k ekQZr dsys tkr vkgsr- çR;{k fdaok vkHkklh i)rhus f'k{kdkauk 

çf'k{k.ks] R;kauk la'kksèkuklkBh enr o çksRlkgu] vfèkdkj+~;kaps l{kehdj.k] f'k{kd o fo|kFkÊ 

;kaP;klkBh dFkk] dfork ys[ku LièkkZ] lkfgR; laesyus v'kk miØekarwu Hkkf"kd lk{kjrk 

ok<fo.ks o rh ntZsnkj dj.ks v[kaM lq: vlrs-  

vk;lj fdaok vxLR; QkÅaMs'ku ;kalkj[;k laLFkkaP;k lgdk;kZus çR;{k fdaok 

vkHkklh xf.krh dk;Z'kkGk] xf.krkrhy vçxr fon;kF;kZauk çxrhP;k ekxkZoj vk.k.;klkBh 

iquHkZj.k dk;ZØe] Lokè;k;iqfLrdk] U;kl QkÅaMs'kuP;k enrhus xf.krkps l{kehdj.kns[khy 

l: vlrs- ;k laLFkkaeèkhy loZ vfèkdkjh vkiY;k {kerk vkf.k dYidrk i.kkyk ykowu 

f'k{k.k ntZsnkj Ogkos ;klkBh ru eu èku vksrwu dk;Zjr vkgsr- ;kaP;k tksMhyk ekU;oj 

lkfgfR;d] xf.krkeèkhy la'kksèkd] Hkk"kk vkf.k xf.krkeè;s eksykps dke dj.kkÚ+~;k laLFkkaps 

çfrfuèkh ;kapk çf'k{kd Eg.kwu lekos'k >kyk] rj rs f'k{kd l{kehdj.kklkBh tkLr mi;qä 

Bjsy( T;k }kjs fo|kFkÊ fodklkyk ,d osxGk vk;ke feGsy- 

  fon;kF;kZaps 'kS{kf.kd] lkekftd] Hkkofud] ckSf)d mUu;u d:u R;kaps O;fäeÙo 

le`) dj.;klkBh vkf.k ns'kkps LFkS;Z vkf.k çxrh ;klkBh Hkkf"kd vkf.k xf.krh; 

lk{kjrsyk i;kZ; ukgh- 
 

lanHkZ %& lanHkZ %& lanHkZ %& lanHkZ %&     

1-  'kkys; f'k{k.k o ØhMk foHkkx] egkjk"Vª 'kklu] 'kklu fu.kZ; Øekad% 

ldh.kZ&2021@çØ179@,lMh&6 fn-27 v‚DVkscj 2021 

2-  M‚- deyknsoh vkoVs] ¼2021]v‚xLV]½ 'fuiq.k Hkkjr dk liuk lc cPps le>s Hkk"kk 

vkSj x.kuk] thou f'k{k.k]66¼5½] 5&7 

3-  M‚- xkoaMs uhrw] ¼2021]v‚xLV]½ ik;kHkwr Hkkf"kd vkf.k xf.krh; lk{kjrk % ladYiuk] 

xjt o egÙo-] thou f'k{k.k]66¼5½] 16&18 

4-  mckGs lqfurk] ¼2021]v‚xLV½] ik;kHkwr lk{kjrk % vkthou f'k{k.kkpk ik;k] thou 

f'k{k.k] 66 ¼5½] 39&42 

5- Foundational Literacy And Numeracy] National Initiative For Proficiency In Reading With 

Understanding And Numeracy ,Nipun Bharat, Guidelines For Implementation] Ministry Of 

Education] Government Of India- 
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उ9चतर $शा मa रा��	य $शा नीLत का योगदान 
 

अं\कता अ�खलेश पाbडेय 

शोधाथ� 
पी. 2ह�. डी. ट�. कॉलेज ऑफ एजूकेशन फॉर वूमेन, 

एस. एन. डी. ट�. वूम̂स यू;नव*स�ट� मुबंई 
    

सारांश 

रा9:�य *श1ा नी;त म̂ 21वीं सद� के 20 व̂ साल म̂ भारत म̂ नई *श1ा नी;त आई है। भारत 

म̂ सव��थम 1968 म̂ नई *श1ा नी;त बनाई गई थी उसके बाद 1986 म̂ बनाई गई िजसके बाद नई 

*श1ा नी;त को 1992 म̂ सशंोrधत \कया गया। लगभग 34 साल बाद 2021 म̂ पुनः नई *श1ा नी;त 

को लेकर अहम बदलाव \कए गए ह°।  

िजसम̂ *श1ा सबंंrधत बहुत से ;नयम¢ म̂ बदलाव \कया गया है। वह� हाल ह� म̂ मानव ससंाधन �बंधन 

मNंालय ने *श1ा नी;त म̂ बदलाव के साथ-साथ अपने मNंालय का नाम भी बदल _दया है, मानव 

ससंाधन �बंधन मNंालय को अब *श1ा मंNालय के नाम से जाना जाएगा। 
 

मलूशUद :- रा9:�य *श1ा नी;त, नई *श1ा नी;त। 
 

'(तावना 

       क̂`�य मानव ससंाधन 
वकास मNंालय Kवारा जार� कh गई नई *श1ा नी;त के अंतग�त /कूल� 

*श1ा म̂ बड़े बदलाव \कए गए ह°। नई *श1ा नी;त म̂ 10+2 के फॉम[ट को पूर� तरह ख@म कर _दया 

गया है। अब इसे 10+2 से बांटकर 5+3+3+4 फॉम[ट म̂ ढाला गया है। इसका मतलब है \क अब /कूल 

के पहले 5 साल म̂ �ी-�ाइमर� /कूल के 3 साल और क1ा 1 और क1ा 2 स_हत फाउंडेशन /टेज 

शा*मल ह¢गे। \फर अगले 3 साल को (क1ा 3 से 5) कh तैयार� के चरण म̂ 
वभािजत \कया जाएगा। 

इसके बाद म̂ 3 साल म0य चरण (क1ा 6 से 8) और मा0य*मक अव/था के 4 वष� (क1ा 9 से 12)। 

इसके अलावा /कूल म̂ कला, वा5णXय, 
वLान /:�म का कोई कठोर पालन नह� ंहोगा, छाN अब जो 

भी पाyयVम चाहे वह ले सकते ह°। 

उ%चतर *श1ा के अनुभवज�य 1ेN¢ म̂ �वेश के *लए अपार संभावनाओं के Kवारा खोले जा 

सकता है जो 2यिxतय¢ और साथ ह� साथ समदुाय¢ को भी �;तकूल पjरि/थ;तय¢ के र1क से ;नकाल 

सकता है। इसी कारण सभी के *लए उ%चतर गुणव@ता युxत *श1ा के अवसर उपल�ध कराना हमार� 

सव�@तम �ाथ*मकताओं म̂ होना चा_हए। यह नी;त SEDG पर 
वशेष जोर देते हुए सभी छाN¢ तक 

गुणव@तापूण� *श1ा कh समान पहंुच स;ुनिlचत करती है।डायने*मxस और *श1ा �णाल� से SEDG के 

बाहर हो जाने से जुड़ ेबहुत सारे कारण भी 
वKयालयी *श1ा �णाल� और उ%चतर *श1ा �णाल� म̂ 

समान है। इसी*लए 
वKयालय *श1ा और उ%च *श1ा के 1ेN म̂ समता, समानता और समावेश से जुड़ े

�ि9टकोण एक समान होने चा_हए और इसके साथ ह� साथ /थाई सधुार स;ुनिlचत करने के *लए इससे 

जुड़ ेसभी चरण¢ म̂ ;नरंतरता होनी चा_हए। अतः उ%चतर *श1ा म̂ समता, समानता और समावेशन के 

ल�य¢ को पूरा करने के *लए आवlयक नी;तगत फल¢ को /कूल� *श1ा के *लए भी देखा जाना चा_हए।  

इन समहू¢ के बाहर हो जाने से जुड़ ेकई पहल ूहै जो /वयं म̂ कारण और �भाव दोन¢ है और उ%चतर 

*श1ा म̂ 
वशेष ]प से जुड़ ेहुए ह° या \फर उ%चतर *श1ा के 1ेN म̂ इनकh जड़̂ बहुत गहर� ह°। इ�ह̂ 
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उ%चतर *श1ा म̂ 
वशेष ]प से दरू \कया जाना चा_हए और इसके अंतग�त उ%चतर *श1ा के अवसर¢ 

कh जानकार� का अभाव उ%चतर *श1ा gहण करने के दौरान के समय म̂ शा*मल आrथ�क अवसर¢ कh 

हा;न, आrथ�क बाधाए,ं �वेश �\Vया, भौगो*लक बाधाए,ं भाषाई अवरोध, बहुत अrधक उ%चतर *श1ा 

काय�Vम¢ कh सी*मत रोजगार 1मता और ;नधा�jरत 
वKयाrथ�य¢ के *लए उपयुxत सहायता तNं कh कमी 

से जुड़ी चुनौ;तय¢ को शा*मल \कया जाना चा_हए। 
 

सरकारH और उ9चतर $शण स(ंथाओं dवारा उ9चतर $शा 0व$श�ट अपनाए जाने वाले कुछ अLतMरfत 

कदम 

★ सरकार Kवारा उठाए जाने वाले कदम  

● SEDG को *श1ा के *लए समrुचत सरकार ;नrध का ;नधा�रण। 

● उ%चतर GER तथा SEDG के *लए /प9ट ल�य¢ का ;नधा�रण। 

● उ%चतर *श1ण स/ंथाओं कh �वेश �\Vया म̂ ज̂डर संतुलन को बढ़ावा देना। 

● 
वकास कh ओर उ�मखु िजल¢ म̂ उ%चतर गुणव@ता युxत उ%चतर *श1ण स/ंथा बनाकर और 

बड़ी सbंया म̂ SEDG के *लए हुए 
वशेष *श1ा 1ेN बनाकर पहंुच को सधुारना। 

● उ%चतर गुणव@ता युxत ऐसे उ%चतर *श1ण स/ंथाओं का ;नमा�ण और 
वकास करना जो 

भारतीय भाषाओं म̂ या K
वभाषी ]प से *श1ण कराएं। 

● साव�ज;नक और ;नजी दोन¢ ह� तरह के उ%चतर *श1ण स/ंथाओं म̂ SEDG को अrधक 


व@तीय सहायता और छाNविृ@त �दान करना। 

● SEDG के बीच उ%चतर *श1ा के अवसर¢ और छाNविृ@त से जड़ुी जाग]कता के *लए �चार 

�सार करना। 

● बेहतर भागीदार� और सीखने के पjरणाम¢ के *लए �ौKयोrगकh का ;नमा�ण और 
वकास। 

★ सभी उ%चतर *श1ा स/ंथान Kवारा उठाए जाने वाले कदम 

● उ%चतर *श1ा �ा}त करने से जुड़ी लागत और इस दौरान हुई आrथ�क अवसर¢ कh हा;न को 

कम करना। 

● सामािजक, आrथ�क ]प से वंrचत छाN¢ को अrधक 
वि@तय सहायता और छाNविृ@त �दान 

करना। 

● उ%चतर *श1ा के अवसर और छाNविृ@त से जड़ुी जाग]कता के *लए �चार �सार करना। 

● �वेश �\Vया को अrधक समावेशी बनाना पाyयVम को अrधक समावेशी बनाना। 

● उ%चतर *श1ा काय�Vम¢ को अrधक रोजगार परक बनाना भारतीय भाषाओं और K
वभाषी ]प से 

पढ़ाए जाने वाले अrधक oडgी पाyयVम 
वक*सत करना। 

● यह स;ुनिlचत करना \क सभी सबंंrधत और अ�य बु;नयाद� स
ुवधाएं 2ह�लचयेर सलुभ और 

_द2यांगजन¢ के अनुकूल हो। 

● वंrचत श|ै1क प9ृठभू*म से आने वाले 
वKयाrथ�य¢ के *लए t¬ज कोस� ;न*म�त करना। 

● ऐसे सभी 
वKयाrथ�य¢ को उपयुxत सालाना और परामश� काय�Vम¢ के जjरए सामािजक, 

भावना@मक और आकर दै;नक सहायता और सलाह �दान करना। 

● पाyयVम स_हत उ%चतर *श1ण स/ंथाओं के सभी पहलओंु Kवारा सकाय सद/य परवाह परामश� 

दाताओ ं और 
वKयाrथ�य¢ को ज̂डर और ज̂डर पहचान के �;त सवंेदनशील और समावे*शत 

करना। 
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● भेदभाव और उ@पीड़न के 5खलाफ बने सभी ;नयम¢ को सbती से लागू करना। 

● SEDG से बढ़ती भागीदार� को स;ुनिlचत करने से जुड़ी 
व*श9ट योजनाओं को शा*मल करत े

स/ंथागत 
वकास योजनाओं का ;नमा�ण करना, िजनम̂ उपरोxत tबदं ुशा*मल हो ले\कन इ�ह�ं 

तक सी*मत न हो। 
 

नई $शा नीLत मa उ9च $शा मa कई अहम बदलाव 

बारहवीं के बाद अब जो 
वKयाथ� कॉलेज जाएगें, ऐसे म̂ सभंव है \क वो 
वKयाथ� पुराने 

/नातक और /नातको@तर  पाyयVम के _हसाब से ह� दा5खला पाएंगे। दरअसल, नई *श1ा नी;त के 

_हसाब से अब /नातक म̂ छाN चार साल का कोस� पढ़ेग̂, िजसम̂ बीच म̂ कोस� को छोड़न ेकh गंुजाइश 

भी द� गई है। छाN अगर कोस� बीच म̂ ह� छोड़ देते ह°, तो उनको �ापआउट घो
षत नह�ं \कया जाएगा। 

नई *श1ा नी;त म̂ छाN /नातक म̂ चार साल का पाyयVम पढ़̂गे। इसम̂ भी 
वक"प _दया गया है। जो 


वKयाथ� gेजुएशन के बाद नौकर� करना चाहत ेह° एवं हायर एजुकेशन म̂ नह� ंजाना चाहत,े उनके *लए 

तीन साल कh oडgी रखी गई है। वह�ं, शोध म̂ जाने वाले 
वKयाrथ�य¢ के *लए चार साल कh oडgी रखी 

गई है। 

चार साल का /नातक करने वाले 
वKयाथ� एक साल म̂ /नातको@तर कर पाएंगे। अगर कोई 

छाN इंजी;नयjरगं कोस� को दो साल म̂ ह� छोड़ देता है, तो उसे oड}लोमा �दान \कया जाएगा। पांच 

साल का सयुंxत gेजुएट-मा/टर कोस� लाया जाएगा। अगर चार साल के oडgी कोस� म̂ कोई 
वKयाथ� 

पहले साल म̂ ह� कॉलेज छोड़ देता है, तो उसे �माणपN *मलेगा।  

जब\क दसूरे साल के बाद एडवांस �माणपN और तीसरे साल के बाद छोड़न े पर /नातक 

�माणपN *मलेगा। अगर 
वKयाथ� पूरे चार साल पढ़ेगा तो चार साल बाद कh oडgी उसे शोध के साथ 

*मलेगी। इसी तरह से /नातको@तर म̂ तीन तरह के 
वक"प ह¢गे। िज�ह¢ने तीन साल का /नातक कोस� 

\कया है उनके *लए दो साल का /नातको@तर होगा। दसूरा- चार साल के /नातक कोस� करने वाले 


वKयाrथ�य¢ के *लए एक साल का एम.ए. होगा। तीसरा- पांच साल का इं_टgेडेट �ोgाम होगा िजसम̂ 

/नातक और /नातको@तर दोन¢ एक साथ हो जाए। 

नई *श1ा नी;त म̂ 10वीं बोड� कh पjर1ा और MPhil को बंद कर _दया गया है। 
वKयाथ� 

/नातक के साथ बीच म̂ अ�य कोस� भी कर सकत े है। उ%चतर *श1ा नी;त म̂ 2035 तक gॉस 

एनरोलम̂ट रे*शयो 50 फ़hसद� हो जाएगा। वह� ंनई *श1ा नी;त के तहत कोई छाN 1 वष� के बीच म̂ 

अगर कोई दसूरा कोस� करना चाहे तो पहले कोस� से सी*मत समय के *लए ¬ेक लेकर व ेदसूरे कोस� कर 

सकता है।  

उ%चतर *श1ा म̂ भी कई सधुार \कए गए ह° सधुार¢ म̂ gेडेड अकेड*मक, ऐड*म;न/:े_टव और 

फाइन̂*शयल ऑटोनॉमी आ_द शा*मल है। इसके अलावा 1ेNीय भाषाओं म̂ ई-कोस� श]ु \कए जाएंगे। 

वचु�अल ल�ैस 
वक*सत \कए जाएगें। एक नेशनल एजुकेशन साइं_ट\फक फोरम (NETF) श]ु \कया 

जाएगा। यह सभी ;नयम सरकार�, ;नजी, oडOड सभी स/ंथान¢ के *लए समान होगे। 

नई *श1ा नी;त के दौरान हो रहे उ%चतर *श1ा म̂ बदलाव को देखत ेहुए भ
व9य म̂ छाN¢ के 

*लए बहुत सारे नए ;नयम बन रहे ह°।उन सभी ;नयम¢ के तहत छाN¢ को कई फायदे �ा}त ह¢गे। 10वीं 

कh बोड� कh पर�1ाओं को ख@म करने के बाद छाN¢ के ऊपर पढ़ाई का कम दबाव बनेगा और वह नई 

चीज̂ और अपनी रचना@मक को Xयादा बढ़ावा देकर कुछ नया सीख पाएंगे। छाN¢ को कई साल¢ म̂ 

/नातक व /नातको@तर करने म̂ समय भी Xयादा लगता था वह अब कम होगा वह कम उ¹ म̂ ह� 
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अपनी Xयादा से Xयादा oडrgयां �ा}त कर सक̂गे। 
 

Lन�कष"   

सीखने के *लए वह अपने काय� को आगे बढ़ाने के *लए कई सारे राह *मल̂गी। ज]र� नह�ं \क वह केवल 

एक *श1ा �ा}त करके उसी के पीछे दौड़त ेरहे अगर उ�ह̂ चा_हए तो वह अपनी *श1ा अलग-अलग 


वषय¢ म̂ भी जाकर कर सकते ह°।सरकार अब एक ह� साथ साथ दो 2 oडgी देने के *लए यह मा�यता 

दे रह� है, तो इस �कार से उ%चतम *श1ा म̂ नई *श1ा नी;त के तहत िजतने भी बदलाव आ रहे ह° 

वह सारे ;नयम छाN¢ के *लए बहुत ह� लाभदायक होगे। 
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